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1. Preamble

The Bachelor of Education ( B.Ed.) in ODL mode, is a professional course for in-service teachers, a
second degree in teacher education, primarily intended for upgrading the professional competence
of working teachers who have entered the profession without formal secondary teacher training. It
aims at preparing in-service teachers for the secondary stage of education.

Duration

The duration of B.Ed. ODL course shall be two academic years. However the students shall be
permitted to complete the course within a maximum period of five years.

. Intake
The sanctioned intake for the B.Ed. ODL is 500 students. There shall be 10 study centers. Each study
centre shall enroll 50 students in a given academic year.

4. Eligibility

The following candidates are eligible to pursue B.Ed.( ODL):
i Trained in-service teachers in elementary education.
ii. Candidates who have completed a NCTE recognized teacher education program through
face to-face mode.
iii. Candidate should be a Graduate - B.A./B.Sc./B.com.

iv. All the reservation and relaxation as per university distance education rules.

5. Admission

A candidate for admission to two year B.Ed. (ODL) Course has to qualify at the entrance test
conducted by the PGRRCDE for the concerned academic year. The candidates will be admitted strictly
in accordance with the merit secured at the entrance examination, keeping in view the rules and
regulations in force in respect of the statutory reservation of seats under various categories of
candidates as per the NCTE guidelines and State and University rules in vogue. Admission shall be
methodology wise as per G.0. No. 13, dated 27-5-2017.

6. Fees

7.

The candidate has to pay a fee of RS. 20, 000 per annum that comes up to RS. 40,000 for two years.
The fee excludes examination and other charges.

Curriculum

The curriculum offered at BEd. (ODL) shall be on par with B.Ed. face- to- face mode. The syllabus of
face to-face mode shall be transformed into distance mode consisting of Blocks/ units as per credit

hours of study. However, all those modalities shall be taken care of in the material preparation.



Course is in blended mode. The self learning course material shall be modular and credit based. Self

instruction material will be made available.

7.1 Contact program

Apart from the school based activities and practice teaching in a course of two years duration, the

personal contact program shall cover counseling and workshops, seminar presentations, tutorials,

report writing , etc. shall be held at headquarters and /or study centers convenient to the learners

for a period of Six months. The personal contact program shall be as is given below:

a)

b)

c)

d)

Academic counseling: 144 study hours spread over two years are devoted to counseling sessions.

The counseling sessions are in the form of tutorials and not as teaching sessions as the learning
materials provided shall perform the teaching function. The academic and personal problems
related to the course shall be discussed in the counseling sessions. The counseling sessions shall be
utilized for providing personalized guidance to the learners regarding content difficulty, field work,
teaching practice, projects, assignments, time management, study hours spread over two years.
The detailed schedule will be provided after admission.

Workshops: Micro-teaching, Reflective-teaching, and Four EPCs will be conducted during
workshops. Lesson planning, technology integrated lessons, art and craft integrated lessons,
innovative pedagogy lessons, preparation of teaching aids, CCE, all required practice sessions.
Nai-Talim record and other internship related records will be discussed. Every year there shall be
two workshops of six (6) days duration.

School- based activities: The teacher should involve in all the activities which a teacher is supposed

to perform in a school. The mentor ( a Lecturer / Academic Counselor of the Study Center) shall
observe for a minimum of 15 study hours. Learners can interact with a experienced senior member
of the faculty.

Teaching practice: A learner enrolled in a B.Ed. program through the ODL system shall go through

the teaching practice for three months in the schools where he/she works under the supervision of
senior teacher/ academic counselor. Each lesson will be guided, supervised, assessed and feedback
given. The learner shall be provided constructive feedback on his /her performance (strengths and
weaknesses) by the supervisors/teacher educators. The learner shall discuss with the supervisor/
teacher educator the preparation of the lesson plans, delivery of lessons and feedback on the

lessons delivered. Each learner shall receive personal feedback on his/her teaching practice from
the teacher. 40 lessons shall be taught during the internship program. Out of 40 lessons, 5 lessons
shall be taught in the school allotted by the study centre. The remaining 35 lessons in each

methodology are taught in the school where they are working.



e) There shall be student assignments, 30% weightage be given to assessment of assignments. At the
end of first and second year the external examinations will be conducted by the Controller of
Examinations, Osmania University.  Study centres located in the teacher education institutions
shall conduct examination of practice teaching and work experience components as per the

university guidelines.

Program organization: PGRRCDE website shall provide all the information required to the learners
from time to time. Also the resources and other facilities shall be made available on website. It
provides all the information related to the candidates, enrollment, study centres, examinations,

schedule of activities, etc..

8. Examination: Two- tier evaluation shall be used by the university. Continuous and comprehensive
evaluation and term -end examination shall be conducted as per the scheme of examination. The

weightage for internal and external examinations shall be in the ratio of 30:70.

Monitoring and Supervision

Regular field visits by the faculty, feedback from the study centre coordinators and also interaction
with learners through ICT shall be arranged.

STRUCTURE OF Two Year B. Ed. (ODL) COURSE - 2019-21

First year

Core Papers (Five)

Pedagogy Papers (two)

EPCI &I

Reflective & Micro teaching (Workshop)

Internship

Second year

Core Papers (Four)
Pedagogy Papers (two)
Elective Paper (One)
EPC Il & IV & Nai-Talim

Internship related records (Workshop)
Internship



STRUCTURE

First Year
Paper No Paper Title
Paper — | Philosophical Perspectives of Education
Paper — Assessment for Learning
Paper — Il Psychology of Childhood and Adolescence
Paper-IV- Sociological Perspectives of Education
Paper -V Health & Physical Education
Paper — VI (a) Pedagogy of a school subject (1 / 1l Method ) (Mathematics,
Social Sciences, Biological Science)
Paper — VIl (a) | Pedagogy of a school subject (1 /11 Method) (Languages,
Physical Science)

Practicum

Paper — VIlI EPC-I- Self Development (Communicative English, Life Skills &
yoga)

Paper -1X EPC-II- ICT Mediation in Teaching — Learning
Paper-X Microteaching & Reflective Teaching (I / Il Method)
Paper-XI Microteaching & Reflective Teaching (I / Il Method)

Internship
Paper-XI| Observation Record (Observation of Regular Teachers

Teaching)
Paper-XIll a Teaching Practice-Period plan Record (20 lessons)
(1/11 Method)

Paper-XIV a Teaching Practice-Period plan Record (20 lessons)

(1711 Method)




STRUCTURE

Second year

Paper No Paper Title
Paper — VI b | Pedagogy of a school subject (I / Il Method ) (Mathematics, Social
Sciences, Biological Science)
Paper — VIl | Pedagogy of a school subject (I /11 Method) (Languages, Physical
b Science)
Paper- XV | School Organization and Management
Paper-XVI Inclusive Practices
Paper — Contemporary Education in India
XVII
Paper — Environmental Education: Issues and Concerns
XVII
Paper-XIX | * Electives - Anyone from the following:
1.Peace Education
2.Guidance and counseling
3.Disaster Management Education
Practicum
Paper XX Nai Talim — Experiential Learning and Community Engagement
Paper-XXI EPC-III - Drama & Art in Education
Paper- XXII | EPC-1V- Reflective Reading
Internship — Two (2) Months
Paper-XIll b | Teaching Practice-Period plan Record (20 lessons) (I /11 Method)
Paper- X1Vb | Teaching Practice-Period plan Record (20 lessons) ( 1/ 11 Method)
Paper XX Il | (Internship related records)
Reflective Journal
Research-based Report (Action Research)
Community experience — based Report (Awareness camps,
Rallies & Field Trips; School Management Committees
(SMC’s),
PTA meetings and other school records
e- Portfolio,
Continuous comprehensive Evaluation (CCE)
Nai Talim - Experience Based Learning Related Report
Paper-XXIV | Practical Examination — Final Lesson ( 1/ 11 Method)

Paper-XXV

Practical Examination — Final Lesson ( 1/ 11 Method)




Scheme of Examination

First Year
Paper No Name of the Paper University | Internal | Max. | Examination
Exam Marks | Marks | Duration
Marks
Paper — | Philosophical Perspectives of Education 70 30 100 | 3 Hrs.
Paper — 11 Assessment for Learning 70 30 100 | 3 Hrs.
Paper — 111 Psychology of Childhood and Adolescence 70 30 100 | 3 Hrs.
Paper-I1V- Sociological Perspectives of Education 70 30 100 | 3 Hrs.
Paper — V Health & Physical Education 35 15 50 | 1%Hrs.
Paper — VI | Pedagogy of a school subject (I / 11 Method 70 30 100 | 3 Hrs.
(@) ) (Mathematics, Social Sciences, Biological
Science)
Paper — VII | Pedagogy of a school subject (1 /11 70 30 100 | 3 Hrs.
(@) Method)
(Languages, Physical Science)
Total 650
Practicum
Paper — VIII | EPC-I- Self Development (Communicative 35 15 50 | 1%Hrs.
English, Life Skills & Yoga)
Paper -1X EPC-II- ICT Mediation in Teaching — 35 15 50 | 1%Hrs.
Learning
Paper-X Microteaching & Reflective Teaching (1/ - 50 50 | 1%Hrs.
Il Method)
Paper-XI Microteaching & Reflective Teaching ( 1/ - 50 50 | 1%Hrs.
Il Method)
Internship
Paper-XII Observation Record (Observation of - 50 50 |1%Hrs.
Regular Teachers Teaching)
Paper-XIlI( | Teaching Practice-Period plan Record (20 - 100 100 | 3 Hrs.
a) lessons)
(1 /11 Method)
Paper-XIV | Teaching Practice-Period plan Record (20 - 100 100 | 3 Hrs.
@) lessons)
(1 /11 Method)
Total 450
Total ( Theory+ Practicum) 1100




Scheme of Examination

Second year

Paper No Paper Title University | Internal | Max. Examination
Exam Marks Marks | Duration
Marks
Paper — VI b Pedagogy of a school subject (1 / 11 Method ) 70 30 100 | 3Hrs.
(Mathematics, Social Sciences, Biological Science)
Paper — VIl b | Pedagogy of a school subject ( 1/ 11 Method) 70 30 100 | 3Hrs.
(Languages, Physical Science)
Paper- XV School Organization and Management 70 30 100 | 3Hrs.
Paper-XVI Inclusive Practices 35 15 50 1% Hrs.
Paper — XVII | Contemporary Education in India 35 15 50 1% Hrs.
Paper —XVIII | Environmental Education: Issues and Concerns 35 15 50 1% Hrs.
Paper-X1X * Electives - Anyone from the following: 35 15 50 1% Hrs.
1.Peace Education
2.Guidance and counseling
3.Disaster Management Education
Total Theory 500
Practicum
Paper XX Nai Talim — Experiential Learning and Community 50 50 1% Hrs.
Engagement
Paper-XXI EPC-III - Drama & Art in Education 35 15 50 1% Hrs.
Paper- XXII EPC-1V- Reflective Reading 35 15 50 1% Hrs.
Internship — Two (2) Months
Paper-XIIl b Teaching Practice-Period plan Record (20 lessons) 125 125
(1/11 Method)
Paper- X1Vb Teaching Practice-Period plan Record (20 lessons) 125 125
( 1/ 11 Method)
Paper XX 111 (Internship related records)
- Reflective Journal 25 25
- Research-based Report (Action 25 25
Research)
- Community experience — based Report 25 25
(Awareness camps, Rallies & Field
Trips; School Management
Committees (SMC’s), o5 o5
- PTA meetings and other school records
- e- Portfolio, 25 25
- Continuous comprehensive Evaluation 25 25
(CCE)
-Nai Talim - Experience Based
- Learning Related Report
Paper-XXI1V Practical Examination — Final Lesson 50 50 1% Hrs.
( 1/ 11 Method)
Paper-XXV Practical Examination — Final Lesson 50 50 1% Hrs.
(1/11 Method)
Total Practicum 650
Total Theory & Practicum 1150
Total | & Il Year 2250




Theory | Practicum Total

Marks

| - Year 750 350 1100
Il - Year 500 650 1150
Total 1250 1000 2250

Internal Exam: Seminar, Project / Discussions / Field based stories / study circles / Science
clubs / Forums / Observations of Society, School, home on various issues and fieldwork.

EXAMINATIONS

1) Rules of Examination:
Examination fee payment details can be obtained by the candidates through
PGRRCDE website:www.oucde.net.

2) Scheme of the Examination:

e There is no “detention” system in Distance Education. Students who have failed will be
allowed to continue the course of study for the next year.

e However they have to complete the course in four academic years from the date of
joining. Those who could not complete the course within four years, have to re-register
by paying Rs. 500/- for every year. Those who have paid the examination fee both for
previous and final year but failed to appear / appeared and failed only are eligible for
“Re-Registration”.

The candidates who have completed four years period from the year of Registration
and have registered to B.Ed. (ODL) Previous examinations but not registered for Final year
examinations, have to pay Re-Registration fee of Rs. 1000/- for permission to appear for
their Final year exams in addition to the normal exam fee.

Candidates who have completed forum years period from the year of registration and
paid term fee for previous but not registered for Previous examinations, by paying Rs. 1000/-
towards Re-Registration fee for permission to appear for the previous examinations and they
are eligible to write the final year examinations in the next academic year by paying Rs. 500/-
every year towards re-registration fee in addition to the normal examination fee.

Candidates appearing for B.Ed. (ODL) Examinations should register for PREVIOUS
examinations first. They cannot appear for both previous and Final Year examination
simultaneously unless they register for PREVIOUS examination in the preceding year.

Internal Assignments:

Every student of B.Ed. (ODL) I, Il Year who have paid Examination Fee for the First time
only has to write and submit Assignment for each paper compulsorily for that Year only. Each
assignment carries 30/15 marks. University Examinations will be held for 70 / 35 marks. The
concerned faculty evaluates these assignment scripts. The marks awarded to you will be
forwarded to the controller of Examination, for inclusion in the University Examination marks. If
you fail to submit Internal Assignments before the stipulated date, the internal marks will not be
added to University examination marks under any circumstances. The assignment marks will
not be accepted after the stipulated date.



Students have to pay Rs. 300/- Internal Assignment Fee along with the Examination Fee
and submit the Online Fee Receipt / Acknowledgement along with assignments at the
concerned counter before stipulated date and obtain proper receipt.

Assignments on Printed / Photocopy / Typed papers will not be accepted and will not be valued
at any cost. Only hand written Assignments will be accepted and valued.

Selection of Methods of Teaching

i. Every candidate is expected to select two methods of teaching under
B.Ed.(ODL) Course.
The method-I shall be based on the subject the candidate has studied in Degree
(eligibility) course and also to appear in that subject in the entrance examination.
ii. Method-Il also shall be based on the subject that the candidate studied in
Degree (eligibility) course and will be allotted.
Note:
i. No candidate is allowed to select two language methods.
ii. Candidate may select one Language and one Non-language method of teaching or

she / he may select any two Non-language methods under the course.

Rules of Attendance:

Attending all Workshops is compulsory for appearing practical examinations during First year

as well as Second year.
Rules for Improvement:

Paper-Wise Improvement:

Paper — Wise improvement is permissible either in the individual paper or in the whole of an
examination, only when he / she has passed in the first attempt, conducted by the University
for that batch of Regular students admitted to the course along with him / her.

i Candidates are [permitted to appear for paper-wise improvement only once for
previous and once for final year examination under year-wise scheme.

ii. Candidate who wishes to improve his / her performance, whether in the previous
or Final year examination is required to do so by appearing in the next immediate
regular examination, along with the next batch of regular students, conducted by
the University. Even if a student has passed in one or two or three papers in the
previous or final years in their first attempt, can appear for paper-wise
improvement along with backlogs (i.e., along with failed papers) in the next
immediate examination. Paper-wise improvement is not permissible on completion

of any backlog papers.

Note: Backlog means those who have registered for the examination but absent in
one or more papers, or failed in any paper or not registered for the examination
along with his / her batch of students.
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iii. Candidates appearing for paper-wise improvement are permitted to retain the better
of the two performances in individual papers, for the purpose of award of division.

Aggregate Improvement:

When the candidates exhausted the chances of paper —wise improvement of
previous / final years, the candidates shall be permitted to appear for aggregate improvement
as per the following conditions.

i). The aggregate improvement is permissible only if he / she appears for the whole Examination
and not in individual papers. The candidate can appear either for previous or final or for
both under year-wise scheme of examination. The candidates have to appear for improvement
examinations as per the scheme and syllabus in vogue at the time of taking the examination.

ii). When the candidate appears for the whole examination either in previous or final year both for
aggregate improvement, he /she shall have the OPTION to retain the better of the aggregate
marks of the two examinations taken as a whole and not the better performance in individual

papers (s).
iii). Further, the candidate is allowed to appear for aggregate improvement either in previous or final
or both but not exceeding (2) chances in previous or final year each.

iv). Candidates who appear for improvement of performance under the above tow categories are not
eligible for the award of Distinction / prizes / Merit certificates etc.

Note:- These rules for improvement may change from time to time.

AWARD OF DIVISION:

First division with distinction 70% of marks and above

First division 60% & above and less than 70%
Second division 50% & above and less than 60%
Pass division 40% & above and less than 50%

Pattern of Theory Question Papers

There are two Patterns of Theory Examinations — one with a duration of 3 hours for 70 marks;

the other with a duration of 1 % hours for 35 marks. The question paper comprises two sections:

In 70 marks paper, Section A — consists of 8 very short answer type questions out of which a
candidate is expected to answer any five questions. Each question carries 4 Marks. Total marks
for Section — A is 20 marks. Section B — consists of eight essay type of questions, out of which a
candidate is expected to answer any five questions in about four pages each. Each question
carries 10 Marks. Total marks for Section — B is 50 marks.

Similarly, for 35 marks paper, Section A — consists of 5 very short answer type questions, out
of which a candidate is expected to answer any three questions. Each question carries 5 Marks.

Total marks for Section — A is 15 marks. Section B — consists of Four Essay type of questions,

11



out of which a candidate is expected to answer any two questions in about four pages each. Each
question carries 10 Marks. Total marks for Section — B is 20 marks.

Conduct of Practicum Examinations
Each of the Practicum papers (EPCs) has examinations for 35 marks each and final practical

examination (final lesson) for 50 marks. Details of the conduct of examination are given in
respective papers.

12



Model Question Paper

Paper-1
Philosophical Perspectives of Education
Time: 3 Hours Max. Marks: 70
PART - A =(5 x 4 =20 Marks)
Note: Answer any five questions in about one page each from the following eight questions.
Each question carries 4 marks.

N O WM RE

PART-B (5 x 10 = 50 Marks)

Note: Answer any Five essay questions in about three pages each from the following eight
questions. Each question carries 10 Marks.

9.

10.
11.
12.
13.
14.
15.
16.

Note:
1. The question paper should cover all the units judiciously.
2. Application type of questions may also be included.

3. Examiners may give questions from Practicum.

13



Model Question Paper

Paper- XV
Health & Physical Education
Time: 1% Hours
PART — A =(3 x 5 = 15 Marks)

Max. Marks: 35

Note: Answer any three questions in about one page each from the following five questions.

Each question carries 5 marks.

Ok 0DdPRE

PART-B (2 x 10 = 20 Marks)

Note: Answer any two essay questions in about three pages each from the following four

questions. Each question carries 10 Marks.
6.

7
8.
9

Note:

1. The question paper should cover all the units judiciously.
2. Application type of questions may also be included.

3. Examiners may give questions from Practicum.
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Theory

FIRST YEAR
PAPER-I

Philosophical Perspectives of Education

Internal Assessment: 30 Marks
External Assessment: 70 Total marks: 100
Objectives:

The student teachers will be able to:

©No g~ wWNRE

Examine the epistemological basis of education

Understand the theory of knowledge

Understand various learner-centric curricular perspectives.

Examine the basis of education in a social context

Understand the link between school and social progress

Understand educative processes

Understand the evolution of disciplines and knowledge and school subjects
Understand the theory of content and framing curriculum

Content:

Unit-1:

1.
2.

Unit-2:

il o

Unit-3:

ok owbdPE

Unit-4:

Understanding Philosophy as foundation to Education:

Meaning, Nature and Scope of philosophy and Education.

Critical understanding of the difference between: knowledge and skill, teaching and training,
knowledge and information, reason and belief,

Knowledge: understanding the differences between knowledge and skill, teaching and training,
knowledge and information, reason and belief and ways of knowing.

Other kinds of knowledge emerged from various subjects- practical knowledge, community
knowledge, intuitive or tacit knowledge.

Examining Philosophical basis of education in a social context.

Philosophical perspectives of learning- activity theory of learning, -Gandhi, Tagore
Discovery theory of learning-Dewey

Dialogue and theory of learning- Plato/Buber/Freire

Context of universalism, nationalism, and secularism with respect to Ambedkar, Jyothi Rao
Phule and Jiddu Krishnamurthy.

Perspectives and Functions of School

Conservative functions of school — Idealistic Perspective.

Progressive functions of school — Pragmatic Perspective.

Natural functions of school — Naturalistic Perspective.

School and revolutionary change

Indoctrination, Academic freedom, liberty of teacher, freedom of learner and learning

Educative process-understanding disciplines and knowledge.

Educational aims, debates on the nature of the curriculum, selection of the curriculum-interest,
discipline and duty, interest and effort.
Nature and Role of Disciplinary Knowledge in the School Curriculum.
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3. Emergence of various disciplinary areas and Schema: Language, Math, Science, Social Science.

4. The process acquisition of Language across curriculum

5. Reflecting on the paradigm shift from discipline centered to learner centered curriculum.

Unit-5: Professional ethics and humanization of education

1. A special ethic for education, principal dimensions and applications of professional ethics, as
per NCTE: Commitment to profession, learner, society, achievement of the excellence of the
learner, and human values.

2. Critical understanding of Child rights and positive discipline.

3. Human rights and humanization of curriculum transaction.

4. Educational values-scope, kinds of values subjective vs. objective, hierarchy of values.

5. Indian constitution —citizenship value training to create an egalitarian society.

Engagement:

1. Debates and Discussion on the nature of human nature.

2. Various sources of knowledge, discuss on how to acquire knowledge.

3. Collecting ideal practices from school like Siva Sivani, Bharatiya Vidya Bhavan.

4. Interviewing some retired teachers with high values, personal discipline on values, present state
of education.

5. Personal Interviews and Reporting about purpose of life and purpose of education: Teachers,
Community Leaders, Religious Leaders, Political Leaders, Scientists, Women, Adolescents,
Children etc.

6. Reading, Understanding, Reflections on Stories, Prominent Personalities & Religious Texts and
Seminar Presentations.

7. Review of Schools of Philosophy & Presentation: Understanding about the relationship between
Ideologies and Aims of Education.

8. Field Visits and Report writing: Educational Institutions based on practicing various
philosophies like Ramakrishna Math, Rishi Valley School, Sri Aurobindo schools, Missionary
schools etc. And Voluntary Organizations, UNICEF, MV Foundation.

9. Exhibitions and Documents about philosophers, institutes, display of photographs, preparing
albums etc.

10. Collection from the news-papers, Magazine, Websites about good educational practices.

11. Collection of scholarly articles published and quotations related to education.

12. Preparation of quotation boards to display in the college premises.

13. Workshop — VITAL - Value Integrated Teaching and Learning — Lessons.

References:

1. Annie Besant, “Seven Great Religions” National Book Network; 2" edition, New Delhi (April
2001).

2. Basics of Education, NCERT, 2014.

3. S.K.BELVALKAR AND R. D. RANADE, History of Indian Philosophy; South Asia Books
(1996).

4. Chandradhar Sharma, “A Critical Survey of Indian Philosophy”, Motilal Banarsidass Publ.,
(2000).

5. Frank Thilly, “A History of Western Philosophy” PublisherH. Holt and Company (1914).

6. Will Durant, “The Story of Philosophy” Pocket Books, Simon &Schster, Inc. 1230, Avenue of

Americas, New York (1961).
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10.
11.

12.
13.
14.
15.
16.
17.
18.

Anand, C.L.etal. ( ): The Teacher and Education in Emerging Indian Society, NCERT, New
Delhi.

Brubacher, John S. (1971) : Modern Philosophies of Education, Tata McGraw Hill, New Delhi.
Gupta, V.K. (1996) : Education in Emerging Indian Society, New Academic Publishing House,
Jallandhur.

Gore, M.S. (1982) : Education and Modernization in India, Rawat Publication, Jaipur.

Mathur, S.S. (1985) : A Sociological Approach to Indian Education, Vinod PustakMandir,
Agra.

Nath, Prem (1979) : The Basis of Education, S. Chand Co. New Delhi.

Ross, J.S. (1972) : Ground Work of Educational and Theory, Oxford Univ. Press, Calcutta.
Taneja, V. R. (1985): Educational Thought and Practice, Sterling Publishers, New Delhi.
J.C.Aggarwal (2001), Basic Ideas in Education, Shipra Publications, New-Delhi

Dash (2014): Foundations of Education, Neelkamal Publications, Hyderabad.

National Curriculum Framework, 2005

National Curriculum Framework for Teacher Education, 2009.
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Theory

FIRST YEAR
PAPER- 11
Assessment for Learning

Internal Assessment: 30 Marks
External Assessment: 70 Total marks: 100

Obijectives:
The student teachers will be able to:

1. gain a critical understanding of issues in assessment and evaluation (from a constructivist
paradigm);

2. become cognizant of key concepts, such as formative and summative assessment, evaluation and
measurement, test, examination;

3. get exposure to different kinds and forms of assessment that aid student learning;

4. use of a wide range of assessment tools, and learn to select and construct these appropriately;

5. evolve realistic, comprehensive and dynamic assessment procedures that are able to keep the
whole student in view.

Content

Unit-1: Overview of Assessment and Evaluation
1. Perspective on assessment and evaluation of learning in a constructivist paradigm
2. Distinction between 'Assessment of Learning' and 'Assessment for Learning'
3. Purpose of assessment in a 'constructivist' paradigm:

i. Engage learners' minds in order to further learning in various dimensions.
ii. Promote development in cognitive, social and emotional aspects.

4. Developing distinctions between the terms

i.  assessment, evaluation, test, examination, measurement
ii. formative and summative evaluation
iii.  continuous and comprehensive evaluation

5. Understanding notions of 'Subject-based Learning' in a constructivist Perspective

Unit-2: Dimensions to consider for Assessment

Unit-3:

C
=

cC
=

PToOORWNRETONW

o

4.

5:

Dimensions and levels of learning

Retention/recall of facts and concepts; Application of specific skills

Manipulating tools and symbols; Problem-solving; applying learning to diverse situations
Meaning-making propensity; Abstraction of ideas from experiences;

Seeing links and relationships; Inference; Analysis; Reflection

Originality and initiative, Collaborative participation, Creativity, Flexibility

Contexts of assessment- Subject-related, Person-related

NogokrwpnpE

Teacher Competencies in Evolving Appropriate Assessment Tools

Visualizing appropriate assessment tools for specific contexts, Content, and student
Formulating tasks and questions that engage the learner and demonstrate the process of thinking;
Scope for original responses

Evolving suitable criteria for assessment

Organizing and planning for student portfolios and developing rubrics for portfolio assessment
Using assessment feedback for furthering learning

Examination System: Reforms

Place of marks, grades and qualitative descriptions

Examination for social selection and placement

Introducing flexibility in examination-taking requirements

Improving quality and range of questions in exam papers school-based credits

Examination management

Role of ICT in examination

Data Analysis, Feedback and Reporting

Statistical tools, Percentage, graphical representation, frequency distribution, central tendency,
variation, normal distribution, percentile rank, correlation and their interpretation

Graphical representation of results.
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3. Feedback as an essential component of formative assessment
4. Use of assessment for feedback; For taking pedagogic decisions
5. Types of teacher feedback (written comments, oral); Peer feedback
6. Developing and maintaining a comprehensive learner profile

7. Purposes of reporting: To communicate
8. Progress and profile of learner
9. Basis for further pedagogic decisions
10. Reporting a consolidated learner profile.

Mode of transaction:

Discussion, lecture, field experience, debates, seminars, projects

Engagement:

1. Critical review of current evaluation practices and their assumptions about learning and
development;

2. Explore alternative modes of certification.

3. Explore the perceptions and your views on the prevailing examination system on student
learning and stakeholders

4. Entrance tests and their influence on students and school system.

5. De-linking school-based assessment from examinations: Some possibilities and alternate
practices.

6. Critically review the Examination reform efforts in India based on various commissions and
committees.

7. Critically read and reflect on the “National Focus Group Position Paper on Examination
Reform’.

References:

1. Shepard, L.A. (2000). The role of assessment in a learning culture. Educational Researcher, 4-14.

2. Stiggins, R. (2005). From formative assessment to assessment for learning: A path to success in
standards-based schools. Phi Delta Kappan, 324-328.
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FIRST YEAR

PAPER-III
Psychology of Childhood and Adolescence
Theory
Internal Assessment: 30 Marks
External Assessment: 70 Total marks: 100
Obijectives;

> w0 bh e

The student teachers will be able to:

Understand about children of different age groups

Observe and interact with children from diverse socio-economic and cultural backgrounds
Understand how social-political realities construct different childhoods

Explore children’s lived contexts: family, schools, neighborhoods & community

Content:

Unit-1:
1.
2.
3.

Understand the Nature and Development of a learner: Child and Adolescent
Introduction to Psychology and Educational Psychology.

Learner as a developing individual - Stages of development.

Developmental characteristics of a child and an adolescent: Physical, Cognitive, Social,
Emotional, Moral & Language.

Psycho-social entity of an individual —understanding how different socio-political realities
construct different childhoods.

Influence of family, school, neighborhood & community on development of childhood and
adolescence.

Understanding differences in Learners: Childhood & Adolescence

Influence of environment on childhood and adolescence in social development.

Exploring causes for individual differences in addressing children

Understanding differently abled learners in the classroom and adopting inclusive practices.
Representation of Gender, Class, poverty in Media and assumptions on childhood and
adolescents.

Understanding Childhoods

Children in difficult circumstances — Multiple childhoods.

Self-concept, self-esteem, self-image, attitude, aptitude, skills and competencies

Learning styles in children

Understanding children from Multiple Intelligence Perspective — Howard Gardner
Emotional Intelligence — Daniel Goleman

Perspectives on learning

Learning as a process and an outcome
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Unit-5:

o~ D

Types of learning: Factual, Associations, Conceptual, Procedural, Generalizations, Principles,
Rules.

Pedagogic principles for organizing learning — Behaviouristic (Skinner), Cognitive (Piaget) and
Humanistic (Carl Rogers)

Constructivist approach in learning (Vygotsky)

Factors influencing learning — Hereditary, Environment and Pedagogic factors

Learning environment: Issues & Concerns

Motivation in Learning — (Maslow)

Individual vs. Group learning — study habits, self-learning, learning to learn skills.
Teacher-centric and learner-centric environment and challenges.

Collaborative learning and cooperative learning.

Creativity in inclusive learning environment — individual autonomy, flexibility to address

diverse needs

Mode of transaction:

Inquiry.

Discussions, Seminars, presentations, Projects, field experiences, Cases studies, Explorations,

Engagement:

1.

© o bk~ w

10.
11.
12.

13.

Students should visit children’s places to understand the home, social, cultural background and
influence on the childhood and adolescence.

Study children in difficult circumstances identifying some cases & observing and reporting
(Child laborers, street children, orphan children, parent exploited children, emotionally
disturbed children, abused children, migrant children, poverty stricken children, child
trafficking, drug-abused, socially backward, economically backward, malnourished children)
Observe child-rearing practices of children from diverse backgrounds

Observe parenting styles, learning styles and report.

Observe the dietary habits of children in different circumstances and Gender disparities.
Observe children living of difficult circumstances and report any one case and discuss and
present in the classroom.

Interview Children & collect stories from them, their home/ family stories, parent’s stories,
study habit related stories.

Observe various classrooms and the curriculum transaction and learning styles in children.
Observe classroom practices: Teaching styles, disciplinary practices, Teacher language and
treatment of children in the classroom and report.

Collect the interests and likes of children of different age groups — 12 to 15 years.

Collect the daily routine of children and dietary habits in children.

Collect the views of children about television programmes, characters, stories — what they like?
Why they like? What are their suggestions? What are the popular TV programmes?

What are the perception of children on Media, Cinemas, family, Parents, Teachers’ characters.
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Theory

FIRST YEAR
PAPER-IV

Sociological Perspectives of Education

Internal Assessment: 30 Marks
External Assessment: 70 Total marks: 100

Obijectives

The student teachers will be able to:

1
2
3.
4
5

6.

understand the sociological perspectives of education

develop understanding about socialization, culture and education

Become aware about education as a social process, its role in the process of socialization.
Understand the dynamics of Social change.

Develop sensitivity towards concept of equality and equity through education.

acquaint with contemporary issues in education

Content:

Unit-1:

Unit- 2:

Unit-3:

Introduction to sociology of education. 12 Hours
1. Introduction to Sociology
2. Sociology of Education: Meaning, definition, nature and scope.
3. Relationship between sociology and education.
4. Sociology as a foundation of education and its implications to education.
Social Processes of Education 15 Hours
Social Process: The process and forms of social interaction
Socialization: Meaning, Process, emergence of self; and Resocialization. .
Methods of socialization:-
a. selective exposure
b. modeling
c. identification
d. positive reinforcement
e. negative reinforcement
f. nurturance
Social agencies of Education: Home, peer group, school and community.
Culture: Meaning, Characteristics of Culture; cultural lag, Cultural conflict, cultural
ambivalence, cultural tolerance and its implications to education. Relationship between Culture
and Education.
Social Change and Education 15 Hours
Social Change: Meaning and Factors of Social Change. Role of education and teachers in

relation to social change.
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2. Modernization: Meaning and Attributes of Modernization and role of education in
Modernization
3. Social Stratification and education
4. Democracy and Education
Unit- 4: Equalization of educational opportunities 15 Hours
1. Equality: Concept of equality, Constitutional provisions for equality
2. Equalization of educational opportunities among SC, ST, Girls and the differently Abled.
3. Equity: Measures taken by Central and State Government in the Equalization of
Educational opportunities
4. Gender issues and girl child education: International, National and Regional Interventions;
Millenium Development Goals of UNO, KGBV’s, Kishore Balika Yojana, Bangaruthalli
Padhakam.
Unit-5: Contemporary issues in education 20 hours
1. Economics of Education:
a. Meaning & scope;
b. Education as Human Capital; and
¢. Education —-Human Resource Development
2. National and Emational integration:
a. concept and meaning;
b. Role of school in promoting National Integration
3. International understanding:
a. concept and meaning;
b. Role of teacher and school in International understanding
4. Peace education:
a.  Concept, meaning and nature;
b. Role of school in promoting peace Education
5. Liberalization, Privatization and Globalization in Education
Engagement
1. Group discussion on implications of sociology of education
2. Critical reflections on relationship between society and education
3. Explore mass media as a social agency of education
4. Debate on implications of contemporary education system on society
5. Campus visit to explore spaces of social learning.
6. Working in archives, collecting oral histories, performing one’s art for a public audience.
7. Data tables of sociological, historical, cultural events to reflect on their significance as change
8. Gczl\fl?éi.ting real life incidents, anecdotes, stories and experiences of children related to gender,

class, caste, marginalization, deprivation, unawareness and exploitation. Reflecting over the

issues.
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FIRST YEAR

PAPER -V
Health and Physical Education
Theory
Internal Assessment: 15 Marks
External Assessment: 35 Total marks: 50
Objectives:

oOrwpE

The student teachers will be able to:

Understand the concept of holistic health

Understand the importance of yoga and sports for holistic health

Develop positive attitude towards healthy nutrition practices

Develop clarity on health problems, safety measures, hazards

Develop sensitivity, motivation and skills to develop fitness & right health practices.

Content:

Unit-1:
1.

2.

Unit-2:

w

Unit-3:

Importance of Health, Food and safety.

Concept of health, importance, dimensions and determinants of health; Health needs of children
and adolescents, including differently-abled children

Understanding of the body system-skeleton, muscular, respiratory, circulatory and digestive in
relation to health fitness, bones, muscles and joints, their functions, common injuries of bones,
common health problems and diseases—its causes, prevention and cure, immunization and first
aid

Food and nutrition, food habits, timing of food, nutrients and their functions, diversity of Indian
food, seasonal foods and festivals, economics of food, preservation of food value during
cooking, indigenous and modern ways to persevere food, shift in food practices and its
globalization, practices related to food hygiene, malnutrition, including obesity, food and
waterborne and deficiency diseases and prevention

Safety and security — disasters in and outside schools, ways of prevention, safety from snake
and dog bites, animal attacks, prevention and treatment

Physical Wellbeing

Physical fitness, strength, endurance and flexibility, its components, sports skills, indigenous and
self- defence activities

Games and sports — athletics (general physical fitness exercises), games (lead-up games, relays
and major games) rhythmic activities, gymnastics and their impact on health

Yogic practices — importance of yoga, yogasanas, kriyas and pranayam

Role of institutions (school, family and sports), health services, policies and major health and
physical education-related programmes, blood banks, role of media.

Human body, development of integrated well being.

1. Human body; Growth and development of children at different ages, their needs and
interests, psycho-social development; Physical, emotional and mental changes during
adolescence; Concept of body image; Parent-peer-adolescent relationship; Sexual abuse;
Myths and misconceptions regarding growing-up; Management of stress and strain and life
skills

2. Dietary requirements of human body with special emphasis on the nutritional needs

according to age, sex, occupation, pregnancy and also with reference to sportsmanship;

Need for diet planning; Food and water; Safety and laws.

Games and Sports—athletics, games, rhythmic activities and gymnastics

Development of physical fitness; Postures; Importance of relaxation; Fitness tests;

Resources and services for games and sports

5. Health and physical Education and its relationship with other subject areas like Science,
Social Science and Languages.

~w
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Engagement:

NN E

9.

One day observation at a hospital and interact with patients and staff. Write a report.

Observe one day a hospital and enquire with people their daily routine.

Record the most prevalent diseases people suffer from.

Visit any two colleges and interview students about their participation in games and sports.
Conduct games in the school.

Conduct yoga camps & competitions.

Plan sports meet and plan activities & prepare a programme sheet.

Survey & collect common communicable diseases in you locality & suggest remedy for the
same.

Interview doctors & find out the details of sexual and sex-related diseases & measures.

10. Plan for regular training in sports.
11. Each student should do regular yoga practice.
12. Regular yoga practice at home & sharing experiences in college.
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Theory

FIRST YEAR
PAPER-VI ()
Method I / 1l - Pedagogy of Mathematics

Internal Assessment: 30 Marks
External Assessment: 70 Total marks: 100

Obijectives:

© o~ w b -

7.

The student teachers will be able to:

Understand the nature of Mathematics

Appreciate the Mathematical concepts

Understand the values of teaching Mathematics

Understand the processes of learning Mathematics

Explore various perspectives in understanding objectives of teaching Mathematics
Develop logic behind pedagogical shift

Empower in content and pedagogy

Content:

1. Nature and Scope of Mathematics

1. Mathematics: Meaning and Definition
2. Nature of Mathematics: Utility, originality, abstractness, truthfulness, logical conclusions,
Nature of verification , aesthetics, co- existence of Provision, Inclusive and Deductive
reasoning , and correlation, Identifying Mathematical patterns
3. Scope of Mathematics
i. Use of Mathematics in daily life
ii. Difficulties in using mathematics

2. Mathematics and Society

1.

2.
3.
4

Exploring mathematical language from children’s experiences

Appreciating dialogue among peer-group

Unfolding child’s math abilities (Activities, Live Experiences, Tasks)

History of Mathematics and contributions of Mathematicians: Pythagoras, Euclid, Aryabhatta,
Bhaskaracharya-1l, Ramanujan, Hypatia, Hertha Marks Ayrton

3. Aims of Learning Mathematics

1.
2.
3.

4.
5.

Aims of Learning Mathematics

Knowledge and Understanding through Mathematics

Relating Mathematics Education to Natural and Social Environment, Technology and Society,
Gender & Mathematics, Mathematics for Inclusion.

Imbibing the Values through Mathematics Teaching

Development of Problem Solving Skills

4. Learning objectives of Mathematics

1
2.
3.

Meaning of Learning Objectives, Is learning objectives eternal?
Developing Learning Objectives, Features of well-developed learning objectives

Blooms Taxonomy - Anderson and Krathwohl’s Taxonomy.
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5.
6.
7.

Writing Learning Objectives: Remembering, Understanding, Applying, Analyzing, Evaluating,
Creating

Illustrations on Learning Objectives for Upper Primary, Secondary and Higher Secondary Stages
Learning Objectives in the Constructivist Perspective

Academic Standards in Mathematics

5. Pedagogical Shift in Mathematics

1. Pedagogical Shift:
i.  Mathematics as Fixed Body of Knowledge to the Process of Constructing Knowledge
ii.  Nature of Mathematics
iii.  Knowledge
iv.  Learners, learning and teachers
v.  Assessment
vi.  Mathematics curriculum and scientific inquiry
vii.  Scientific method to Mathematics as inquiry
2. Pedagogical Shift: Planning Teaching-Learning Experiences- Planning teaching-learning: Before
shift, Planning teaching-learning: After shift, Planning teaching-learning: Examples
3. Pedagogical Shift: Inclusion- Mathematics curriculum, Diversity in class, Approaches,
Information and Communication Technology (ICT), Professional development
4. Democratizing Mathematics Learning: Critical pedagogy and role of teachers
5. Content-cum-methodology: Meaning, Concept & Nature
6. Steps to Content-cum-methodology
7. Steps to Pedagogical Analysis
8. Content and Teaching Skills
Engagement:

1. Students should review the school textbooks from class VI to X and acquaint with all the
topics and activities covered under each topic. Plan for suitable teaching learning
material, working models and resources.

2. Seminar presentations on Life and contributions of Mathematicians.

3. Collecting stories and sociopolitical context of discovering Math concepts.

4. Collecting pictures and resources related to different concepts in Mathematics,
Mathematicians & creating Collage & Albums

5. Visiting children involved in helping parents during Marketing — understanding
Mathematics, Calculations in done by children.

6. Observe & inquire the process of learning by children from different backgrounds &
record your observations.
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Theory

FIRST YEAR
PAPER-VI (a)
Method I / 11 - Pedagogy of Biological Sciences

Internal Assessment: 30 Marks
External Assessment: 70 Total marks: 100
Obijectives:

© o~ w e

7.

The student teachers will be able to:

Understand the nature of Biological science

Appreciate the Biological science concepts

Understand the values of teaching Biological science

Understand the processes of learning Biological science

Explore various perspectives in understanding objectives of teaching Biological science
Develop logic behind pedagogical shift

Empower in content and pedagogy

Content:

Unit-1:
1.
2.

Unit-2:

Nature of science

What is Science?

Nature of Science- Science as a particular way of looking at nature, Science as a rapidly
expanding body of knowledge, Science as an interdisciplinary area of learning, Science as a
truly international enterprise, Science as always tentative; Tentative nature of scientific theories,
Science promotes skepticism; scientists are highly skeptic people, Science demands
perseverance from its practitioners, Science as an approach to investigation and Science as a
Process of constructing knowledge

Scientific Method: Observation, inquiry, hypothesis, experimentation, data collection,
generalization (Teacher educator will illustrate each taking examples from specific contents of
Biological science, such as Structure and Function, Molecular aspects, interaction between
living and non-living, Biodiversity, etc)

An Illustration of How Science Works, How children learn Science?

Science and Society

Biological science and society

Biological science for environment, Biological science for health, Biological science for peace, Biological
science for equity — Gender and Science, Science for Inclusion

Need and Significance of History of Science in teaching Science — Historical development perspective of
science

Some Eminent Biologist’s contributions & reflection on society — William Harvey, Lamarck, Charles
Darwin, S.N. Bose, M.S. Swaminathan, Birbal Sahni, Rosalind Franklin, Elizabeth Blackburn, Gertrude
B. Elion

Recent Advancement and Research in Biological Science
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Aims of Learning Biological Science

Aims of Learning Science

Knowledge and Understanding through Science

Nurturing Process Skills of Science

Development of Scientific Attitude and Scientific Temper- Respect for evidence, Open-
mindedness,  Truthfulness in reporting observations, Critical thinking, Logical thinking,
Skepticism, Obijectivity, Perseverance — Notion of Popular science, its importance and
involvement of science teacher.

Nurturing the Natural Curiosity, Creativity and Aesthetic Sense

Relating Biological Science Education to Physical Science and Social Environment, Technology
and Society and Environment.

Imbibing the Values through Science Teaching, Feyman’s Perspective of Science values.
Development of Problem Solving Skills

Learning objectives of Biological science

Meaning of Learning Objectives, Is learning objectives external?

Developing Learning Objectives, Features of well-developed learning objectives

Blooms Taxonomy - Anderson and Krathwohl’s Taxonomy

Writing Learning Objectives, Remembering, Understanding, Applying, Analyzing, Evaluating,
Creating

Illustrations on Learning Objectives for Upper Primary, Secondary and Higher Secondary Stages
Learning Objectives in the Constructivist Perspective

Academic Standards in Biological Science

Pedagogical Shift in Biological Science

Pedagogical Shift:

Science as Fixed Body of Knowledge to the Process of Constructing Knowledge

T o

Nature of Biological Science

¢. Knowledge

d. Learners, learning and teachers,

e. Assessment

f.  Science curriculum and scientific inquiry

g. Scientific method to Science as inquiry

Pedagogical Shift: Planning Teaching-Learning Experiences- Planning teaching-learning: Before
shift, Planning teaching-learning: After shift, Planning teaching-learning: Examples

Pedagogical Shift: Inclusion- Science curriculum, Diversity in class, Approaches, Information
and Communication Technology (ICT), Professional development

Democratizing Science Learning: Critical Pedagogy- Critical pedagogy and role of teachers
Content-cum-methodology: Meaning, Concept & Nature

Steps to Content-cum-methodology
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7.
8.

Steps to Pedagogical Analysis
Content and Teaching Skills

Engagement:

1.

© 0k ow

© o N

10.

11.

Students should review the school textbooks from class VI to X and acquaint with all the topics
and activities covered under each topic. Plan for suitable teaching learning material, working
models and resources.

New Discoveries & findings (Nobel Laureates, Stem Cells, Cancder cloning, HIVV AIDS,
Epidemics, Chicken Guinea, Dengue, Swine Flu, Ebola, Anthrax

Diagnosis & Preventive Measures of Epidemics

Medical Service, Government & NGO role

Planning and conducting awareness programmes/ Camps / Rallies.

Application of New technologies in the field of Biological Sciences — Collecting such examples
& sharing.

List out the names of medicinal plants and their medicinal value

Participating in Eco-clubs in the practicing schools.

Hands-on-experience through Visits to botanical gardens and fields

Visits to scientific & research institutions — [ICT, CCMB, NIN, ICRISAT, NACO AIDS - Write
a report. Share with a peer group.

Plan for a biodiversity project in practicing school.
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Theory

FIRST YEAR
PAPER-VI (a)
Method I / 11 - Pedagogy of Social Sciences

Total marks: 100

Internal Assessment: 30 Marks
External Assessment: 70

Objectives:

The student teachers will be able to:

N o gk~ w NP

8.

Understand the areas of Social science

Appreciate the Social science concepts

Understand the values of teaching Social sciences

Understand the processes of learning Geography and Economics

Explore various perspectives in understanding objectives of teaching Social science
Empower in content and pedagogy

Analyse various approaches to curriculum designing in Social science

Develop ability to explore various learning resources to teach social sciences

Content:

Unit-1:
1.

Social sciences as an Integrating Area of Study: Context and Concerns

Distinguishing between Natural and Social Sciences: Major Social Sciences disciplines in
Schools.

Nature of Social Sciences - What is 'social’ about various Social Sciences?

Uniqueness of disciplines vis-a-vis interdisciplinary

Linking child's natural curiosity with natural phenomena like weather, flora and fauna; spatial
and temporal contexts; important social and economic issues and concerns of the present-day
Indian society.

Contributions of Some Eminent Social Scientists— Christopher Columbus, Max Weber, Karl

Marx, Chanakya, Amartya Sen, Mother Teresa

Aims and Objectives of Learning Social Sciences
Aims of Learning Social Science
Imbibing the Values through Social Science Teaching
Blooms Taxonomy - Anderson and Krathwohl’s Taxonomy
Meaning of Learning Objectives - Developing Learning Objectives, Features of well-developed
learning objectives
Writing Learning Objectives, Remembering, Understanding, Applying, Analysing, Evaluating,
Creating
Illustrations on Learning Objectives for Upper Primary, Secondary and Higher Secondary Stages
Learning Objectives in the Constructivist Perspective
Academic Standards in Social Sciences
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Unit-3: School Curriculum and Resources in Social Sciences

1. Curriculum development Process

2. From Subject-centered, Behaviourist to Constructivist Approach in Curriculum Development

3. Recommendations of NCF-2005 and APSCF-2011 on Social Sciences Curriculum-National
Focus Group Position Paper on Social Sciences - State Position Paper (2011) on Social Sciences.

4. Syllabus — Selection and Organization of Content. Analysis of Social Science Textbook.

5. Teacher as Curriculum Developer — Localized curriculum, Place for local knowledge resources
for the curriculum.

6. Moving from Textbook to Teaching-learning Materials, Going beyond Textbook.

7. People as Resource: Significance of Oral Data, Types of Primary and Secondary Sources; Data
from field, Textual materials, Journals, magazines, Newspapers, Encyclopedia And Dictionaries

8. Classification of Teaching aids & Digital Resources in Social Sciences - Dale’s Cone of
Experience.

Unit-4: Teaching-Learning of Geography - Space, Resources and Development

1. Meaning, Nature and Scope of Geography — Human Geography, Physical Geography.

2. Teaching and Learning Major Themes and Key Concepts in Geography — Location, Place,
Human Environment interaction, Movements, Region.

3. Developing Skills in Geography

4. Teaching Strategies in Geography

Unit-5: Teaching-Learning of Economics — State, Market, and Development

1. Meaning, Nature and Scope of Economics: Current Trends

2. Key Concepts in Economics — Micro-economics, Macro-economics, Demand, Supply,
Production, Distribution, Market.

3. Classification of Economic system — Capitalisam, Socialisam and Mixed Economy.

4. Developmental Issues in Economics

5. Teaching- Learning Methods in Economics

6. Teaching-Learning Materials

Engagement:

1. Students should review the school textbooks from class VI to X and acquaint with all the topics
and activities covered under each topic. Plan for suitable teaching learning material, working
models and resources.

2. Reading the contributions of Social scientists and presenting seminars.

3. How the revised Bloom’s Taxonomy different from earlier Taxonomy? Discuss.

4. Visiting Social sciences related Research Institutes & Organizations.

5. Students should prepare Maps related to different concepts in Geography, History & Political

Science.
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Theory

Internal
Externa

FIRST YEAR
PAPER-VII(a)
Method I / 1l - Pedagogy of Physical Sciences

Total marks: 100

Assessment: 30 Marks
| Assessment: 70

Obijectives:

N o gk~ 0N PP

Content

Unit-1:
1.
2.

4,
Unit-2:

1.

2.

The student teachers will be able to:

Understand the nature of Physical science

Appreciate the Physical science concepts

Understand the values of teaching Physical science

Understand the processes of learning Physical science

Explore various perspectives in understanding objectives of teaching Physical science
Develop logic behind pedagogical shift

Empower in content and pedagogy

Nature of science

What is Science?

Nature of Science- Science as a particular way of looking at nature, Science as a rapidly
expanding body of knowledge Science as an interdisciplinary area of learning, Science as a truly
international enterprise, Science as always tentative, Tentative nature of scientific theories,
Science promotes skepticism; Scientists are highly skeptic people, Science demands
perseverance from its practitioners, Science as an approach to investigation and as a Process of
constructing knowledge

Scientific Method: Observation, inquiry, hypothesis, experimentation, data collection,
generalization (Teacher educator will illustrate each taking examples from specific contents of
science / physics and chemistry, such as Solutions, Colloids, Chemical Equilibrium,
Electrochemistry, Mechanical and Thermal Properties of Matter, Reflection, Refraction, Wave
Optics, etc)

An Illustration of How Science Works, How children learn science?

Science and Society

Physical science and society-

Physical science for environment, Physical science for health, Physical science for peace,
Physical science for equity — Gender and Science, Science for Inclusion.

Need and Significance of History of science in teaching science — Historical development

perspective of Science.
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Unit-5:

Contributions of Some Eminent Scientists— Isaac Newton, John Dalton, J.C. Bose, Albert
Einstein, Niels Bohr, C.V. Raman, Louis Victor de Broglie, Bimla Buti, Venkataraman
Ramakrishnan, APJ Abdul Kalam, Marie Curie.
Aims of Learning Physical Science
Aims of Learning Science
Knowledge and Understanding through Science
Nurturing Process Skills of Science
Development of Scientific Attitude and Scientific Temper- Respect for evidence, Open-
mindedness,  Truthfulness in reporting observations, Critical thinking, Logical thinking,
Skepticism, Objectivity, Perseverance — Notion of Popular Science — Its importance and
involvement of science teacher.
Nurturing the Natural Curiosity, Creativity and Aesthetic Sense
Relating Physical Science Education to Natural and Social Environment, Technology, Society
and Environment.
Imbibing the Values Through Science Teaching — Feyman’s Perspective of Science values
Development of Problem Solving Skills
Learning objectives of physical science
Meaning of Learning Objectives, Is learning objectives external?
Developing Learning Objectives, Features of well-developed learning objectives
Blooms Taxonomy - Anderson and Krathwohl’s Taxonomy.
Writing Learning Objectives, Remembering, Understanding, Applying, Analysing, Evaluating,
Creating
Ilustrations on Learning Objectives for Upper Primary, Secondary and Higher Secondary Stages
Learning Objectives in the Constructivist Perspective
Academic Standards in Physical Science
Pedagogical Shift in Physical Science
1. Pedagogical Shift:

a. Science as Fixed Body of Knowledge to the Process of Constructing Knowledge

b. Nature of Science

¢. Knowledge

d. Learners, learning and teachers,

e. Assessment

f.  Physical science curriculum and scientific inquiry

g. Scientific method
Pedagogical Shift: Planning Teaching-Learning Experiences- Planning teaching-learning: Before
shift, Planning teaching-learning: After shift, Planning teaching-learning: Examples
Pedagogical Shift: Inclusion- Science curriculum, Diversity in class, Approaches, Information

and Communication Technology (ICT), Professional development
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Democratizing Science Learning: Critical Pedagogy- Critical pedagogy and role of teachers
Content-cum-methodology: Meaning, Concept & Nature
Steps to Content-cum-methodology

Steps to Pedagogical Analysis

O N o g &

Content and Teaching Skills

Engagement:

1. Students should review the school textbooks from class VI to X and acquaint with all the topics
and activities covered under each topic.

2. Plan for suitable teaching learning material, working models and resources.
3. Reading the contributions of Physicists and presenting seminars.
4. How the revised Bloom’s Taxonomy different from earlier Taxonomy? Discuss.
5. Visiting science related Research Institutes & Organizations.
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FIRST YEAR
PAPER-VII (a)
Method 1 / 1l - Pedagogy of English
Theory

Internal Assessment: 30 Marks
External Assessment: 70 Total marks: 100
Objectives:

1. To enable teacher trainees with the various aspects of the B. Ed Programme with special
reference to the nature of the language skills& language items to be developed, practiced, and
evaluated.
To acquire information on current directions in English language teaching.
To identify and be sensitive to the proficiency, interests and needs of learners.
To develop an appreciation of the role of English in both academics and life.
5. To develop creativity among language learners
Content:

el

Unit-1: Language around Us:

Concept Language, Nature of English Language and its importance in human life
Philosophy of Language Learning-Linguistic, Social, Academic demands

Learning Process in Language acquisition and Language Learning

Factors affecting language learning : Physical, Psychological and social factors

Aims and objectives of teaching English : Prose, Poetry, Grammar, composition:-Pedagogical
analysis

AN SRR

Unit-2: Development of English language in India

1. Development of Language Policy in India: NPE(MIL), Three - Language Formula
2. Status of teaching English language in India;
3. Language learning theories
4. Importance of teaching English at different level
5. Multilingualism in ELT
Unit-3: Phonetics of English

1. The different speech organs and their role.

2. The individual Sounds - Vowels and Consonants - their place and manner of
Articulation - The cardinal vowel scale.

3. The concept of the phoneme and the allophone.

Stress - Words Stress and sentence Stress - Strong and weak forms.

Intonation - Four basic patterns of intonation in English.

ok~

Unit-4: Vocabulary and Grammar in Context

Word Formation(Prefix, Suffix, Compounding)

Synonyms, Antonyms, Homophones, Homonyms, Phrasal Verbs, Idioms.

Prescriptive Grammar, Descriptive Grammar, Pedagogical Grammar

Elements of a sentence ; typology of sentences;

Auxiliary System (Tenses, Modals, Perfective and Progressive aspects)

Syntactic devices (coordination, subordination, complementation, relativisation, passivisation,
agreement)

Reported Speech

Degrees of Comparison

9. Figures of Speech

ok wdPE
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Unit-5: Understanding Language and Producing Discourses

1 Listening Skills: a) listening process, factors conducive to listening, sub skills of listening,
Listening comprehension, Analyzing supra segmental features
b) Tasks for Developing listening skills
2. Speaking Skills: a) factors of good speaking abilities, sub skills of speaking, Present
language using supra segmental features
b) Tasks for Developing speaking skills
3 Reading Skills: a) Types of Reading, Sub skills of reading, Practicing Critical Reading
b) Tasks for Developing Reading skills
4 Writing Skills: a) Types of Writing, Sub skills of writing, Creative Writing
b)Tasks for Developing Writing skills
5 Integration of Skills - Creative expressions in Producing Discourses
Engagement:
1. Listen to Videos& audios and Developing Skits and presenting Conversations / Dialogues in
different situations & Writing diary, letters, notice expressing opinions and ideas.
2. Seminars and debates on position of English language in India
3. Discussion on position papers on language, NCF 2005
4. Listen to phonetics and practice. Record while pronouncing and observe sounds with the
guidance of teacher educators.
5. Phonetic transcription of words
6. Vocabulary games — practice exercises to develop language proficiency.
References:
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New York, Harcourt Brace.
9. Davis, Paul and Mario Rinvolucri, (1988): Dictation: New Methods, New Possibilities.
Cambridge Handbook for Language Teachers
10. English Language Teaching: Professional Journals for English Language Teaching Gillian
Brown, Listening to spoken English, Longman, 1977
11. Halbe Malati, (2005) :Methodology of English Teaching , Himalaya Publish House,
12. Hill,L.A., Selected Articles on the teaching of English as a foreign language, oxfordUniversity
Press, 1967.
13. Johnson, K (1983): Communicative Syllabus Design and Methodology, Oxford, Pergamon
Press.
14. Khan, Nasiruddin. (2005): Introduction of English as a subject at the primary level. Ms., NFG-
English
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FIRST YEAR
Paper:VIi(a)
Method | /11-Pedagogy of Telugu

Theory: Internal
Assessment; 30 Marks
External Assessment: 70 Marks Total: 100 marks
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AT D - Beoib - S°GS o (Mode of Transantion)
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2)  Power Point Presentation - 3¢
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11) ICT words 8963
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10)
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12)

PIEIS Sosohods R ISVoben

hitp://www.bbe.co.uk/schools/magickey/adventures/drogon game.shtml is a game that helps leamn
aboul a question and a question mark.

http://www.proteacher.com/cgi.bin/outsidesite.cgi?id=473 1 Extexternel=http://
www.sdcoe.k12.ca.us/actbank/sorganiz.htmEtoriginal=http://www.proteacher.com/
070037 shimltitle=Graphic%20organizers containswell-delineated writing standards. level wise.
hitp//www.lessonplanspage.com/LAK 1 htm contains a whole host of ideas for language activities

hitp//www.0P97 org/ficyber/jack/puzzles/puzzies himl has easy, medium and hard jigsaw puzzles
that are based on fairy tabes.

hup://www.youtube.com. watch?v=2LVNi-FPEuYhas a video of the panchatantra story about
the doves ina hunter's net (collective suength) in Hindi.

hitp://www.darsie.net/talesofwonder/contains Folk and Fairy Tales from around the world.

hitp://www.thepromisefoundution.org/ TPFLL RB.pdt is report of @ study on Leaming to Read in
Bengali, useful for language researchers in Indian languages.

hitp://www.rubybnidges.org/story.htm contains the inspring story of Ruby Bridges and her teacher.

hitp://puzzlemaker.discoveryeducation.com/allows the user to create and print customized word
search, criss-cross, match puzzles, and more using his/her own word lists,

hitp://gem.win.co.nz/mario/wsearch/wsearch.php allows you to generate your own word maze/
word scarch puzzie.

hitp://georgemegum.com/articles/reading forpleasure html has a good article on reading for pleasure.

hitp//www.atozieacherstuff.com/pages/374.shtmi for a lovely idea on getting children excited about
reading.
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13) hutp://lesl.about.com/od/vocabularylessonplans/a/characteradj.htm for an excellent activity that
develops and broadens knowledge of character adjective vocabulary.

14) hup//www.scholastic.com/ispy/play/fora setof award winning puzzles and games that allow
children to discover word associations, word play and themes help them build important learning

15) m;mmnmwmwummm for an interactive game that builds
vocabulary.

16) hutp://www.sacred.texts.com/hin/ift/index.htm has links to indian fairy tales.
17) http-//primary.naace.co.uk/activities/BigBooks/index htm has audio-e-books for kids.
18) http://www.viml k12.la.us/krause/Reading htm for slide shows that excite a childr to read

19) hup://wwiw.thepromisefoundation.org/TPFLtkb.pdf is report of a study on Leaming to Read in
Bengali, useful for language researchers in Indian languages.

20) hitp//www thepromiselfoundation.org/TPFRdK pdfis report of a study on Reading difficulties in
Kannada, useful for languages researchers in indian language.
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FIRST YEAR

PAPER-VII (a)
METHOD I/ 1l - PEDAGOGY OF URDU
Theory
Internal Assessment: 30 Marks
External Assessment: 70 Total marks: 100
Gy 0
FlEI T %

U LIDFLRSTEL 1L

| - SEMESTER

oG P
o Botag e kB oo S G 2l E JE S
T o B o5
SEETFL s -
ST o
V6L sl WO e LA M
fff.:{;Gls:,_-clgﬁﬂuuai.z}u:ug)JJ -
_u‘w‘cf_,-ﬂ,/'f.,,;lut,-?l,_—-,;,‘f é’-;i&.u;ru‘w‘CL.a;FL?b’u;"‘_};y{'J;bF =
AT PSS T R S S -
ﬁCaJ@sﬁfjb&fgu:FQw -
_uf-",'{ﬁu/z.ul_.;dﬁLJ@;:&‘JIMIJQ;;JJF!@UJ; -
FAICL AL o frifletshoc VTS s U AT i 2o )
HFr S 9SS d e BFE U rmstzn ) _
S e U S, e i Gle JU -
gﬁﬁqu;,g"*"la/,%,_-,yyt.ﬁ"‘f&l(-"'fdmblar,:f-‘:{jzgmféﬁpﬂ -

-J&Jb;.;.—,ﬁls;»ﬂf_,yf;ﬂ -

52



(J}JF)UL)J"J;
Sl 21 Jst o S GE s
(1-5 )=y

MSE s (D
J}JJ'UL)JL;SK;«;’:G’ULJ‘& Easl b ieaisl L 35;‘ l?"JJIC)'_r)"(l)

e PSS I IE IS S it JEr)
Pty ﬁ.“’:gisrﬁ.‘{:usa}-@p‘uﬂdﬁlé}f'@g;rﬂ‘ﬁ,nug;‘upy{?w
BB IPNIANY 7 2 L B A A BTY

ka5 IR s USRI B o185 ()
(5(1964-66)+/53/'(343, 351, 350 A ) Ul ushe bl et

(199241037143 ,(1986) 570

rile eI el B 6ol 0 42(2005) £35S F()

Jed

e L 0L R i S mhlorE ey R SUIN(brsin

LIS 3 By f K AFIL bl n By s ko

Pl e Tl Pk S e estas
SO NETY

53



(oo 65025 Ln,.é_ﬁdu»‘bu,l‘,gaﬁjd{lfaﬂf);;z;ﬁiug; (i)
-] g SIS
?uj’.ﬁ_n(‘ip I, )d;;&w&wﬁ;;jéup Ui
e UL (i)
‘e Fulicthd (V)
fe b I (V)
At QL e

ié«@:{
uﬁ;;g;.ﬁ;jréu;g):u;/@?uﬂm% -
o2l b SV Jl-,._-}'é”—fl_sffvﬁgmgﬁ‘ Mo I
UAT G IV U S LSSt ST T it
U nToe Gt

WEsl
ALt e SIS L S o P

NS 7Y ol (O S W R
St et g A e a e TS -
ey ditnd
=gy ()
Sl i)

Ui ST P 5o

54



S BV AO =T R

AFJJ:IJ?LH(‘Z%I)/GJ:’)’Kul_.)»;bfulhk(|
{5";';’.”";}5»1' ["3’:3![";};)?0[:} h“".:‘u;”f‘H‘C)l:j u‘f.:g-;:*).!i (lﬁi..éﬁ'fd’?;l'(f'
51.5;"!‘Lsuidfﬁ:{l/’fry}:ﬂ;@"ygJ:ﬁ ﬁugfjufgl:ﬁnlsufdxj

-n:;LgJ:lE';

S
sl pes Gt T/ Ll -
NSO TPy S sl (TS
vt w2 Bl L2 by

S Tl gass e s LD g e s P
:.;.J}'l{
Al K UGN I ST S b1
e Lt T £ ()
Ut ST ST e tze F (i)
2 b8l Iy
Qs G db e | S I R 2 S i s s AR RSt
PSS P Z U s P31 Fd B AT s
L“:K:Jg).:.ugs&t-/mr_&wiupu_ui'(fx‘of’;fy.f_y,;iwdg;u@)dw
(o sty
P aFH G S LI F
YL SR Y NI AR IR IS WL

55



Sl

S el A Y
:_*J.}I{
o ;ﬁLm/Lug;”uf;).'Lj"f".ﬂ&»&Lﬂb’ugt&»lu:gé&u:@}ﬁﬁol,;__,ﬁﬁ
Sl fesden S e

eI 1 IV
N AP A e T e RSP IR /T
el
e
S UL IS g
S 3L vy
5625t O db-#13U sl (
eoliery b ST b S S Suni(r

AL i sbs Mol N T g 38 S0 S s
Koy MG FAT & ) G5 St 4L B §00 350
Suity &
U Ut e b Sl (5 bt Wik ee it Sl & 5S 22 oy
eSSl
Al H5881 WA FeB L RS A SHE L fred
P sy

56



:J‘Lf'»

_éﬁ’;‘.ﬁﬁ'l_/@fugﬂl gﬁﬁ&@"w{;!{{fﬁlﬁc u;fl:r@:d/:»f_
:&J; (,;w

el ey d v .
& Sl Vb epwolea y LWL Fasia

57



FIRST YEAR

PAPER-VII (2)
METHOD 1/ 1l - PEDAGOGY OF HINDI
Theory

Internal Assessment: 30 Marks
External Assessment: 70 Total marks: 100

2= 19T 1 fRFrror BT gra"sHH (8T 99)
qraaEsd @ A9y sgdey
1. TYT & STSTIT—3TeT fABIRT BT ST |
2. HIET Heasy @) gorredss ufshar @1 SireEr |
3. AT & FaHY SR STGLRIT BT FTHSTAT |

4. Rt B B o I o 22 B s I 1 e 2 £ = e 1 B S T = e

SATHAT

5. aaT @ wHed #W o uea @ sifereee, unifa i ugiawer @ ufa
AT BT |

6. MTHT a1 @& a9 AT 9fdhAar &1 ST==1 3 THs1=170 |

7. grgaal, greashd 3R ured ywe 1 fawawer ey wan gy
ST Fe=dl @1 THS B TR STAAT |

8. HTaT 3R wrfasy & weEer @1 ST |

9. fa=f wur @ fAfaw wai site sifErefaadt w1 s |

10. HAEEN arOfEEAal @ gl Saeaie 2197 )
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11.

12.

13.

14.

15.

16.

i

18.

3dIE & Heed 3R YT PI S |

fenfeial & yorre emar ol ugar |

g @ T e & Ui e g 8RR S W A
& forg faenea & dvg—ave & Ald Jern|

e wR w 2= 9 &1 Wi 9 gEe S|
Jefivor & SR A R 9T &7 A" T Rrir o S|
T & HTH DI YA DI ST |

wfefgs ok R wifefas s @Rl & W\ s @R

MARTEAT |

AT G S Goradd gReHIoT BT FHS |
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I.

1.1

1.2

13

1.4

1.5

ShIS—Ho

@ 3P 100
1T BT AT

o qT T 87

o T BT YaHf?
FHGT H 7T
faemmer # s
fafaer sy wygfacan, agwfe wer Rere—Rremef
o W & w9 H R R & Igevy
o R wir F1 emy faenadiiy urgusH H Q1 WUl H
fpar S 21

1. AIGHTT & &9 H 2. oM & B9 H

gerH AT U4 fgdra Wt & fevr sgevat # e |
Hfur oiR Ren wfaftml & Rurd § s, s @ Refa
(&1 343—351, 350(1))
BRI HHIYE (64 | 66) g e Hifd—1086 3y 1992,
IS UIGTTAT—2005 (WTHT 1) |
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fasm=, warer fasme ik 1 & e v W wid # fhaet @
§o Y gaex FefeRad fawgell @1 a3 @d gy fagermor
HRY |

fafi=r s vfderat &1 S uxga e T #

S 3 H gga AT vy Hae § 9g e HRA H BEl |

FIT TE ATET GIET F FERT € |

Her R & SRM

god U YT B gR H THEEN ¢ |
RRreror @ e werm ufdfy AR B |

gRarsT Brd

H9T Geell RIpTReT ) e RUId GuR &xm |
B AT TR N |

fp=8l U= Thell b1 a1 — FBrrer g3 @1 Ryfy 87
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¥oE — fec
1L 3= s @ Refay aiiR sfaer
24 &= |91 @ YHST

22 WaHdl 9 Usd, 91
23 2=t & fafay wu
24 IR TR ) B, 9 & 9o  wU H R

o Jediaror oiR fa=d
o &=y 9Ty iR fewl
25 UgH-USH BT gl
A iRk wiwer & gu d R @1 ued sk uem @
T |
uferor & SR
o  wHRE® T
o vy w aRedl &1 Mo
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o g & W BT SR o — fafdy wui R e Rué daR
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4.1

gl — aqged
HET hT WY

N aeR & fafdy uer : fuveg gawen & wU § 9|

42 T UREdeied (SR & e H) R @1 diferdt are
qIT olRa |

43 TR FaweIy - AIdHife ATHRUT B Hehed |

44 3 B UGfa dn WA aag fawra qenm el fasme @
TeR[T HHY |

45 @AW REM IR wU RS (SUYad IEERVT IR YeT
) |

wfafafey / wem Reor & SR

“fefaa ik #iftae wr # iqv” fawy o= g § 9=f|
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5.5
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5.7
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WA qErany
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GAT 3R Grer |
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fora—oraa—ufiean, gomae o, sfimaiRe SR

HHMAR) |
a7 fIrReTor § STEReT — fIRTUr #T gEw
T BT HEd

IR 3R g1 Faell f¥eror ufshar |

Tfafafer

T R BIell & WRaT W Haled 4—4 TfOfAERT aaR
BN 3R IFBT Pl FBeor & SR TN By |

66



* U P PIYA fIH B e H v@d g v Rl & femefi
& forg < wfafafern g &3

o femfl wem v A a6 @ B urgEURST A W H @@
® T T THeoT B IR GHE H g4 B |

gRareT Bt

o M IR dem H e Tl B e H @a gu Rl
fRreor @1 <1 wfdfafdai SR B

67



Theory

FIRST YEAR
Paper — V11 (a)
METHOD - I/1l

PEDAGOGY OF SANSKRIT

Internal Assessment: 30 Marks
External Assessment: 70

Total marks: 100

1)

2)

3)

4)

5)

OBJECTIVES
(TSTHAAEAIZ M)
To familiarize teacher trainees with the ?) BHETEAISY: Aol feheneeshaar:
origin and development of vedic and T 3T IO 3T SR TSToT
classical Sanskrit, Prakrit,
_ T 3gafaeradr: IRTIYeeTH |
Apabhransha and Modern Indian
languages. R) HEPAHATIIAT: FHgecdH HEAAFAE
To provide information about the GGl HeTAAHRANI AT ATAT
importance of learning Sanskrit and T TR
also present status of Sanskrit in India
. T AICIdS g |
school curriculum. -
To acquire information on current 3) HERHAHTIIRIGTOT TRIGTUTRIe:
directions in Sanskrit teaching TTTHTIRIETOT AT 3Tag=TH |
methods. .
8) BEATEATIREY: HEAYOATAT

To enable teacher trainees with the
various aspects of the B.Ed. ERRERUCLIER G
programme with special reference to AT AT o ATheA TG I ATATH,
the language skills and language items HasiusH|
to be developed, practiced and their

. ) gfreronfe: AfatemeTea:
evaluation.
To develop philosophy and guiding GAET VA0 AT o
principles for the development of AR GESIDIECRIEESE

Sanskrit textbook.
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Unit -

Unit -

Unit -

Unit -

FIRST YEAR
PEDAGOGY OF SUBJECT
SANSKRIT LANGUAGE METHODS
SYLLABUS
PAPER : VII (a)

I
m: @%mﬁiﬁrwﬂ@: Origin and Development of Sanskrit Language.

1.18973T: fAdgetd- 3cafcafagledr: — GAisteltsl I

1. 28T AT 3¢3TA: fashrae™ Origin and development of Sanskrit Language
1.38TeehT oitfenehT TEHeST — IR=: Introduction of Vedic and classical sanskrit
1.4WWW g Introduction of prakrit languages

1.5 fARSITSTONH 3eaTa: faehraea Introduction of modern Indian languages
1
{-i{-cgd{-q HEccdH — ITeTshA o UTTH TaRIehdT I Importance of learning Sanskrit.

Present status in Indian school curriculum and its need.
11

TEHATAETOTAE T Sanskrit teaching methods
1.975eMeag a: Traditional method
2.:USTRIIg d: Bhandarkar method
3.9T&AYEAHUEIA: Textbook method

4 9cgeTagfd: Direct method

5. FFATYUTIG A Conversation method
6.TXITIG fd: Structural method

7. 9H-aI9gTa: Elective method
v
AT AaTTgcafALTUTITaerT: Sanskrit literature — Teaching methods

1.3TIRUIALIUIH  Pronunciation methods

2. AT TA&TOTH Reading methods

3. TG TA&TUTH Writing methods

4. TCTTAETOTH Prose teaching methods
5,31 fRT&ToTH Poetry teaching methods

6. UTTNETOTH Story teaching methods

7. ATCHIASTOTH Drama teaching methods
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8.SITHRIUTIASTUTH  Grammar teaching methods

Unit-V

qroqqEdshH Textbook

1. 9T TG ETRTATHTIRG Sl Textbook and its need

2. qISAYEAREY 3T Objectives of a Textbook

3.+i<—=gdqqu g{-dchlo-li ThRT: Types of Sanskrit Textbooks
QAT ARl Books for micro study
faEqarea=TEg gEda Books for broad study

4 YTSTYETR AR TEgle: Preparation of a Textbook

HTedR&IeTET [Agl=dr:

1. BRI 2. FAIVTAT 3.5TaE el 4 rarehell 5. favgafaeas 6.3mefaie:
7. YA ASITON HATAR: 8 3T 9.5 EYTHA: 10,3781
11. AR RS

EIRREISE

%)

?)

3)

¥)

9)

1.3 2.FFGAH 3. FfOT 4. 7G0T 5.7 6. 37RO 7.5779H

AN

8 HERAUTSIEARYIIN Shele] JEATAT:

FIELD ENGAGEMENTS (8T T9RIISTT:)

TSAHHET TAHATIATH T T YATdell (AT
Tehellell, TeHFEIATH T fAhSTNIOT T QfISCAY AFFAREIAN: dTferenl Ta=AT|
T AT AT ITAT HERATAETOTT g : JTE ARSI RIGTOTdG AT T

HANTATARMET AT JeAATcHPHEAT T FeT: FHAYONLT: |
ERISITEAT HETTcehR [T TiAT JelTaled [deareriaaraashay
HERARIETUEY &I AT f&Ud: faavor sedlidea# |

ST T e e
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REFERENCE BOOKS (H=caiare2syd)

?) HEHITIETUTIIRIETOY GEATRIETOE - S7. &Y. FTeeReraT

R) HEHATRILTUTH - 1. T, AAT, 3T Belg e:

3) CHTRUTRIETOTH e - 1. 7. AL, 3T, 3TN IUTEIT:
¥) Hhol TRATUTRCIT -37. .13, g1oeh, 31, 5. v, 3. et

) <AT&¥h Tehatlehl o Hel TUR - 1. T, Ferdss

&) A& dereirehr - 1. R.TH. AT

b) HEh FEATAETOT Friaferhy - GY. TNRa 3T, 9. AeR aiRIss

¢) e AT - 31. TH.UH, AT

Q) UTSUHH fAGTUTHeT UG HedTdheT - 3T, TAIT HE AT, 3. TAer oA

¢ o) Educational Technology - Dr. S.R. Sharma

¢¢) Advanced Educational Technology - R.S. Yadav
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FIRST YEAR
Paper:VII(a) (EDXN:07 a)
Method I TI-Pedagogy of Marathi

IRIT

v R VI IO A AR AT WEA ST

v wridren e TeEE SR e S .

v WTE W i W WA SEAT AR B S5 ST,

T W - s gieee st s s s
wTEren vl P quiEcarEn e A i S e Esim s

WA ARG A AAET R STEAT A R R 5 .

N O8N N NN

WA % SR - A T WrEee e aEe T,
v' I AT AR F AT T ST A ST A T .
v W e g e e gieee i e

v ol s weneEgEE Al aEeEe o e g s .
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2.4
2.8

.9

wrdt foraror
| @t HIrEt

| WTaT ®UrEt wEy, weea, v frad
HrgwTaT grEten s et sware (vran = A faea)

[ et wrrETet afvreea

W WTT JEATAT "Eed

wrwrar sfaaee, racderor, ad A gA
HTQTAT §ATET SATAATSAT GFAt
HUA AT TZAT

AredteRTor gt

I — STl Ol

TYAT aFeAt

watagdt

TEAEOT aFAl

T TFAT

"wraat (Structural Approach)
HIITagE AT
HATAYET AATI HHEaAT oA &
HATITAGEA ACATIATEH HEv

WEr, T, FATEHAVT HEATA
arefaare=

ars At wew, W A uwmnr
Srexforers a=s sveavan At
uferamE stsaTa agAt
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FIRST YEAR
PAPER-VIII (EPC -1)

Self Development (Communicative English, Life Skills & Yoga)

Practicum

Internal Assessment: 15 Marks
External Assessment: 35 Total marks: 50
Obijectives:

© kPR

Content

Unit-1:

NGO~ ®LDNRE

Unit-2:

The student teachers will be able to:

Explore ways of understanding one’s self

Develop skills required to practice yoga

Understand the importance of yoga for peaceful human life

Develop ability to communicate

Understand intricate issues related to various skills of communication
Develop life skills to deal with various situations in life

Yoga and Self development

Understanding the importance and benefits of Yoga in human life.
Misconceptions about yoga practice.

Asana — Classification, Precautions, Benefits of practicing asana
Different types of Pranayama & Benefits

Different types of Meditation & Benefits

Practice of yoga for an integrated personality

Therapeutic value of yoga

Regular practice of Yoga for happy & healthy integrated personality

Communicative English

Conversation Skills:
Listening :to practice listening; Listening to Radio; audio lectures; News,

Exercises: discussions, Radio interviews and so on.

Speaking: Events & situations

Exercises: Speaking topics related to: home; school; college; classroom; market; shopping mall;

restaurant and so on. Friends & employee of the company;

Describing pictures; mobiles; pollution; politics; quality of education; and so on.
Narrating an event.

Story-telling; debates / elocution on given topics.

One minute speaking instantly on a topic.

Conversation, dialogue, role play; Drama and so on.
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3. Reading: Newspaper articles; advertisements related to recruitment; admission / entrance
notifications; stories, education related articles, fiction, novels and so on.
Books; reading passages; reading dictionary; playing vocabulary games; Scramble; Exploring
websites and collecting relevant information; reading mails.

4. Writing: Sending e-mails; posting on face book & whatsapp; writing resume online & offline to
schools, colleges & other organizations.
Writing about family; selected small themes.

Note: All these activities can be planned by integrating them with life skill activities.

Unit-3: Life Skills

1. Importance of Life Skills for a balanced complete human being

2. Life Skills
a. Self Awareness
b. Empathy
c. Interpersonal Relationship and Friendships
d. Conflict Management
e. Time management
f.  Goal setting
g. Coping with pressure and standing strong
h. Decision making
i. Critical thinking
j.  Creative thinking

3. What is the importance of life skills
4. Benefits of life skills
5. Practice of life skills for a successful life

Mode of transaction:

Lecture cum demonstration, seminar presentations, self practicing and sharing the benefits with

the group. Displaying the pictures, viewing videos, practicing and participation in the individual and
group activities

Engagement:

1.

Each student has to participate actively and conduct activities related all the language skills. It
should become their regular practice not only in the allotted slot but also during their routine
schedule.

They should listen carefully and try to understand and imitate and use all the vocabulary and
converse with everybody .likewise speaking reading and writing a regular concerted effort should be
made by each and every student to acquire the skills with adequate practice.

Each student has to learn yoga asana, pranayama, meditation through practice after experts
demonstration and training in a one week workshop. All the students should practice everyday &
share their experiences & benefits / insights.

Each student has to participate and conduct activities in group covering all the life skills and
understand the importance life skill in creating a happy and peaceful life without any conflicts. After
each activity, they should reflect on their experiences.

Various incidences, classroom, hostel, library, play field, laboratory, etc. should be created & a
conversation on the theme should be conducted.
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6. Students should speak about their family, friends, hobbies, interests, books they read & stories & life
stories, oral histories related to their village / district.

Format for Reporting the Life Skills activities

S.No.

Activity Individual/Group | Skills identified | Yourroleinit | Learning

undertaken outcomes

SIS B I A

Note: Mentors should integrate life skills with communicative skills to enable the student to

learn together.

References:

1.
2.

http://www.who.int/mental health/media/en/30.pdf

http://www.joe.org/joe/2004june/rb6.php

3.www.lifeskillsed.com/

4.Coveys — 7 habits of most successful people

5.Coveys — 8" habit of most successful people

6.UNESCO - Module on life skills

7.WHO - Module on life skills

8.CBSE — Module on life skills

9.Bharathiya Yog Sansthan (Regd) (1968) Asan & Yog Vigyan, Bharathiya Yog Sansthan, Delhi.

10.

11.

12.

13.

14.
15.

16.
17.

Chatterjee Tulsidas (1970), Sri Aurobindo’s Integral Yoga, Sri Aurobindo Ashram, Author from
22, Bajuhibpur Road, W.Bangal.

Haridas Chaudhri (1965), Integral Yoga, the concept of Harmonious & Creative living, George
Allen & Onwin Ltd. London.

I.K.Taimini (1973), Glimpses into Psychology of Yoga, Theosophical publishing house, Adyar,
Madras, India.

Satishchandra Chatterjee, Dhirendra Mohan Datta (1984) An introduction to Indian Philosophy,
University of Calcutta, Calcutta.

Sivananda Swami (1984) Yoga Samhitha, the Divine Life society, U.P. Himalayas, India.

Sri Ananda (2001) the complete Book of Yoga — Harmony of Body, Yog Vigyan, Bharathiya
Yog Sansthan, Delhi.

Yardi M.R. (1979) The Yoga of Patanjali, Bhandarkar, Oriental Research Institute Poona, India.
Sunanda Rao, et. al. (2008): Communicative English and Personality Development, Telugu
Academy Publications, Hyderabad.
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Self Development

Time: 1 % hours Practical Examination Max. Marks: 35

Each student teacher has to record the activities conducted in yoga. Communicative English
and life skills and should record the reflection of their learning outcomes and other aspects.
They should be in the form of e-portfolio. It will be evaluated by internal and external
examiners for 15 marks.
a. The recorded e-Portfolio should be reviewed by the external examiner and 5 marks are
awarded.
b. Student teachers have to demonstrate the asanas; pranayamas & meditation and other related
activities and write the therapeutic value of each one of them and their self-reflections.
10 marks
Examiner will give any two activities related to communication (Listening, speaking,
reading and writing skill. 10 marks.
Examiner will give Two activities related to Life skills and the same may be demonstrated &

should record reflections in a written form. 10 marks.
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FIRST YEAR
PAPER-1X (EPC-2)
ICT Mediation in Teaching Learning

Practicum

Internal Assessment: 15 Marks
External Assessment: 35 Total marks: 50
Objectives:

The student teacher s will be able to:

1. Develop the competencies defined in national policy on ICT

2. Understand the capacities to handle today’s and tomorrow’s technologies.

3. Utilize ICT tools, software applications and digital resources

4. Integrate ICT into teaching-learning process

5. Participate in activities of teacher networks

Content:
Unit -1: Conceptual Framework for ICT Mediation in teaching learning 12 Hours

1. Objectives of ICT mediation in teaching — learning

2. Underlying principles guiding ICT mediation in teaching — learning

3. Constructivist possibilities for student teachers

4. Policy on ICT mediation in teaching — learning

5. Competencies defined in the National Policy on ICT in School Education — Basic, Intermediate
& Advanced

6. Capacities to handle today’s and tomorrow’s technologies —

i Connecting with the world
ii. Connecting with each other
iii. Creating with ICT
iv. Interacting with ICT
V. Possibilities in Education
Vi. Reaching out and Bridging Divides
Unit -2: Organizing Learning through ICT 36 Hours

1. Accessing the Web; Familiarity with the ICT environment; Working with data; e-mail and web
based forums.

2. Internet as a Learning Resource — Documenting different types of websites to show possibilities
for personal learning; Web based learning objects, simulations & Tutorials; Participating in
forums for identifying learning resources, teaching-learning ideas; Software applications and
tools as and for using teaching learning resources; Evaluating internet resources in terms of
relevance, ease of use and context.

3. Digital story telling; Combining media to tell a story — scripting; Creating photo essays and
video documentation as a source of information and a learning process.

4. Data analysis — Look at data, read, and make meaning; Graphs; Exploring sources of data,
Evaluation of Data; Communicating data and data analysis.

5. Framework for creation of learning resources — Concept mapping; Developing a topic for a

classroom; learning outcomes; Activity based learning.
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Unit-3: ICT for Teaching — Learning 12 Hours

1. Curriculum analysis to determine content (what do | need to teach and what do I need to know);
Determine the resources for teaching-learning; Determine appropriate ICT infusion and design a
learning plan for a given topic: Identify and add metadata for ICT resources that can be used.

2. Exploring ICT for teaching-learning, curriculum analysis to determine methods of transacting
(how do | teach it); Using appropriate hardware (CD / DVD, projectors, Interactive white boards
and so on); Classroom organization for ICT infused lessons (teacher led instruction, self-learning
and group activities)

3. ICT for evaluation — Evaluation of ICT for Evaluation — purposes and techniques of evaluation,
scope of ICT for evaluation.

4. Gaming environments for education — range and scope.

5. Online communities — analyzing interactions; Sharing thoughts and ideas — blogs, forums and
mailing lists; Collaborative creations — online documents & wiki as collective.

6. Role of ICT in educational administration and management — role of information management,
process and tools; creating databases for educational administration.

7. First generation ICT models — technology driven; Second generation ICT models — Pedagogy
driven.
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culture (Vol. I, Il & 11). John Wiley & Sons.

18. MHRD. (2012). National policy on information and communication technology (ICT) in school
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20. Benkler, Y. (2006). The wealth of networks: How social production transforms markets and
freedom. Yale University Press.
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ICT Mediation in Teaching Learning

Time: 1 % hours Practical Examination Max. Marks: 35
I. Each student should place the following from the works done in EPC 2 in an e-portfolio for assessment
(Internal assessment enhanced work) for 15 marks:

1. Create an e-mail id and create a group and a blog.

2. Five digital lessons in each methodology — 5 +5.

3. Database of school allotted to the student using MS Access.

4. Preparing timetables of the school

5. Select and download 5 YouTube lectures related to the methodologies.

1. The above work should be enhanced by the students to present before the jury for assessment for 15

marks.
a. Preparation of one digital lesson - 10 marks.
b. Internet Resources related tasks — 10 marks.

Note: Jury includes one internal examiner and one external examiner.
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FIRST YEAR
Paper — X / X1 Microteaching & Reflective Teaching
Microteaching (Method I / 1)
Practicum
Internal Assessment: 25 + 25 Marks Total marks: 50

Each student teacher has to teach 2 skills / sessions. It is a peer group teaching each of 6 minutes
duration. Each session focuses on a specific behavior / skill of teaching.

Student teachers have to write micro lesson plans and observe peer micro lessons as per the
proforma given below:

Lesson Plan Format

Microteaching Preparation Form

Teaching Evaluation Form — Teacher Educator

Microteaching Evaluation Form — Peer observers / Student teachers
Microteaching Self — Analysis Form — Practicing Student teacher
Marks / Grades are awarded on the basis of the proformas 3, 4 & 5.

AR .

6. Learner Satisfaction Form.
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LESSON PLAN FORMAT -  Format -1

Teacher:

Date:

Course Title:

Topic:

Instructional objective(s):

Focusing activity:

Content

Instructional Procedures

o o0 oW

Closure:

Evaluation procedure:

Instructional materials:

Notes and comments:
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MICROTEACHING PREPARATION FORM  Format - 2

Name of the teacher: Date:

Course Title:

Use this form for preparation of your lesson. Prepare a copy for your instructor.

1. Concept to teach:

2. Skill(s) or behavior(s) to demonstrate:

3. Specific instructional objective(s):

4 . Focusing activity:

5. Instructional procedure:

6. Closure:

7. Audiovisual materials and equipment needed:.

8. Notes and comments:
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TEACHING EVALUATION FORM  Format - 3

Teacher: Date:

Subject: Tape No.:

Rate the teacher trainee on each skill area. Code: 5 or 4, mastery of skill demonstrated; 3 or 2, some
skill refinement needed; or 1 or 0, much skill refinement needed.

Organization of Lesson

543210 Lesson preparation
543210 Focusing activity

5 43210 Closure

543 2 10 Subject-matter knowledge

Lesson Presentation

543 2 |0 Audience contact

543 2 |0 Enthusiasm

543 2 |0 Speech quality and delivery

543 2 |0 Audience involvement

543 2 |0 Verbal behaviors

543 2 |0 Nonverbal behaviors

543 2 |0 Use of questions and questioning
techniques

543 2 |0 Directions and pacing

543 2 |0 Use of reinforcement

543 2 |0 Use of aids and materials

Comments:
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MICROTEACHINC EVALUATION FORM Format - 4

Name of the teacher: Date:

Subject: Tape No.:

Rate the teacher trainee on each skill area. Code: 5 or 4, mastery of skill demonstrated; 3 or 2, some
skill refinement needed; or 1 or 0, much skill refinement needed.

Organization of Lesson

5 4 3 2 1 0 Lesson preparation

5 4 3 21 0 Focusing activity

5 4 3 21 0 Firstskill/Behavior

5 4 3 21 0 Secondskill/Behavior

5 4 3 210 Closure

5 4 3 2 1 0 Subject-matter knowledge

Comments:
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MICROTEACHINC SELF-ANALYSIS FORM Format - 5

Name of the teacher: Date:

Concept taught: Roll No.:

Replay the DVD of your microteaching session as needed to collect data for the
following items. Analyze the collected data and draw conclusions with respect to
the behavior addressed in each item.

1. Teacher talk versus student talk. Set up a small chart as follows:

Teacher talk:

Student talk:

Silence or confusion:

2. Asyou view your microteaching tape, place a tally on the chart to represent who was talking
approximately every 3 seconds. If no one was talking or if many people were talking
simultaneously, then place a tally in the silence or confusion category. When you have
finished, count the number of tallies in each category as well as the total number of tallies in
the categories teacher talk and student talk combined. Use the following formulas to
determine the percentage of teacher talk and student talk:

Tallies in teacher talk category

Percentage of teacher talk = X100
Total tallies in teacher talk + student talk categories

Tallies in student talk category
Percentage of student talk = X100
Total tallies in teacher talk + student talk categories

3. Filler words. Record the filler words or sounds ("okay," "you know," or “uh") and the number of
times each was used:
4. Questions. Record the number of questions asked:

Convergent:
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Divergent:

5. Student names. Record the number of times students are addressed by name":

6. Pauses. Record the number of times pauses are used to give students time to think:

7. Reinforcement. Record the number of times reinforcement is used:

Verbal Reinforcement:

Nonverbal Reinforcement:

8. Sensory channels. Record the number of times students are required to change sensory channels:
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LEARNER SATISFACTION FORM Format - 6

Teacher: Date:

Subject: Tape No.:

1. During the lesson, how satisfied were you as a learner (Rate your satisfaction
by placing an X on the following scale)?

Very satisfied Satisfied Very unsatisfied

2. What would have increased your satisfaction?
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FIRST YEAR
Paper — X / XI Microteaching & Reflective Teaching
Reflective Teaching (Method I / 1)
Practicum
Internal Assessment: 25 + 25 Marks Total marks: 50

The objective of reflective teaching is to equip and empower the student teachers with the skills,
competencies required to handle a real classroom. Period plan is prepared with all the required procedures
and practiced before their peers and teacher educators. Peer group act as students and also give feedback.
Student teachers will develop clear understanding & competencies to transact curriculum in a desirable
procedure by practicing in a simulated situation.

Each student teacher has to teach 2 sessions of 20 minutes duration of each session. It is a peer
group teaching. Each session focuses on whole teaching behaviours.

The format of lessons for Reflective Teaching is similar to the Period plan used in the school.
Formats are given below:

Period Plan

Teaching Evaluation Form — Teacher Educator

Teaching Evaluation Form — Peer observers / Student teachers
Teaching Self — Analysis Form — Practicing Student teacher

Hwn e

Marks / Grades are awarded on the basis of proformas 2, 3 & 4 from Microteaching.

Period Plan - Format (For all Subjects) - Format - 1
I.Name of the Lesson

I1.No. of the Period ..... Duration/ Time

I11.Teaching Item/ Topic/ Sub Topic
IV.Expected Learning Out comes/ Competencies :1.2.3.
V.Teaching Learning Strategies

Steps Teacher Activity Black Board Work TLM

V1.Evaluation Semester - 11, 11l & IV
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FIRST YEAR

PAPER-XII
Observation Record

Practicum

Internal Assessment: 50 Marks Total marks: 50

Every student teacher has to observe 5 lessons of a regular teacher working in school. This is a
component of Pre-internship so that the intern would get acquaintance with the nature of teaching duties.
The format for recording their observations is given below:

Proforma of Observation

Name of the Teacher: Name of the School:
Subject: Class: Medium: Period: Date:
S.No. Aspects Criteria Rating
Statement of Academic e Appropriateness 123456789
standards e Attainability
l.
e Adequacy
o Clarity Marks awarded out of
5
Period plan  Selection of topic e Adequacy
& e Organization
Preparation e Relevance
e Accuracy
e Richness (Depth)
Selection of activity e Appropriateness
e Adequacy
e Effectiveness 123456789
e Originality (Novelty)
e Variety
Teaching aids e Appropriateness Marks awarded out of
o Inn(_)v_atlo_n 10
(Originality)
Previous knowledge ¢ Relevance
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Execution

Output procedure

Evaluation

Subject competence Teacher
behavior)

Communication

Questions & Answers

Questions ( Teacher behavior)

Answers

Class management

Participation of students

e Sufficiency

e  Structuring
e Accuracy
e Brevity

e Suitability of the
tool

e Continuity sequence

e Comprehensiveness

e Accuracy

e Relevance to the
need of the situation

e Richness (Depth)

e Expression

e Language

e Speech

e Voice (Modulation,
Audibility)

e Simple

e Precise

e Relevant

e Thought provoking
e Distribution

Effective dealing with
pupils answers

e Interaction

e Cooperativeness

e Handling of pupils
e Sympathy

e Budgeting of time

e Active
e Minimum
e Passive

123456789

Marks awarded out of

5
123456789
Marks awarded out of

10
123456789
Marks awarded out of

15
123456789
Marks awarded out of

10
123456789
Marks awarded out of

20

123456789
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e Suitable to situation  Marks awarded out of

10
Use of aids e Handling 123456789
e [Effectiveness
Marks awarded out of
5
Teacher e Appearance 123456789
¢ Movements
Marks awarded out of
e Manners
10

Note: Example for figural conversion of rating: Aspect — Communication , Rating = 4, Maximum marks
for the aspect is 15; Marks awarded 4/9 x 15=6.6 If there is no scope for the use of teaching aids in
lesson, the marks may be added to methods of teaching i.e., 10 + 5 = 15.

Signature of the Teacher Educator
Reflect and Narrate your Experiences

What did | observe the best in the Teacher?

What do | want Teacher to continue?

What do | feel needs to be changed in teaching in the classroom?
How do children enjoy teaching in a classroom?

What did | learn from the classroom teaching?

How do | want to teach?

Am | capable of teaching now?

What to do, if | need to teach effectively?

What are the issues which | need to attend to teach effectively?
10 Am | confident to teach? How do I plan to teach effectively?

©oN O~ E
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SECOND YEAR
PAPER - VI (b)

Method I / 11 - Pedagogy of Mathematics

Theory

Internal Assessment: 30 Marks
External Assessment: 70 Total marks: 100
Objectives:

G N o 0o~ w0 N -

The student teachers will be able to:

Analyse various approaches to curriculum designing in Mathematics

Develop critical reflections on position papers on Mathematics

Develop insights into curriculum frameworks

Design relevant approaches and strategies in learning Mathematics

Utilize community resources in teaching Mathematics

Devise various plans strategically for the academic programme

Plan and utilize various resources suitable for teaching —learning Mathematics

Develop skills to devise tools for assessment.

Content:

Unit-6;
1.

2
3.
4

© © N o O

Unit-7:

School Curriculum in Mathematics

History of Development of Curriculum Framework

Curriculum Framework, Curriculum and Syllabus

From Subject-centred to Behaviourist to Constructivist Approach, to Curriculum Development.
Recommendations of NCF-2005 and APSCF-2011 on Mathematics Curriculum-National focus
Group position paper on Mathematics and State position paper (2011) on Mathematics

Trends of Mathematics Curriculum / Syllabus

Moving from Textbook to Teaching-learning Materials, Going beyond the Textbook

Print Resources- Textbooks, Popular Mathematics book, Journals and magazines

Dale’s Cone of Experience- Using the Cone of Experience

Teacher as Curriculum Developer- Localized curriculum, Place for Artisans, Knowledge Systems
in Curriculum, Local Innovators and Innovative practices in Mathematics.

Approaches and Strategies for Learning Mathematics

Scenario from 1950-1980

Post 1980 Scenario

Approaches and Strategies for Learning Mathematics-,Difference between approach and strategy,
Different approaches and strategies of learning, Selecting appropriate approach and strategy,

Essential components of all approaches and strategies
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S T

Unit-9:

> w

Constructivist Approach — State developed Model of Teaching Mathematics Strategies

5 E Learning Model

Collaborative Learning Approach (CLA)-, Steps of collaborative approach, Ensuring meaningful
learning through CLA, Ways of applying collaborative learning approach, Limitations of
collaborative learning approach

Problem Solving Approach (PSA)- Steps in problem solving approach, Teacher’s role in problem
solving approach, Problem solving approach: an example

Concept Mapping- Phases of the concept mapping, Uses of concept maps

Experiential Learning- Abilities of an experiential learner

Community Resources and Laboratory

Learning Resources from Immediate Environment

Using Community Resources- Bringing community to the class, Taking class to the community:
Field visit

Pooling of Learning Resources

Improvisation of Apparatus

Mathematics Kits

Laboratory as a Learning Resource- Approaches to laboratory work, Planning and organising
laboratory work, Working in group in the laboratory, Motivating students to maintain the regular
record of laboratory work

Handling Hurdles in Utilization of Resources — Addressing under utilization of resources.
Planning for Teaching-learning of Mathematics

Why Planning Teaching-Learning?

Planning - An Example: Annual Plan, Unit Plan, Lesson Plan, Period plan

Inquiring for Planning Lesson Design (Transaction of Lesson SCERT model)

Identification and Organisation of Concepts for teaching -learning of Mathematics (Algebra,
Geometry, Trigonometry, Coordinate Geometry, Statistics and Probability)

Elements of a Mathematics Lesson- Learning objectives and key concepts, Pre-existing
knowledge, Teaching-learning materials and involving learners in arranging them; Introduction,
Presentation/Development, Assessment : Acceptable evidences that show learners understand (i)
Determining learning evidences (ii) Planning of the acceptable evidences of learning for
assessment; Extended learning/assignment

Making Groups-Why group learning? Facilitating formation of groups

Planning and Organizing Activities in Mathematics

Planning Laboratory Work — State commitments in Organizing Laboratory work — Textbook
orientation

Planning ICT Applications in teaching learning of Mathematics
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Unit-10: Tools and Techniques of Assessment for Learning: Mathematics

1. Test, Examination, Measurement, Assessment and Evaluation

2. Continuous and Comprehensive Evaluation (CCE)- Educational assessment and educational
evaluation, Performance-based assessment: A flexible way of school based assessment

3. Assessment Framework, (A) Purpose of assessment
(B) Learning Indicators (i) Assessment of activity,(ii) Assessment of presentation, (iii)
Assessment of group work, (iv) Assessment of collaborative learning
(C) Tools and Techniques of Assessment: (i) Written test,(ii) Project work,(iii) Field trips and
field diary,(iv) Laboratory work,(v) Interview/Oral test(C).(6) Journal writing.
(D) Recording and Reporting: (i) Measurement of students’ achievements,(ii) What is grading
system?(iii) Measurement of process skills, (iv) Portfolio: Its role in evaluating students’
performance, (v) Assessment as a reflecting process

4. Assessment of Learning of Students With Special Needs

Engagement:

1. Students should be guided to fill in all the formats related to Internship (Observation, e-Portfolio,
Microteaching, Reflective teaching, CCE, Reflective journal).

2. Seminar presentations on Position Papers NCF, 2005 & SCF, 2011.

3. Prepare rubrics for various aspects of assessment.

4. Visit your college mathematics laboratory & set up the laboratory with resources as per the new
curriculum

5. Prepare a Mathematics Kit to enable the teacher to use in the classroom teaching covering
different concepts with local material.

6. ldentify lessons suitable for digital lessons & innovative lessons.

7. Prepare different period plans.

8. How do you plan CCE?

9. Take a marks list & convert them into grades.
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Second Year
PAPER - VI (b)
Method I / 1l - Pedagogy of Social Sciences
Theory
Internal Assessment: 30 Marks

External Assessment: 70 Total marks: 100
Objectives:

The student teachers will be able to:

Design suitable approaches and strategies to teach Social Sciences

Develop insights into historical perspectives of History and Political science
Utilize community resources in teaching

Devise various plans strategically for the academic programme

ISAREE R A

Plan and utilize various resources suitable for teaching —learning
6. Develop skills to devise tools for assessment.
Content:
Unit-6: Approaches and Strategies for Learning Social Sciences
1. Approaches and Strategies for Learning Social Sciences between 1950-1980 and
Post 1980.
2. Constructivist Approach- State developed Strategies for Teaching Social Science.
3. 5E Learning Model
4. Collaborative Learning Approach (CLA)-, Steps of collaborative approach, Ensuring meaningful
learning through CLA, Ways of applying collaborative learning approach, Limitation of
collaborative learning approach
5. Problem Solving Approach (PSA)- Steps in problem solving approach, Teacher’s role in problem
solving approach, Problem solving approach: an example
6. Annual Plan, Lesson Plan, Period plan (SCERT format)
7. Concept Mapping- and its Uses.
Unit-7: Teaching-Learning of History
1. Continuity and Change over Time and Historical Construction
Historical Methods
Social Formations in History

Select Issues of Social Change in Indian History

o A~ N

Pedagogical Concerns Regarding Social History
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Unit-8: Teaching-Learning of Political Science, Democracy and Development

1. What is Politics?

2. Constitutional vision for a Democratic India; The Working of the Government- Structure of
Government at different levels- Union, State, Local-bodies.

3. Society and Political Processes — Social movements, Elections, Political parties, Role of Media.

4. Teaching-Learning Strategies — Self learning and Collaborative learning approaches.

5. Teaching-Learning Materials

Unit-9: Community Resources and Social Sciences Laboratory

1. Learning Resources from Immediate Environment; Pooling of Resources

2. Using Community Resources- Bringing community to the class, Taking class to the community:
Field visit — Tourism as Pedagogic Experience
Social Sciences Kit.

4. Laboratory as a Learning Resource- Approaches to laboratory work, Planning and organizing
laboratory work, Working in group in the laboratory, Motivating students to maintain the regular
record of laboratory work, Cartography

5. Handling Hurdles in Utilization of Resources — Overcoming Underutilization of Resources

Unit-10: Tools and Techniques of Assessment for Learning: Social Sciences

1. Test, Examination, Measurement, Assessment and Evaluation

2. Continuous and Comprehensive Evaluation (CCE) in Social sciences- Formative evaluation and
Summative evaluation.

3. Assessment Framework, (A) Purpose of assessment
(B) Learning Indicators (i) Assessment of activity,(ii) Assessment of presentation, (iii)
Assessment of group work, (iv) Assessment of collaborative learning
(C) Tools and Techniques of Assessment: (i) Written test,(ii) Project work,(iii) Field trips and
field diary,(iv) Laboratory work,(v) Interview/Oral test(C).(6) Journal writing.

(D) Recording and Reporting: (i) Measurement of students’ achievements,(ii) What is grading
system?(iii) Measurement of process skills, (iv) Portfolio: Its role in evaluating students’
performance, (v) Assessment as a reflecting process

4. Assessment of Learning of Students With Special Needs

Engagement:

1. Students should be guided to fill in all the formats related to Internship (Observation, e-Portfolio,

Microteaching, Reflective teaching, CCE, Reflective journal).

2. Subject specific group discussions, Mock parliament
3. Visit to Telangana State assembly; Zill Parishad and Gram Panchayat.
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4. Visit to Historical places; Museums.

5. Prepare a Kit to teach various concepts of Social Sciences with locally available materials.

6. Arrange college laboratory with the material suitable to the new curriculum.

7. Collect Youtube lectures for any five topics of your choice.

8. Collect resources from internet to teach any five lessons

9. Prepare any five working models.

10. Visit any two places of Tourist Importance and write your reflections.

11. Prepare any five improvised teaching aids.
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Theory

Second Year
PAPER - VI (b)
Method I / 1l - Pedagogy of Biological Sciences

Internal Assessment: 30 Marks
External Assessment: 70 Total marks: 100
Objectives:
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8.

The student teachers will be able to:

Analyze various approaches to curriculum designing in Biological science

Develop critical reflections on position papers on Biological science

Develop insights into curriculum frameworks

Design relevant approaches and strategies in learning Biological science

Utilize community resources in teaching Biological science

Devise various plans strategically for the academic programme

Plan and utilize various resources suitable for teaching —learning Biological science

Develop skills to devise tools for assessment.

Content:

Unit-6:
1.

2
3.
4
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Unit-7:

School Curriculum in Biological Science

History of Development of Curriculum Framework

Curriculum Framework, Curriculum and Syllabus

From Subject-centred to Behaviourist to Constructivist Approach, to Curriculum Development.
Recommendations of NCF-2005 and APSCF-2011 on Science Curriculum-National focus Group
position paper on Science and State position paper (2011) on Science

Trends of Science Curriculum / Syllabus

Moving from Textbook to Teaching-learning Materials, Going beyond the Textbook.

Print Resources- Textbooks, Popular science books, Journals and magazines

Dale’s Cone of Experience- Using the Cone of Experience

Teacher as Curriculum Developer- Localized curriculum — Place for Artisans Knowledge systems
in curriculum, Local Innovators and Innovative practices of Science.

Approaches and Strategies for Learning Biological Science

Scenario from 1950-1980

Post 1980 Scenario

7.3 Approaches and Strategies for Learning Physical Science-,Difference between approach and
strategy, Different approaches and strategies of learning, Selecting appropriate approach and
strategy, Essential components of all approaches and strategies

Constructivist Approach- State developed model of Science Teaching Strategies.
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Unit-9:

5 E Learning Model

Collaborative Learning Approach (CLA)-, Steps of collaborative approach, Ensuring meaningful

learning through CLA, Ways of applying collaborative learning approach, Limitation of

collaborative learning approach

Problem Solving Approach (PSA)- Steps in problem solving approach, Teacher’s role in problem

solving approach, Problem solving approach: an example

Concept Mapping- Phases of the concept mapping, Uses of concept maps

Experiential Learning- Abilities of an experiential learner

Community Resources and Laboratory

Learning Resources from Immediate Environment

Using Community Resources- Bringing community to the class, Taking class to the community:

Field visit

Pooling of Learning Resources

Improvisation of Apparatus

Science Kits

Laboratory as a Learning Resource- Approaches to laboratory work, Planning and organising

laboratory work, Working in group in the laboratory, Motivating students to maintain the regular

record of laboratory work, Safety in laboratories

Handling Hurdles in Utilization of Resources.- Addressing under utilization of resources.

Planning for Teaching-learning of Biological science

1. Why Planning Teaching-Learning?

2. Planning - An Example: Annual Plan, Lesson Plan, Period plan

3. Inquiring for Planning Lesson Design (Transaction of Lesson SCERT model)

4. ldentification and Organisation of Concepts for teaching -learning of Biological science
(Structure and Function, molecular aspects, interaction between living and non-living,
biodiversity, etc)

5. Elements of a Biological Science Lesson- Learning objectives and key concepts, Pre-existing
knowledge, Teaching-learning materials and involving learners in arranging them,
Introduction, Presentation/Development, Assessment : Acceptable evidences that show
learners understand (i) Determining learning evidences (ii) Planning of the acceptable
evidences of learning for assessment Extended learning/assignment

6. Making Groups-Why group learning? Facilitating formation of groups

7. Planning and Organising Activities in Biological Science

8. Planning Laboratory Work — State Commitments in organizing experiments — Textbook
orientation.

9. Planning ICT Applications
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Unit-10: Tools and Techniques of Assessment for Learning: Biological Sciences

1. Test, Examination, Measurement, Assessment and Evaluation

2. Continuous and Comprehensive Evaluation (CCE)- Educational assessment and educational

evaluation, Performance-based assessment: A flexible way of school based assessment
Assessment Framework, (A) Purpose of assessment

(B) Learning Indicators (i) Assessment of activity,(ii) Assessment of presentation, (iii)
Assessment of group work, (iv) Assessment of collaborative learning

(C) Tools and Techniques of Assessment: (i) Written test,(ii) Project work,(iii) Field trips and
field diary,(iv) Laboratory work,(v) Interview/Oral test(C).(6) Journal writing.

(D) Recording and Reporting: (i) Measurement of students’ achievements,(ii) What is grading
system?(iii) Measurement of process skills, (iv) Portfolio: Its role in evaluating students’

performance, (v) Assessment as a reflecting process

4. Assessment of Learning of Students With Special Needs

Engagement:

1. Students should be guided to fill in all the formats related to Internship (Observation, e-
Portfolio, Microteaching, Reflective teaching, CCE, Reflective journal).

Seminar presentations on Position papers — NCF 2005 & SCF 2011.

Collect any two innovations in science teaching from the local practices / artisans/ households
- to show the local knowledge system.

Discussions on historical lessons in science history & write your reflections

Discussion on various learning resources from the locally available resources.

Prepare any two working models for science concepts of high school science.

Collect any five Youtube lectures suitable to the concepts of high school science.
Organize your college laboratory with all the learning resources & material to suit the new
curriculum

9. Collect any five lectures from internet on topics related to high school science.

10. Prepare rubrics for assessment.
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Theory

Second Year
PAPER - VII (b)
Method I / 1l - Pedagogy of Physical Sciences

Internal Assessment: 30 Marks
External Assessment: 70 Total marks: 100
Objectives:
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8.

The student teachers will be able to:

Analyse various approaches to curriculum designing in Physical science

Develop critical reflections on position papers on Physical science

Develop insights into curriculum frameworks

Design relevant approaches and strategies in learning Physical science

Utilize community resources in teaching Physical science

Devise various plans strategically for the academic programme

Plan and utilize various resources suitable for teaching —learning Physical science

Develop skills to devise tools for assessment.

Content:

Unit-6:
1.

2
3.
4
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Unit-7:

School Curriculum in Physical Science

History of Development of Curriculum Framework

Curriculum Framework, Curriculum and Syllabus

From Subject-centred to Behaviourist to Constructivist Approach, to Curriculum Development.
Recommendations of NCF-2005 and APSCF-2011 on Science Curriculum-National focus Group
position paper on Science and State position paper (2011) on Science

Trends of Science Curriculum / Syllabus

Moving from Textbook to Teaching-learning Materials, Going beyond the textbook.

Print Resources- Textbooks, Popular science book, Journals and magazines

Dale’s Cone of Experience- Using the Cone of Experience

Teacher as Curriculum Developer — Localized curriculum, place for Artisans knowledge systems
in curriculum, local Innovators and Innovative Practices of science.

Approaches and Strategies for Learning Physical Science

Scenario from 1950-1980

Post 1980 Scenario

Approaches and Strategies for Learning Physical Science-,Difference between approach and
strategy, Different approaches and strategies of learning, Selecting appropriate approach
and strategy,  Essential components of all approaches and strategies

Constructivist Approach — Science teaching strategies — State developed model.
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Unit-8:
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Unit-9:

Ll

5 E Learning Model

Collaborative Learning Approach (CLA)-, Steps of collaborative approach, Ensuring meaningful
learning through CLA, Ways of applying collaborative learning approach, Limitation of
collaborative learning approach

Problem Solving Approach (PSA)- Steps in problem solving approach, Teacher’s role in problem
solving approach, Problem solving approach: an example

Concept Mapping- Phases of the concept mapping, Uses of concept maps

Experiential Learning- Abilities of an experiential learner

Community Resources and Laboratory

Learning Resources from Immediate Environment (Natural pH indicators, Soaps and detergents,
Baking soda, Washing soda, Common salt, Fruits, Fibre, Pulleys, Projectiles, Lenses and Mirrors,
Interconversion of one form of energy to other, Propagation of waves in Solid, Liquid and Gas)
Using Community Resources- Bringing community to the class, Taking class to the community:
Field visit

Pooling of Learning Resources

Improvisation of Apparatus

Some Inexpensive Sources of Chemicals

Science Kits

Laboratory as a Learning Resource- Approaches to laboratory work, Planning and organising
laboratory work, Working in group in the laboratory, Motivating students to maintain the regular
record of laboratory work, Safety in laboratories, Chemistry laboratory, Physics laboratory
Handling Hurdles in Utilization of Resources — Addressing under utilization of resources.
Planning for Teaching-learning of physical science

Why Planning Teaching-Learning?

Planning - An Example: Annual Plan, Lesson Plan, Period plan

Inquiring for Planning Lesson Design (Transaction of Lesson SCERT model)

Identification and Organisation of Concepts for teaching -learning of science / physics and
chemistry (Motion, Work and Energy, Matter and their Measurements, Carbon and its
Compounds, Periodic Properties of Elements, Atomic Structure, Dual Nature of Matter and
Radiation)

Elements of a Physical Science Lesson- Learning objectives and key concepts, Pre-existing
knowledge, Teaching-learning materials and involving learners in arranging them, Introduction,
Presentation/Development, Assessment : Acceptable evidences that show learners understand (i)
Determining learning evidences (ii) Planning of the acceptable evidences of learning for
assessment Extended learning/assignment

Making Groups-Why group learning? Facilitating formation of groups
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7. Planning and Organising Activities in Physical Science
8. Planning Laboratory Work — State commitments in organizing experiments — Textbook
orientation.
9. Planning ICT Applications
Unit-10: Tools and Techniques of Assessment for Learning: Physical Science
1. Test, Examination, Measurement, Assessment and Evaluation
2. Continuous and Comprehensive Evaluation (CCE)- Educational assessment and educational
evaluation, Performance-based assessment: A flexible way of school based assessment
3. Assessment Framework, (A) Purpose of assessment
(B) Learning Indicators (i) Assessment of activity,(ii) Assessment of presentation, (iii)
Assessment of group work, (iv) Assessment of collaborative learning
(C) Tools and Techniques of Assessment: (i) Written test,(ii) Project work,(iii) Field trips and
field diary,(iv) Laboratory work,(v) Interview/Oral test(C).(6) Journal writing.
(D) Recording and Reporting: (i) Measurement of students’ achievements,(ii) What is grading
system?(iii) Measurement of process skills, (iv) Portfolio: Its role in evaluating students’
performance, (v) Assessment as a reflecting process
4. Assessment of Learning of Students With Special Needs
Engagement:
1. Students should be guided to fill in all the formats related to Internship (Observation, e-
Portfolio, Microteaching, Reflective teaching, CCE, Reflective journal).
Seminar presentations on Position papers — NCF 2005 & SCF 2011.
Collect any two innovations in science teaching from the local practices / artisans/ households
- to show the local knowledge system.
Discussions on historical lessons in science history & write your reflections
Discussion on various learning resources from the locally available resources.
Prepare any two working models for science concepts of high school science.
Collect any five Youtube lectures suitable to the concepts of high school science.
Organize your college laboratory with all the learning resources & material to suit the new
curriculum

9. Collect any five lectures from internet on topics related to high school science.
10. Prepare rubrics for assessment.
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Theory

Second Year
PAPER - VII (b)
Method I / 1l - Pedagogy of English

Internal Assessment: 30 Marks

External Assessment: 70

Objectives:

arowdE

6.

To practice learner centered methods and techniques in the classroom.

To enable teacher trainees to use technology to enrich language teaching.
To facilitate the effective use of learning resources.

To encourage continuous professional development.

To develop an appreciation of the role of English in both academics and life.
To develop creativity among language learners

Content:

Unit-6:
1.
2.
3.
4,
5

Unit-7:
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Unit-8:
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Approaches, Methods and Techniques of Teaching English

Concept of approach ,methods, techniques

A Survey of Methods of Teaching English: Grammar Translation Method, Direct
Method, Dr. West’s Method and Bilingual Method

Structural and Situational Approach in Teaching of English

Communicative Approach in Teaching of English

Constructivist approach and Collaborative Approach and Eclectic Approaches

Planning the Classroom Transaction

Academic standards, Competencies, and Discourses.

Annual Plan, Lesson Plan, Period plan in Teaching English,

Developing Teaching Learning Material

Developing Period Plan for the Lesson ( Face sheet,

Pre-Reading, Reading, Post-Reading, written Discourse, Grammar, VVocabulary, Study-skills,)
Guiding Project Work. Reporting and presenting

Study Skills - Note Making and Note Taking, using SQ3R and Graphic Organizers
Reference Skills - Use of Dictionary, Thesaurus and Encyclopedia

The role of library in developing study and reference skills

Using ICT in Teaching English Language

(Suggested Activities in Teaching of English: Situationalisation, Dramatization, Language
Games, Role Play, Soliloquy, Integration of English with other subjects,

English Language Club, Simulation, Poster Making, Paper Folding, Field Trips, Holding
Discussions / Conversations, Documentation.)

Professional Growth of English teacher

Concept of professional growth of English teacher: And its need

Professional Growth of English Teacher: Language, Phonetics, Literature , ICT and personal
library ,

NCFTE Recommendations for Professional growth and competence

Qualities of an English Teacher

Integration of English with other subjects and with school activities

Self appraisal of the teacher

Total marks: 100
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Unit-9:
1.
2.
3.

4.
5

Curriculum development

Curriculum and Syllabus

Curriculum Design - Principles of Curriculum Construction

Philosophy and guiding principles for the development of English text books with reference to
NCF2005, SCF 2011, NCFTE, RTE, The Position Papers

Syllabus designing and Text book development process

Reviewing Present English text books

Unit-10: Evaluation

1. The concept of Evaluation and Types of Evaluation: Diagnostic, Formative and Summative
2. Linking Evaluation with the concept of CCE
3. Meaning and significance of CCE in English.
4. Typology of questions
5. Blue Print of a Question Paper, Preparation CCE Record,
6. Analysis and Interpretation of Test Scores
7. ldentifying learning language difficulties and dealing with them of the learner
Engagement:
1. Students should be guided to fill in all the formats related to Internship (Observation, e-Portfolio,
Microteaching, Reflective teaching, CCE, Reflective journal).
2. ldentify and list language (English) related errors common among students.
3. Dealing with Language Learning Difficulties in Language
4. Prepare a list of idioms, proverb in English
5. Write a report on current practices of assessment and evaluation at the secondary level.
6. Prepare a newsletter on the basis of your school experience programme (hand written).
7. Reading passages and analyzing them to learn vocabulary and pedagogical grammar
8. Grammar topics need to be recorded from the secondary school English in the text books
References:
1. Adams, M.J, (1990): Thinking and Learning about Print. Cambridge, Ma: MIT Press.
2. Amritavatli, R, (1999): Language as a Dynamic Text: Essays on Language, Cognition and
Communication. CIEFL Akshara series. Hyderabad: Alllied Publishers
3. Bond, L G et at (1980): Reading Difficulties- Their Diagnosis and Correction, New York,
Appleton - Century Crafts.
4. Byrne, D (1975): Teaching Writing, London, Longman.
5. Choudhary, N.R, (2002) :English Language Teaching, Himalaya Publish House, Mumbai
6. Dave, Pratima S, (2002): Communicative Approach to the Teaching of English as A Second
Language, Himalaya Publish House, Mumbai
7. David, E (1977): Classroom Techniques- Foreign Languages and English as a Second Language,
New York, Harcourt Brace.
8. Davis, Paul and Mario Rinvolucri, (1988): Dictation: New Methods, New Possibilities.
Cambridge Handbook for Language Teachers
9. English Language Teaching, (1977): Professional Journals for English Language Teaching
Gillian Brown, Listening to spoken English, Longman, 1977
10. Halbe Malati, (2005) :Methodology of English Teaching , Himalaya Publish House,
11. Hill,L.A., Selected Articles on the teaching of English as a foreign language, oxfordUniversity
Press, 1967.
12. Johnson, K (1983): Communicative Syllabus Design and Methodology, Oxford, Pergamon

Press.

111



13.

14.
15.
16.
17.
18.

19.

20.
21.
22.
23.
24,
25.
26.
27.
28.
29.
30.
31.
32.

Khan, Nasiruddin. (2005): Introduction of English as a subject at the primary level. Ms., NFG-
English

Kohali, A.L.: Techniques of Teaching English in the New Millennium

M.L.Tikoo: Teaching of English

Modern English Language Teaching — Journal Geeta Nagaraj

Morgan & Rinvoluri (1991): New Ways of Dictation, London, Longman.

Mukalel , J C. (1998): Approaches to English Language Teaching, Sterling Publishing House,
New Delhi.

Pal, H.R and Pal, R (2006): Curriculum - Yesterday, Today and Tomorrow. Kshipra, New
Delhi.

Parrot, M (1993): Tasks for the Classroom Teacher, London, Pergamon.

Prabhu, N.S. (1987): Second Language Pedagogy. Oxford University Press, NY.

Rebecca L. Oxford (1995): Language Learning Strategies: What Every Teacher Should Know.
Sunwani, V.K, (2005): The English Language and Indian Culture

Tudor, lan: Learner - Centeredness in Language Education, Cambridge University Press.
Valdmen., (1987) Trends in Language Teaching, New York, London Mac Graw Hill.
Widdowson, HG (1979): Teaching language as Communication, London, OUP.
www.omniglot.com/links/english.html

www.eslcafe.com

www.englishclub.com

www.abcya.com

www.Easyworldofenglish.com

www.fluentu.com

112



Theory

SECOND YEAR
PAPER - VII (b)
Method | / Il - Pedagogy of Telugu

Credit:4 +1

Internal Assessment: 30 Marks

External Assessment: 70
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&R 2 - Beorb - 8% F¥en (Mode of Transantion)
) adogiin - 5
2)  Power Point Presentation - &
! g e = S )
4) Db
5) sgwee (Workshops)
6) 98 60 - A0 oy
7) S - oegs
8) ety &% (Group Teaching)
9) ssafggsaga
10) HEHESED - Imd

11) ICT werds 853
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B50m Soge 0%

B0 ot 58 St

L |Sudbord SPEST), 0626 AR Preved

2 |on% spEss, Déoers

3 |deool kol 76, vl

4 |G b, el

5 |sih (8080 ) - B @5 6 0% & hob of 8 wh) [hapyiwww.anveshi.or/
content/view/172/99

b |68 28 Dp§ 5B (DA 5F) www bgws.org

7. [howB 36 odof ey www.clirindia.net/
materials/
childrenbooks html

8 |dotiied soldr www.chandamama com

10. |dos hutp://eklavya.in

1. |scldr wE Fh www.ibhworld.com

12 |uSd8s hitp./fanchetnaa
blogspot.com

13. [Soed B SR www_karaditales.com

14 (88, drgld www katha.org

15, [25en H065 {hitp:/fimternational.
macullan.com

16 [J556 o ©f www.nbtindia org.in

17. wmaﬁwmmw WWW.ncert.nic.in

18 (3308 pedS Bol, emmars, rhac £

19, |habd Do) Srr@s WWW.PCIMAgAZINe. com

20, Imm@, www prathambooks.org

21 [958 Sird www.pustakmahal com

22 |65 o BE www.roomtoread.org

23 (8 o8k |8 5 http:/fwwwtltree.com

4 |S0E b www tulikabooks com
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DoY) (Hogres

|. | Kadambinisharma & Tnpat Teteja : | Teachingof Languajse and linguistics commonwealth
publishers.
2. |U. K Singh & K N. Sudarshan : | Language Education D.P H. Publishar

3. | Dr. Santhosa Areekkuzhigil | Instructional Approaches Neelkamal Publication
(HW)

4. | Santhosh Sharma : | Constructional Approach 1o Teaching & Learning
NCERT - 2006.

5. | NCERT : | Teaching Reading a Challenge

6. |Gm Srro Foord | |Benrhd’ S SEen - HSEDS Dt

7. |om 85680 om Fronsord : |Benrd 6955 By (Bord) Beord weedd

8. | Cameron, L(2001) : | Teaching Languages (o young leamers

9. |NCERT : | Natinoal Curriculam Frame Work (2005)

10. | NCERT . | Language Teaching Position Papers

11. | SCERT(AP) : | State Frame Work (2011)

12. | SCERT(AP) . | Language Teaching Position Paper (2011)

13. | Butler A and Turbill J (1984) - | Towards Reading - Writing in class room corewell
- unversity - Newyork

14, Girl (1994) - | Teaching writing-Ma

15. |om 2Ftol Slmrsuang | o 5008 igido - ATEDS EHiktn

16, | o1 gRBorergms : |98 - Hdrmo - Soips - AEESS Hibde

17. | ﬁ.tﬁnﬁ.ﬁ;@éﬂn ! | RS griy &3 hposrw - Bavb DEdaguabo

18. | Noam structure

19. | Autchinson : | Teach your self linguisties

20. | 35r6 TiroeD : |[8enrb g0 : Bewit JEDogLabo

21. [on & Soides 88 : |ogorrs - SlabeE

22 |c D.3ondrs : | Do SarergoBso - AdEHS HHte

23. [om &.Soi5ds B8 ! |foderd - DAdreiTE Bbe

24 | oo Girreo Moosrd : |Beord erir PIrgy SOwmo (Grire, @HBdben,
&omen) - HSEDHS [HHbe

25. |8.2.9.0b&. S6horg  [raEEs - prdrego - NEEDHS Hoe
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1)

2)

3)

4)

5)

6)

7

8)

9

1]

i)

12)

PRI Sonofodd T I0cbe

hitpe/fwww.bbe.co.uk/schools/magickey/adventures/drogon game.shtml 15 a game that helps leam
about a question and a question mark.

http:/iwww.proteacher.com/cgi.bin/outsidesite.cgi?id=473 1 Extexternel=http://
www.sdcoe. k12 .ca.us/actbank/sorganiz.htmEtoriginal=http://www,proteacher.com/
070037 shimltitle=Graphic%s20organizers containswell-delineated writing standards. level wise.

htp://www.lessonplanspage.com/LLAK 1 him contains a whole host of ideas for language activities

that are based on fairy tabes.

hittp:/iwww.youtube.com.watch?v=2LVNi-FPEuYhas a video of the panchatantra story about
the dowves ina hunter's net (collective suengih) in Hindi.

hitp:/www.darsie net/talesofwonder/contains Folk and Fairy Tales from around the world.

hitp:/www. thepromisefoundution.org TPFLLRH.pdt'is repost ol s study on Leaming to Reud in
Bengali, useful for language researchers in Indian languages.

hitp:/www.rubybridges. org/story.htm contains the mspring story of Ruby Bridges and her teacher.

hitp://puzzlemaker.discoveryeducation.com/allows the user to create and print custonzed word
search, enss-cross, match puzzles, and moreusing his/her own word lists.

hitp:/gem.win.co.nz/mario/wsearch/wsearch.php allows you to generate your own word maze/
word search puzzle.

hittp://georgemcgum.com/articles/reading forpleasure hitml has a good article on reading for pleasure.

hitp/www.atozicacherstuff. com/pages/3 74, shim for a lovely idea on getting children excited about
reading.
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Second Year

PAPER - VII
Method I/11
PEDAGOGY OF HINDI
Theory Credit:4 +1
Internal Assessment: 30 Marks
External Assessment: 70 Total marks: 100
HET — &7
gHIE — ©

YT Aifged IR dAied—yg=H
6.1 Gol-Has AT & fafdy wu — wifgca & fafdy w9 &1 s+ |
6.2 ThHal UISHsHHA H HIE &1 gg-1—uarr |
6.3 adre el 3R dAigd d wrar

6.4 TSl TtgT=Edl | HIfSaAr @51 faeT, Sgazg urHiesar |

6.5 AT wHT Hewd AR Towd, gudacHs IfHafaa & wa #
=1 srgare |
uf¥mror & SR

. v & fawy ux B N9 srEeaRl & wHurgdS @ e uR

e ®Y S9! faug uxgfer @1 mifeea Y |

- T BT AL B I STgATE BT T N 0T GTHT H OFE9T oA
U BN |
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* g ¥ dcaR HIRYT ofE@d @& M SN Al (WIeR,

RArE, ora) & gheol B IEH FHAAT 3R AR P oea H
I@d gQ a9 A |

*  IEgR P fFA D IR W Harg fora=m|
e T

e O W WA Ue YoM @ 4G ol A @l SIHeN o,
g @ g9d R IIadid Wl @ ol JTavel U org 3fawel

BT Bobl BF P BRI BT Gl T BT B BT |
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71

7.2

7.3

74

75

gPIs — A
YT |ty 3R died — fgda

wifefoas fvafdd & fafay wu : $fdar F ugT—ge™ |

el @1 fafdy st & ugsT—ugmn|

ATed DI TgAT—UeHI, THEHTeE Aled ®f Uels (dTe1 wred,
gford arfed, S Areq) |

fe=t & fofaw faemsl & maR wr wfafafdt &1 fAmfor |

wfadr, we™, Ared, Fey, Su=r @ ure fafr TarR B |

RIGICIE)

BB BT WY gRT fageryor

AT B e SR == |

ST ara @1 Afafafe ® g waT § FHS |
e wR et & orva deRA |

E 4 tH B g W ran—sraT st @ @Al &

Adher AR IADT oD fageryoT |
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®  GHTE Plcl AR b FHIET |

® U UGS o9 berAal P GHEr |

HeET fRrgor
e  WdH ®U W FY forEaT a1 T |

® XTI B O wel ARy Bl e H vEd gy e ufaf dur

@ (fHH U =T Bl GAhv) |

o Hed I SUITT U™ P 915 Il PR |

qRITAT B

o gy ¥R BT PR I dTell BfSAE W fharcas o |
o W FATBR /BT /TGH | FRICHN

LIGICIE]
o U HAuHg HAART & Hhad T 99 R TH o |

o B o =l |1 Aften /et ufAnal o e |
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afafa S #§ 3fifear / fifear srisd & em § swH af
TSI G497 |

AU &F H ydferd Wi Bl b Akl BT @R A dedv

Tl TR BAT |

Her fBrror

FAIYel geal B1 A H & §Y & WD [T Al
IR BRI |

foemerdt orpe @den @ dnm fenfal gw ewafoRad
e @ fdem W ewfafad UfeT @ TR AR

HITT |

faerner ) argwa ®rdpd @& <R fdeEniRi gr1 e

YHEAR U5 &1 fddrT HRaHT |
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SHIS — IS
UI3asmHA AR urgg |l &1 fAmior iR fageryor
81 UIGAYRID [NE0T &1 Y WIE &, THHATE A 8l |
82 UGTAdl 3R UGHHH Ud USd HEA e ugyuEdl,
UIgdHH T UIGIYEIh| &1 Hae |

8.3 UIGTHH Bl Fedi & FTHU Bl |

84 YNyddl & ©U H e

85 o=l v & urguywis! Ud Werd YRihl &1 Hecd, WHU
Td SbI T Ylshar

86 o<l UGUUE® & U, FUHS US IR URAERU IR
XY |

87 f&=dl R & 1[ur ud amemy
o Rierh & T
o 2= frere & amemy

Tffafey
o M yrTHAT P e (GE FH) |
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9.1

9.2

9.3

94

9.5

9.6

9.7

FPTE — T
e Rreror gt

IS, SR FHeN YRRIdTerd IS |
IS gra—sia wA, e, ehfae et |
HTET GANTEST, WEASAd el B Wk (37,
qrafaqre, @Wel, HRIAAN, Ml afR) |
gevre iR R R werae amdl |
fa=t Reror ik wfdfaferat $fem framefierr |
fe=l feror % urgy wenr by ud ST Ui |
® IUAIT Td Hee
* urggEal AeTH! fihart
®fd Il dd oM, B GHeH, are—fadre iR,
et g |

fafafer

PBET 6 T 10 P [Pl TP HAAT BT TI9 dNP 6 U U

ured HETH! Tfafafd TR @ |
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TPhIS — 39
AipaAd & HAST IR Agd

101 49T faery @ Gy H1 el : Fad AR T JedihT

102 W—HATH, I AP, Fg JeAiH- dIehIferr |

103 Ul &1 WwU, U b AR fdvg — AT wEEE e

Ued, goHrAddl AT 9t ueE, |EeEaes e e
Ued, Heqareiad & Shfdd & drel yed, uRasfiy |errdr
qrel IS |

10.4 AR 3R e, Wl UeH, dgfaded] |
105 Wiedd ([emeff, siftpmys ok seam®) ik RUTe |

wfafafe
e 10—12 Tl fUwa I auf @& Tiler B |

® UF & Hale W gl gRI I3 3MMY Sfardi uR Fqg o
EEicad

® 612 UBUYRID H W U 9 U Bic 798 A qeAiebd &1
YOI YaIT YRR BT 2 |
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wefT fRreor

FeT B: & B 9= & YoM AHIRIG afidhas Ruré # fau w1y
JIai BT HTAT HRAT |?

[emal B ==l P AR Rery § gwHEe B @ forg gfaea
G |

RIS

Jeq YIS WR TR AP U4 Jied Areal 9fhar wR
Raré FaR #I |

TTRITGSRE! §RT USIRIG 3o A gRaer B 1e
gl TUH MU Ao Hadl fhardendl B derm 6—12 &
3oy famRid exd gy Us wfera o ford |

(¥ aTe)
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Second Year
PAPER - VII
Method I/11
PEDAGOGY OF URDU

Theory Credit:4 +1

Internal Assessment: 30 Marks
External Assessment: 70 Total marks: 100
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Paper — V11 (b)

SEMESTER - 11
METHOD - I/l
PEDAGOGY OF SANSKRIT
Theory
Internal Assessment: 30 Marks
External Assessment: 70 Total marks: 100
OBJECTIVES
(TSI AAEAILRIN)
1) To enable teacher trainees to use ?) mmwwqamﬁ-
technology to enrich language teaching. AT ST TeTa s |
2) To practice learner centered methods e AR 2 3
and techniques in the classroom. R peiRIETor R RTell-fTe]
37qeEresTA|
3) To develop the knowledge of micro
teaching among the teacher trainees. 3) WTRIETUMTYY GeATRIGToTSaT-
AALITFICAH|

4) To develop the knowledge of planning
among the teacher trainees. ¥) ORISR TS s |

5) To develop the knowledge about the
concept of evaluation.

) HoAThalTg e [AGlecllell o aaTtisis
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Paper — VII (b)
PEDAGOGY SUBJECT
SANSKRIT LANGUAGE METHODS

Unit — | TRIHIUIATTT Audio-Visual Aids
1. TP ARIETO STYFAT TRIHTHTAT T
6. TRIATUATT Visual Aids
G AT Audio Aids
I T HIUTHTAT oY Audio Visual Aids
2. HEHATRIGTON TRAHCIATEIATAT FITaT:

Ay, FaEfor, Y@nfREnoy, ArwfE o, geusas=a, fahaa:,
HreprRrarofY, SHTST, ATCehs, GIGAAH, HIUTRT-AH, HecToileld, HTITTATITRTT
scdey: |
3. HHPATRNETOT TRAHNCIHTEATAT TAIEL oITeT: |
4 HEHATRIGTOT ERIHCTHTEATAT TN ST FETar: |
Unit - 11 fereToTeRteremter Teaching Skills
1.9%TehiereTH . Questioning Skills
1. eI Heed TR FH TR SAeTy HEATIhEATIETAT: A1ae: |
2 9eTenteTeTteehT: |

3.9ATIEIYCHT: |
4 JIAYRRT: |
5. 9RATAT TATSTAT oY

2. SITEATeTehIRIeld  Lecture Skills

1.975h3T, 2. CATEITAYHRT:, 3. CATETTeIeh| AcTH, 4. SATETTIeh| AT CH: |

3. TSClecTeh | ATH
4. 1. QATAYSHIANT:, 2. I GABTh EATTANIT:, 3. TR IATET TTHT:, 4. T8TRIATET
TR, 5.cATEATARIATET [AHI:, 6.T5CTedh ATTET [ahg: |
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Unit- 111 FeATAETUTH Micro Teaching Method
1.FEATRISTORET fd<sid.  Definition of micro teaching
2. gEARNETUET f&gear:  Principles of micro teaching
3. e ARIGTURY Ta&T|
4 GEATAEToTfhaT|
5. g8 ATRIETUET HRAFUTAATTH  Micro teaching — Indian standers
6. ARSI oIT$T: Micro teaching — benefits
7. GEHRIETOTE HIAT: |
8. FEARIGTURY 3UZN: |
Unit—- IV 9Tdisler  Planning
1. 9TSTISTAT A ATOTEA IR 2 ATToT Purpose of lesson planning
2 qroaISTAT A a et Definition of lesson plan
3. UTSATSTT T HTOTEY SATHT: Benefits of lesson plan
4 3cAAITSASTATAGTO A
5. 9TSANSTATIAATOT S T: fawa:
6.9TSITSATT: 33TMTeT
. IRFHS [daioH, .37 TaavoTH
I HETIHIIHIUT o BACEICE
7.3EATEASTET  Model lesson plan

Unit-V  #Hedihed,  Evaluation
1. ATTET TGl Need of Evaluation
2.FcAIhaITehR:  Types of evaluation

3. FHTTHEH TG UTeAT: GINT: Limitations of existing Sanskrit examination

methods
4 AT ETHOTTAT 5. Hedlehal SUFerdT: dhelel FETAT:
FIELD ENGAGEMENT
2. TRUHNCTATATATH 3TARTYI TAfaereraars: Gadradistr: fAsTdear: |
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R, TuldcTeR—AY HEHRIGT GTSAHTEATT TRAETOThIRICTEAT [daRUTIcH: o ofldeT: |

3. TacTeRY e ieadRIGToTRRITAT FIITHEaET HROTAHETIA AU fdaRoTcae:

oQ: I &deT: |

Y. SRSTAON HETceh TR HEHAATNIIAHA FHcTowllo] TAEATT, AW [HaRONIre =misicd

IRATSATIE: AU |

3. TaCATORY MY fAhH AT TG ATATH Tl EU T 3T aTcigecieh o & ded# |

REFERENCE BOOKS (He G, 351?1?-21@ )
£3) HERATAETOTIRIGTOT GEATRIGTOTH - ST, &Y. HICLRLrAT

?3) HEPARIETOTR

2¥) TR UTTASTUTI e

23) Aol TRAITUTRET

2 AfaTeh ceheiiehl & FHel TR
2o QfaTeh dehsirehl

2¢) TR FeATRIGTOT griaferehr
¢) fererr A= faareT

R0) UTSThH TRALTUTHT T HedicheT

- 1. I.oT.T. AT, 31, Blg [ g:

- 7. 0. ST, =T, aia?‘rar 3T

- 37. T3, uros, 7. . ua 3. meh

- 31 T, oS

- 31, 3IR.TH. AT

- 9. TGN 3UTETTY, . AR afAss

- ST, TAITS TAg AT, 7. I9UA AAT
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%) Educational Technology - Dr. S.R. Sharma

Q) Advanced Educational Technology - R.S. Yadav

Second Year
PAPER - XV
School Organization and Management

Theory

Internal Assessment: 30 Marks
External Assessment: 70 Total marks: 100
Objectives

This course will enable the student teachers to:

understand the basic concepts of educational management.

understand different components of school management.

realize the multifaceted role of a teacher/head teacher.

understand and appreciate the process of becoming an effective teacher.

realize the importance and goals of secondary education in India.

imbibe and internalize right attitudes and values with respect to issues related to equity and
equality in education.

7. geta holistic view of quality in education and the agencies concerned with quality assurance.

o0k owbdE
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8. develop an understanding of population concepts and the multi-dimensional nature of population
education.
9. understand the concept of environmental education and the role of school in the context of
sustainable development.
Content:
Unit-1: Introduction to school organization and Management

Meaning and Definition, Scope of School Organization and management
Inter relationship between school management, administration and organization
Aims, objectives and functions of school management
Types and principles of school management
Schools under different managements
i. Central Government schools a) Navodaya Vidyalayas b) Kendriya Vidyalayas c) Railway schools d)
Sainik schools e) National Open Schools
ii. State Government schools—a) Residential schools-TSSWRS;TSTWRS; TSBCWRS; TSRSS
b) Day Scholar schools c¢) Open schools f) Municipal Schools g) Local
Schools - Zilla parishad & Mandal Parishad schools
iii. Private — Aided and unaided schools

o s~ wDh e

Unit-2: School as an organization

Meaning, definition and functions of a school

Role of the headmaster as an academician and administrator

Qualities and competencies of teacher and professional ethics &Code of Conduct.
Recommendations of various committees on professional development of teachers
Action Research: Academic, Administration, Teacher & Classroom

o s wnh e

Unit-3: Institutional planning

Characteristics of institutional planning

Management and Administrative elements of school

Management of Material & Human Resources

School plant — location, building classroom, furniture, Sanitation and other Essentials

School resources — a) Library b) laboratory c) Hostels

Mobilization of resources — grants in aid, school budget

School time tables — master time table, subject —wise time table, teacher-wise time table; school records
and registers (Academic and Administrative)

No ok~ owdhRE

Unit-4: Universalization of Secondary Education.

1. Constitutional Provisions, policies and programmes of secondary education.
2. Current status and problems of secondary education with special reference to:
1. Girl child education; Inclusive education; VVocationalisation of education
3. Right to Education Act 2009 — Role of School in its implementation
Policies and practices in teacher education
5. Equality in education — gender and marginalized groups.

Ea

Unit-5: Quality in Education
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Quiality — meaning and definition

Tools and techniques of quality control in education / institutional evaluation

Quality assurance in Education S.S.A. & RMSA, RUSA

Regulatory Bodies in Quality Assurance in Education / NAAC, NCTE, NBA, RCI, AICTE
and Quality Council

5. National knowledge commission and University Education

APwbh e

Engagement:

1

Visit different types of schools & write a report on the Status of basic amenities available in
schools and curriculum transaction in schools.

2 Write a small report on professional ethics & code of conduct observed among present teachers in
schools & teacher education institutions.

3 Write a critical report on the teacher & student attendance in colleges of Education & provide
some suggestions.

4 Prepare different time tables & critically observe the same in the school & write a report.

5 Collect the recommendations given by various commissions on professional development of
teachers and critically view its implications.

6 What are the funds provided by various funding agencies? What are their contributions to the
development of quality of higher education? Critically write a report.

7 Reflect on the research conducted by SSA. And write a report.

8 How do you think NAAC is ensuring external & internal quality at higher education?

References

1. Aggarwal, J.C. (2007). School Management. New Delhi: Shipra publication.

2. Famulavo, Joseph (1986). Hand Book of Human Resource Administration. New York: McGraw-
Hill.

3. Haseen, Taj (2008). Current Challenges in Education. Hyderabad: Neelkamal Publications Pvt.
Ltd.

4. http://mhrd.gov.in/inclusive education

5. http://mhrd.gov.in/rashtriya-madhyamik-shiksha-abhiyan

6. Mohanthy, Jagannath (2007). Educational Management Supervision School Organization.
Hyderabad: Neelkamal Publications Pvt. Ltd.

7. Mohd., Akhtar Siddiqui (1991). Inservice Teacher Education. New Delhi: Sterling Publishers
Pvt. Ltd.

8. Naik, J.P. (1976). Equality, Quality and Quantity - The Elusive Triangle in Indian Education.
Bombay: Allied Publishers.

9. National Curriculum Framework for Teachers (2009). New Delhi: NCTE.

10. National Curriculum Framework (2005). New Delhi: NCERT.

11. Tilak, Jandhyala B.G. (1992.) Educational Planning at Grass Roots. New Delhi: Ashish
Publishing House.

12. Total Quality Management for Tertiary Education (2003). Bangalore: NAAC.

13. Walia, J.S. (2004). Education in Emerging Indian Society. Paul Publishers.

14. Walker, James W. (1980). Human Resource Planning. New York: McGraw-Hill.

15. www.censusindia.gov.in

141



16. www.naac-india.com
17. www.ncte-india.org

142



Theory

Second Year
PAPER- XVI
Inclusive Practices

Internal Assessment: 15 Marks
External Assessment: 35 Total marks: 50

Obijectives:

The student teachers will be able to:

Understand the construct of inclusive education & the progression from segregation towards
valuing & appreciating diversity in inclusive education

Understand the national & key international policies & frameworks facilitating inclusive
education

Develop skills in adapting instructional strategies for teaching in mainstream classrooms
Understand the inclusive practices & its relation to good teaching

Understand strategies for collaborative working and stakeholders support in implementing

inclusive education.

Content:

Unit-1: Introduction to Inclusive education

1.
2.

3.
4.
5.

Marginalization vs. Inclusion: Meaning and definition

Changing practices in Education of children with Disabilities: Segregation, Integration and
Inclusion

Diversity in classrooms: Learning styles, Linguistic & Socio-cultural Multiplicity

Principles in Inclusive Education: Access, Equity, Relevance, Participation & Empowerment

Barriers to Inclusive Education: Attitudinal, Physical & Instructional.

Unit -2: Policies & Frameworks facilitating Inclusive education

1.

International Declarations: Universal Declaration of Human Rights (1948), World Declaration for
Education For All (1990)

International Conventions: Convention against Discrimination (1960), Convention on Rights of a
Child (1989), United Nations Convention of Rights of Persons with Disabilities (UNCRPD),
2006.

International Frameworks: Salamanca Framework (1994), Biwako Millennium Framework for
Action (2002)
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4. National Commissions & Policies: Kothari Commission (1964), National Education Policy
(1968), National Policy on Education (1986), Revised National Policy of Education (1992),
National Curriculum Framework (2005), national policy for Persons with Disabilities (2006)

5. National Acts & Programmes: IEDC (1974), RCI Act (1992), PWD Act (1995), National Trust
(1999), SSA (2000), RTE (2006), RMSA (2009), IEDSS (2013)

Unit-3: Supports and Collaborations for Inclusive Education

1. Stakeholders of Inclusive education & their responsibilities
Advocacy & Leadership for Inclusion in Education
Family support & Involvement for Inclusion

Community involvement for inclusion

o > DN

Resource mobilization for Inclusive education.

Engagement:

Collect a list of inclusive schools from Department of school education and map their area.

Visit inclusive schools and observe practices and report

Observe classroom transaction in any inclusive classroom

Prepare a blueprint to create an inclusive school

Critically review the policy documents and write about the recommendations related to inclusion:
i. NPE, 1986

ii. CRC UNESCO, 1989

iil. UN convention on Rights of Persons with Disabilities , UNESCO, 2006

iv. RTE Act, GOI, 2009

\2 UNESCO, 2009 - Policy guidelines on inclusion in education.

Make a collage on an inclusive school

Interview some teachers working at inclusive schools and report the practices.

Assess and prepare Five children’s profiles.

List out barrier free environment related structures.

0. Interact with parents, Teachers from regular school and collect feedback on initiating an inclusive
school.

arwdE

B oo~
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Theory

Second Year
PAPER- XVII
Contemporary Education in India

Internal Assessment: 15 Marks
External Assessment: 35 Total marks: 50

Objectives:

o s~ wDhE

The student teachers will be able to:

Engage with studies on Indian Society and education

Analyze social issues

Engage with diverse communities, children and schools

Understand diversity, inequality and marginalization in Indian context.
Understand policy frameworks & public education in India.

Content:

Unit-1: An overview of Education in India — Ancient, Medieval and Pre-independent India.

Unit-2:

Unit-3:

1.
2.

5.

Understand the concept & functions of education

Discuss critically the major systems of education during ancient period: Residential schools,
Gurukula, Vedic schools, Jaina & Buddha educational practices

Critical understanding on socio-political context of education during Medieval period:
Pataskala’s, Madarsas, Maktabs, Monitorial system

Understand the politically dominant colonial influence on the system of education —
Missionary English education

Tracing historical experiments on Indigenous experiences: Jyothibha Rao Phule

Diversity, Inequality, Marginalization in Indian Social Context

1.

w

5.

Critical study of Indian Constitution to understand the Fundamental Rights & Duties of
citizens

Directive principles of State policy

Constitutional values and aims of Education

Critical understanding of inequality, discrimination & marginalization in Indian social
context as impediments for constitutional promise (freedom, justice, equality & fraternity)
Exploration of social evils to achieve Universalization of elementary education

Status of Education in Indian Society

Exploring the educational status, issues and concerns of Dalits, Tribes & Women

University Education Commission — Higher Education Perspective,-Secondary Education
Commission — Vocationalization of Education

Indian Education Commission (1964 — 66) as a Comprehensive Commission and its major
recommendations — Planned Industrialization

National Policy on Education, NPE (1986) and Programme of Action, POA (1992) — Major
recommendations
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5. Review on POA, Janardhan Reddy Committee, Ramamurthy Committee and Yashpal
Committee

6. Policy Frameworks for Public Education in India & Educational Interventions — a.Indian
Education System — Different levels, Pre-primary, Primary, Secondary, Higher Secondary
and Higher Education — RTE (2009).
b.Universalization of Elementary Education — Nayee Taleem; Sayaji Rao Gaikwad; UEE &
EFA, APPEP, DPEP, SSA.

Engagement

1.

The student teachers will appraise and trace out the emergence of nationalistic and indigenous
educational interventions made by Jyotiba Phule, Gokhale along with regional popular
educationists such as Bhagya Reddy Verma, Madapati Hanumantha Rao.

2. Indigenous Educational Practices in Telangana in the Contemporary times

3. Institutional Study visits to Maktabs, Madrasas & other organizations

4. Conducting Interviews veterans in different fields like Education, Art & Archeology

5. Studies on vocationalization of Education

6. Readings on historical texts like collecting history of Telangana educators

7. Visit to various research libraries

8. Visit to Pranganas, Anganwadis, Village primary Schools, child labourers, Marginalized groups —
Educational status & parental occupation

9. National movements

10. Historical documents, policy texts

11. Bridge courses, room to read

12. Innovations from the field

13. Debate / Seminar on framework of Indian constitution

14. Documenting classroom interactions,

15. Prep. Of child profiles, case studies, case stories

16. Reading policy documents like reports of commission, recommendation

17. Review of paper New, articles, Editorials, reflective, critiques on government programmes, policy
documents

18. Preparation of a child profile profiles of Ist year learner / School Child / Special Child / Socially
backward child

19. S.E.S of neighborhood community
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Theory

Second Year
PAPER — XVIII
Environmental Education: Issues and Concerns

Internal Assessment: 15 Marks
External Assessment: 35 Total marks: 50

Objectives:

1.

2.
3.
4.
5

Content

The student teachers will be able to:

Understand environmental education and the link between environmental education and climate
change

Appreciate the role of environmental education in promoting clean and green schools and
communities

Understand scarcity of natural resources

Understand the concept and strategies of sustainable resource use

Understand the school level environment protection

Unit-1: Understanding Environment, Weather, Climate, Agriculture & Health

Unit-3:

1.

arwd

Need and importance of Environmental education - Understanding the Concepts: Temperature,
rainfall, wind speed, wind direction, clouds, monsoons in India

Cold Wave, Fog, Snow Storms, Hailstorm, Thunderstorm, Dust storm, Heat Wave, Tropical
Cyclones and Tidal waves, Floods, Heavy Rain, landslides and Droughts.

Conservation agriculture for sustainable land use, Mitigate soil and water loss through runoff with
suitable control measures

Hot and cold weather, unseasonal and irregular rains causing diseases, infection, loss of life,
vulnerable areas, vulnerable groups

Health risks, control measures for food and water-borne, and vector-borne diseases effect on
infrastructure to face natural disasters.

Environmental issues & Concerns

Global warming, effects on melting ice caps, greenhouse effect.

Earth as a greenhouse, role of carbon, fossil fuels, carbon in and out of living things.

Ozone layer depletion, Climate change causes - human and natural, mitigation and adaptation,
effect on animals, plants, insects and humans

Energy conservation, reduce, reuse, recycle material, energy and water

Planting and biodiversity conservation, climate change and disasters.

Environmental pollution, Ecosystem & Human Impacts on Environment

Biotic: flora, fauna and microbes in a given ecosystem, Abiotic: air, water and soil. Vegetation,
microclimate and biodiversity

Agriculture, Industry, Transportation

Water Bodies and Forestry. Mitigation methods

Mission Kakatiya - Water Bodies and Haritha Haram - Plantation

Food, Consumption, Recreation, Housing and Indoor temperature and Green Buildings
Engagement
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Environmental
Issues & concerns

Mode of Transaction & Engagement

Haritha Haram:
Tree-planting and
Tree Survival
Monitoring

Let the students plant a sapling under Haritha Haram Programme and monitor
its growth every week for one year. Students are asked to adopt a tree in and
around the school/Residence and maintain a tree diary to note their periodical
observations on tree ecology: Birds, Flowers, Fruits, Insects and Seasonal
Changes in Leaves.

Explain the medicinal values and importance of trees in eco system.

Mission Kakatiya:
Community-Based
Water Body
Monitoring:

Take the students to a water body which is being covered for restoration under
Mission Kakatiya. Let students test the water quality and estimate the water
quantity by taking the length, breadth, depth and calculate the water holding in
the area.

Schools raising
awareness about
mosquito breeding
sites

Identifying the stagnant water in the school which causes the development of
larva which leads to mosquitoes

Identify the sources(fresh water or used water) of stagnant water and work on
it

Schools raise awareness about mosquito breeding sites, eliminating standing
water.

School  gardening
programmes
supporting

nutrition.

Motivate the students to grow different plants in school premises ask them to
use only organic manure.

Plant those trees which yield fruits and vegetables to feed the school Students

Project works to the
students

Ask the students to make projects on biodiversity, pollution and deforestation
and come out with options through group discussion, role plays and
presentations

Students in school adopted at least one environmentally-friendly behaviour at
home and make a presentation on it.

Biodiversity
handbook

Student is asked to observe the Biodiversity in the school/Parks/Nearby Water
bodies and maintain a record which is to be updated once in a month.

Maintain the biodiversity handbook(register) of their Town/City/State/Country

Carbon footprint

As carbon footprint is a measure of the impact our activities have on the
environment, and in particular climate change. It relates to the amount of
greenhouse gases produced in our day-to-day lives through burning fossil fuels
for electricity, heating and transportation. Based on this students are asked to
develop projects on this topic and implement it in the school campus and
observe it in regular intervals and project developed by senior students to be
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explained to their juniors

Climate change
handbook:

Create a folder on climate change and human health

Students are asked to involve their family members by asking them what the
weather was like at their age when they were of your age, and compare it
Record the difference between climate and weather

Ask the students to analyse the reasons for climate change and solutions to
overcome it

Global warming:

Students are asked to develop the projects on Global Warming and implement
the project in the school.

To stress the issue update the information once in 3 months like as follows:
Gradual increase, observed or projected, in global surface temperature.

Consequences of the enhanced greenhouse effect, which is induced by
anthropogenic emissions of greenhouse gases into the atmosphere.

Greenhouse effect: A term describing the role the earth’s atmosphere plays in
insulating and warming the earth’s surface. Without this effect the earth would
be a frozen planet with an average temperature on the surface of about -18°C
(about 0°F)

Field trips

Provide opportunities for Students to interact with their environment through
field trips like visiting community parks, nearby water bodies, Sanctuaries,
National Parks, and Organic Fields. After-school they are allowed to develop
projects on research and action projects, and to practically apply what they
have learned.

10

Climate adoption

Have to be take up the project which are focused on climate science,
mitigation and adaptation. Adaptation research focuses on understanding how
the world will respond to a warmer future, moderating the damage, and
exploring opportunities. Specific topics have included crops, pests, birds,
corral, and human health.

Ask the students to observe the behaviour of the animals , birds and their pets
depending on the climate changes and maintain a record of it and which is to
updated once in 3months (Season change)

11

Impacts of climate
change on health

We need to ask the students to identify the impacts of climate change on
human body and how it would affect the water bodies the Extreme weather
events such as cyclones, floods and droughts which diminish the water
resources, causing increased malnutrition, waterborne diseases such as
diarrhea, and vector-borne diseases such as malaria.
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12 | Activities Ask the students to make posters and slogans on Impact and effects of climate
change on human body, solid waste surveys, and local food production.
14 | Community Students are asked to observe and listen to community debates, interviews of
Projects: professionals and politicians in a newspaper and maintain a record of that.
Observing laying of water carrying pipes for a new water system.
15 | Surrounding Mapping the surrounding pollution and the traffic jams

Mapping

Students can develop maps that identify dangerous and safe locations in their
community, best routes for safe evacuation, and environmental hazards such as
garbage, quicksand and wells. Maps can also show locations of play areas and
highlight different types of play.

16

Item rating and card
sorting.

Boys and girls can make clear judgments about the quality of their
environment by rating the features that are important to them, individually or
as a group.

Many techniques can be used, from card sorting, using markers or stickers to
other conventional rating methodologies

17 | Drawings Asking Students to draw pictures of things is tricky and should be used
carefully. Adults usually do not interpret Students’ drawings accurately
without help. Students themselves should explain their drawings and annotate
them.

References:

1. Agarwal S.K. & Dubey P.S (2002): Environmental controversies. APH Publishing house, New Delhi.

2. Cunningham W.P. & B.W. Saigo (1995): Environmental Science Wm.C.Brown Publishers. Toronto

3. Desh Bandhu & R.Dyal (1999): Environmental education for a sustainable future. Indian environmental
society. New Delhi.

4. Khan T.I (2001): Global biodiversity and environmental conservation — Special emphasis on Asia and the
Pacific. Pointer publications. Jaipur.

5. Khanna G.N. (1993): Global environmental crisis and management. Ashish Publihing house, New Delhi.

6. Mohanty S.K. (1998): Environment and Pollution Law manual. Universal law publishing co. pvt. Ltd.
Delhi.

7. Palmer J. & Philip Neal (1994): The handbook of environmental education. Routledge, London.

8. Purushottam Reddy K & Narasimha Reddy D (2002): Environmental education, Neelkamal Publications
Pvt. Ltd. Hyderabad.

9. Singh R.B. & Suresh Misra (1996): Environmental law in India — Issues and responses. Concept publishing

company, New Delhi.

10. Trivedi P.R, Sharma P.L. & Sudershan K.N. (1994): Natural environment and constitution of India. Ashish

Publishing house, New Delhi

152



Second Year
Paper — XIX- Elective (1)
Peace Education

Theory

Internal Assessment: 15 Marks
External Assessment: 35 Total marks: 50
Objectives:

The student teachers will be able to:

1. Understand the relevance of Peace Education and its connection to inner harmony.
2. Understand individual & social relationships based on constitutional values.
3. Reflect on attitudes that generate conflicts at personal & social levels.
4. Learn skills & strategies to resolve conflicts.
Content:

Unit-1: Foundations of Peace:

1.

o &

Pre-requisites to peace in the society: Compassionate, ethical decision-making, intercultural and
cultural harmony

Responsible citizenship, respect for secular and democratic ideals based on non-violence
Respect for differences - socio-economic, gender and life style in harmony with sustainable
development.

Approaches to peace education

Peace Prize winners: The Dalai Lama, Malala Yousafzai & Sathyarth Prakash

Unit-2: Understanding conflicts, underlying personal-social Processes and mediation,

and transformation of conflict

Peace contexts; underlying assumptions, processes and imperatives; Peace is a dynamic reality. It
involves acknowledgement and Redressal of the concerns of various groups and reconciliation of
the conflicts, if any. The individuals, groups and societies have needs and concerns which are
urgent. There is need for and their fulfillment. Negative peace is repression of these, while
fulfillment builds peace within individuals as well as, in the society.
Peace values vis-a-vis Constitutional values: Importance of the attitudes, beliefs and values of
peace Vviz., compassion, cooperation, love, etc. that foster inner peace and Constitutional values of
justice, equality, freedom, respect for differences and ecological resources that ensure peace in
society.
Nature of conflict — Incompatibility of needs, aspirations, desires and resulting conflicts at
different levels in society: intrapersonal, interpersonal, organisational, interstate and global.
Understanding the role of social conditions and processes that sustain conflict: limited resources,
poverty, political, economic, socio-cultural and ecological conditions, environmental resources
viz., water, forests, energy, etc.
Developing capabilities for mediation and conflict transformation:

i.  Skills and strategies needed for conflict resolution

ii.  Listening to the conflicting parties

iii.  Awareness of own identity, cultural underpinning, and communication skills
iv.  Awareness of context of the conflict

V. Commitment to mediate

vi.  Looking for alternative strategies and creative solutions to overcome/transform conflicts.

Unit-3: Critical pedagogy of peace education

1. Challenging the traditional models of learning to constructivist approaches in teaching
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6.

Rethinking authority relations from democratic perspective: promoting dialoging, and,
developing capabilities for decision-making;

Understanding social justice in local context — its implications for beliefs, attitudes, and values
and school/social practices and conflict resolution at all levels

Awareness of pedagogical skills and strategies for removing tensions, examination fear, stress,
corporal punishment, violence and conflicts at school level;

Compassion, love and caring, mindfulness in all transaction of avoid hurt, humiliation,
degrading over academic, personal, social and culture matters. Non-evaluative orientation
empathetic founding academic and discipline problems

Becoming peace teacher—acquisition of relevant knowledge, attitudes, values and skills.

Engagement:

1.

Visits to organizations connected with peace and intercultural harmony, and aesthetic
appreciation to experience peace as reality submission of reports on experiences.

2. Approaches to peace education — case studies of local and international.

3. Role plays to enact situations involving conflict, corporal punishment, discrimination, and
domestic violence in day-to-day life.

4. Film clips displaying concerns of peace, good intercultural relationships, environmental
presentation and other key ideas and discussions thereon, like — Doha debates, Sadako, etc.

5. Preparation of collage from newspapers, etc. to highlight issues and challenges to peace or
positive response to them.

6. Developing an action plan for peace in school and local community.

7. Visiting websites on peace education to become familiar with National and International
Initiatives, approaches and strategies of peace, case studies of conflict in the region.

8. Guest lectures from Yoga and Peace Organizations.
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Theory

Second Year
Paper — XIX — Elective — (2)
Guidance and Counseling

Internal Assessment: 15 Marks
External Assessment: 35 Total marks: 50
Objectives:

The Student teachers will be able to:

S wnhE

understand the concept of Guidance & counseling and its nature and scope.

extend services for Educational, vocational and personal guidance.

acquaint with the organizational aspects of guidance services.

acquaint with the tools and techniques of guidance services.

diagnose the problems of children and to extend guidance and counselling services.
acquaint with service agencies of guidance and counselling centres.

Content:

Unit-1:

aprwdPE

Unit-2:

Lo

Unit-3:

N

°o ok w

Introduction to guidance and counseling

Guidance — Concept, need and principles

Counseling — Concept, need and principles.

Counseling approaches — directive and Non-Directive; Group and individual counselling.
Characteristics of good counselor and counselling.

Role of the Teacher in guidance and counselling.

Types of guidance in Schools

Types of guidance —Educational, VVocational and Personal.

Educational guidance — nature, scope, curricular choices, and problems of Students related to
Educational guidance.

Vocational guidance — nature, scope, approaches to career guidance, Employment trends and
vocational guidance, Vocationalization of Secondary Education.

Personal guidance — nature, scope, problems of Students which need personal guidance, Role of
counseling personal guidance.

Factors influencing choice of course and vocation-Interest, Aptitude, Intelligence, personality
and family background.

Organization of guidance Programme and Tools &Techniques of Guidance

Principles for organizing guidance programme

Guidance services — Orientation, pupil inventory, occupational information, Counselling,
placement and follow-up services.

Personnel in the guidance programme-Counselor, career and teacher.

Organization of School guidance Programme-Pre-requisites, planning and guidance activities.
Evaluation of guidance programme.

Tools &Techniques of Guidance: Standardized & Non-standardized
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7. Non-Standardised Techniques- Questionnaire, Observation, Sociometry Autobiography, rating
scales, anecdotal record, case study, cumulative record and interviews.

8. Standardised tools-Aptitude, Achievement, Interest and personality tests

9. Role of standardised and Non-Developing Students profile and providing guidance.

Engagement:

1. Development of Non-Standardised tools.

2. Field visit to various agencies of guidance and counseling centers and study its Organizational
structure, functions and achievements.

3. Development of Students profile by using Standardised and Non-Standardised tools and
techniques.

4. Workings in the Guidance/Counselling center i.e., take up one case and prepare a report under the
guidance of professional in the center.

5. Conducting awareness programmes and submitting a report on Educational Vocational and
personal guidance/Counselling services to Secondary/Intermediate/Degree Students.

References:

1. Ashok Bhatnagar & Nirmala Gupta (eds.) (1988) Guidance and counselling: A Theoretical
perspective Vol. |, Vikas, New Delhi.

2. Dash (2003) - Guidance services Schools, Forminant publishers and Distibutions, New Delhi.

3. Gibson Robert L. Michel Marianne. J (2005)-Interduction to counselling and guidance, practice
Hall India Pvt.Ltd.

4. Indu Deve (1984): The Besic Essentials of counselling, sterling Pvt.Ltd, New Delhi.

5. Jaffeey .A Kotrer and Elian Kothat (1993) - Teacher as a counsellor, sage publication, London.

6. Joneja, G.K (1997) : Occupational information in guidance, NCERT, New Delhi.

7. Lakshmi K.S. 1* Ed (2002) — Encyclopedia of guidance and counselling, mitted publications,
New Delhi.

8. Nande S.K.and Shrma .S (1992)- Fundamentals of guidance, Chandigerh.

9. Narayana Roos (1991) — Counselling and Guidance — Second Edition, Tata Mc Graw Hill
publishing company, Ltd. New Delhi.

10. Pedersen (1996) - counselling across cultures, sage publications, Londan.

11. Ramanath Sharma (2002)-guidance and counseling, Surjeet publications.

12. Sharma, R.N, Sharma .R (2004) Guidance & Counselling, Atlantic publishes & Distributors, New
Delhi.

13. Shrivastava (2003) — Principles of guidance and counselling, Kanishka publishers, New Delhi.
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Second Year
Paper — XIX — Elective — (3)
Disaster Management Education

Theory
Internal Assessment: 15 Marks
External Assessment: 35 Total marks: 50
Objectives:
1. To provide an overview of Disaster Management as a multidisciplinary subject area
2. To create awareness on the Disaster Management cycle (Preparedness, Prevention/Investigation,
Response, Rehabilitation and Recovery)
3. To develop understanding about disaster response, relief, rehabilitation & reconstruction
Content:

UNIT-1: Introduction to Disaster Management

1
2.

w

Concept and definitions of Disaster; Types of Disaster — natural and man-made disasters
Consequences of Disaster; Overview of Disaster scenes world over, in India and Telangana
Understanding of Disaster cycle of natural disasters; prevention, preparedness, mitigation, search,
rescue, relief, rehabilitation and reconstruction

Role of education in Disaster management

India Disaster Report: Government policy

UNIT-2: Disaster Preparedness

=

ok~ w

Vulnerability profile of India

Approaches/Initiatives of Government of India in strengthening, preparedness; revamping civil
defense, fire services and home guards; CBDP

Role of NGOs

Role of Corporate sector

Forecasting and Early warning

UNIT-3: Disaster Response

1.
2.

Search and Rescue; evacuation
Temporary relief camps; sectoral concerns in health, safe drinking water, sanitation, community
kitchen

3. Rehabilitation; physical, social, economic and psychological aspects
4. Reconstruction; role of enforcement of techno-legal regime with illustrations
5. Human resource management/ Capacity development

Engagement

I. Case Studies in Disaster Management

1.

2.

Visit the Institutions such as NGRI, NIRD and prepare a list of natural disaster-prone areas in
India & Telangana.

Conduct a study (interview officials & people) about the consequences of natural disasters and
prepare a comprehensive report with a list of pictures/ photographs and clippings showing the
damage caused by disasters

I1. Educational design in Disaster Management, learning & instructional materials
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1. Celebration of landmark days such as IDNDR day to create awareness among school children
about the different aspects of disaster management

2. Study the role of any one of the Newspapers of your locality and write a report as to how it is
contributing in awareness raising, education & opinion building to save human lives and protect
property

References:

1. Sinha D.K (1992): Natural Disaster reduction for nineties: Perspectives, aspects & strategies.
International Journal services, (Publications Division), Kolkata

2. Agarwal. A & Narain S (1991): State of India’s Environment — A citizen’s report: Floods, flood
plains & environmental myths. Center for science and environment, New Delhi

3. Sharma V.K (1995): Disaster Management. National center for disaster management, Indian
institute of public administration, New Delhi

4. David A. (1993): Natural disasters. UCL Press London & Research Press, New Delhi

5. Blaikie.P. Cannon T. & Wisner B. (1994): At risk: Natural hazards, people’s vulnerability and
disasters. Routledge, London

6. Carter W. Nick (1992): Disaster management — A disaster manager’s handbook. Asian
Development bank. Philippines

7. Videos covering prevention, preparedness, rescue, relief and rehabilitation — UNDP, Min. of
Home Affairs

8. Disaster management & technology promotion — Technological information forecasting academic
council (TIFAC).

9. Ramakrishna A. (Ed.) (2014): Disaster Management Education, Dr. BRAOU, Hyderabad.

10. CBSE textbooks — How to make a plan for community exercise- UNDP; Min. of Home Affairs

11. Parasuraman S. & P.V.Unnikrishnan (2000): India Disaster Report: Towards a Policy initiative.
OUP. New Delhi

12. World Disaster Reports

13. Disaster Management Act- 2005

14. www.fema.gov
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Second Year
Paper-XX
Nai- Talim — Experiential Learning and Community Engagement

Practicum:
Internal Assessment: 50 Marks

Evaluation a Jury of two Examiners (one mentor & other teacher) will be appointed by the principal of
the college will evaluate the work done by the student teachers related to Nai- Talim — Experiential
Learning and Community Engagement.

Obijectives:
e Enabling and empowering in Community Engagement
e Mapping resources for sustainable model village
e Engaging with rural occupations. Marketing and Entrepreneurship training
L]

Engaging to community school relationships

I. Gandhian Philosophy

Nai talim — community centered curriculum and experiential learning

School — community — Engagement role of SMC’s PTA’s SHG’s Panchyaths
Resource mapping — Schools, Community / Village

Local occupations — local artisans occupations data, Entrepreneurship training

I1. Constructivism — Contextualized learning

e Tagore Philosophy - Rural reconstruction

e Shyama Prasad Mukerjee - Ruraban mission

e Paulo Freire - Critical Pedagogy and Praxis
o  Gramsci - Organic Intellectual approach

I11. Community Engagement — Case Study

e Economic Development activities —student interaction and internship
(School students and student skills 0

e Village governance- sustainable development - critical analysis — Transparency in
Governance — finding etc.

e Resource Mobilization and Utilization / sharing student community engagement. Creating a
model village — sustainable model

METHODOLOGY

Dialogue, Discussion, Seminars, FGD’s PRA’s, Field Visits, observations, Reflective Journals

ACTIVITIES DURING INTERNSHIP

» Visiting the community around the school writing a report and a data base abut people — resources,
occupations. Artisans’ life — problem, Involving Parents, SMC’s community in school Activities.
» Mapping resources in the community / village, planning tool Kits in respective pedagogies contextualizing
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Planning need based programs, using community Resources for the school developmental activities and
Teaching at least 5 lessons in each method, lessons with contextual related experiences .

Conductinig action research projects

Designing model for sustainable village/ community activities, action plan at village / community level- to
create model village/ community

Going around village / community contextually designing need based programmes

Conducting rallies, awareness programmes, taking adult literacy camps, health camps, environment,
renewable waste material out of waste, reporting unique cases etc.,

VV YV V

Note: along with internship record the report of activities of Nai-Talim should be submitted

Second Year

Paper-XX
Nai- Talim — Experiential Learning and Community Engagement

Time: 1 % Hours Practical Examination Max. Marks: 50

1. Marks should be awarded by the Jury of examiners to the document prepared during the
course: —
i. curriculum based seminar presentations - 5 Marks

ii. Field based report writing and presentations - 5 Marks

iii. Preparing the list of activities — Community based, Artisans and other related
resources -5 Marks
iv. Internship related activities - Nai-talim methodology based lesson plans (five) -
5 Marks
2. Exam: —i. Preparing a lesson with Nai-talim methodology — contextual based — 10 Marks
ii. Designing community related activities — 10 Marks

iii. Curriculum based topic Presentation — 10 Marks

Note: Jury includes two examiners (one mentor & other teacher) will be appointed by the
principal of the college.

161



Practicum

Second Year
PAPER — XXI (EPC-3)
Drama and Art in Education

Internal Assessment: 15 Marks

External Assessment: 35 Total marks: 50

Objectives:

To enable the student teachers to:

1.

2.

5.

6.

Develop an awareness and appreciation of various art forms and their cultural and draw linkages
between various art forms

Appreciate cultural and learning diversity in the classroom and community through sensitization
through arts

Develop a sense of “how learning happens” and the applicability of the arts in creating learning
situations contextually in schools

Involve local artist resources in the classroom and bring multiple stakeholders of education
together into the classroom

Discover their own artistic preferences through exposure to a variety of materials and various
means of art communication (verbal and non-verbal)

To understand the value of team work and group

Content:

UNIT -1: AESTHETICS and ARTS (THEORY)

1.
2.
3.
4.
5.

Meaning and concepts of Arts and aesthetics

Knowledge of Indian Arts and Artists — (Classical, folk and contemporary)
Knowledge of Indian Craft Traditions

Visual Arts ,Performing Art forms and their educational implications
Indian festivals and its artistic significance.

UNIT - 2: VISUAL ARTS AND CRAFTS

1.

Experimentation with different materials of Visual Art, such as rangoli ,pastel, poster, pen
and ink, materials, clay, Nirmal paintings of Adilabad, Golkonda style of paintings, Nakashi
painting

Exploration and experimentation with different methods of Visual Arts, like Painting, block
printing, collage, clay modelling, paper cutting and folding.

Display of Art works

UNIT - 3: PERFORMING ARTS: DANCE, MUSIC, THEATRE AND PUPPETRY

Listening/viewing and exploring Regional Art forms of music, dance, theatre and puppetry:
Folk songs set tune for “T” struggle, Bathukamma festivities, cultural sites of Telangana
Viewing/listening to live and recorded performances of Classical and Regional Art forms :
Oggukatha,Sarada kala,Perini sivathandavam, Mathuri dance

Participation and performance in any one of the Regional Arts forms keeping in mind the
integrated approach :Bonalu, sammakka saralamma jatara, Edupayala

Display of organizing skills for a performance/presentation by the Student teacher : Stage
decoration, organizing a cultural event, anchoring /compeering a programme

162



Mode of Transaction:

w N

o

10.
11.
12.
13.
14.

15.

Workshops; demonstration- cum- lecture; Role-play; Resource lectures.

Working on theme-based projects on various art forms to understand the value of integrating
various Arts and Craft forms;

Textbook analysis to identify topics to integrate Art forms in classroom transaction.

Exploring various sources of art forms and sharing with the peer group

Documentation of the processes of any one Art or Craft form with the pedagogical basis (weaving
or printing of textiles, making of musical instruments, folk performances in the community, etc.)
Designing the art and craft products,

Managing resources, including raw materials, its marketing, problems they face, to make them
aware of these aspects.

Student-teacher should prepare at least ten lesson plans in their respective streams of subjects (
Science/Maths /Social Sciences/Languages etc.) while integrating different art forms

Organising talent shows in their interest areas of art.: Telangana cuisine

Arranging shows on dance ,music concerts, folk art forms, mime and drama

Visual displays on art forms and artists, musical instruments.

Field visits to National and state level art academies, universities, colleges.

Visit places of arts/see performances/exhibitions/art and craft fairs/local craft bazaars.

Aurtists and artisans may be invited for demonstrations and interactions from the community.
Student-teachers should be encouraged to maintain their diary on art interactions to enhance their
knowledge and awareness in this area.

Student-teachers can also be motivated to interpret art works/commercials/events etc. to enhance
their aesthetics sensibility.

Internal assessment:

Each student teacher has to complete the following for internal assessment (15 marks):

1. Listany five topics suitable to integrate drama and art from the respective pedagogy.

2. Select any one topic of your choice and prepare a role play.

3. Select locally available material suitable to prepare teaching learning material — to depict fine
art forms — puppetry, nail art, rangoli, etc.

4. Performing arts: Choose dance, theatre, or puppetry and prepare a lesson.

5. Visual arts: Collect locally available visual arts and crafts and interview any one artist and
report.

6. The best tasks done by the student shall be placed on the e-Portfolio.
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Second Year
Drama and Art in Education

Time: 1% Hours Practical Examination Max. marks: 35
1. The internal assessment tasks placed on e-portfolio can be enhanced and presented before
the external examiner. — 5 marks
2. Integrate visual arts and prepare a lesson. — 10 marks
3. Using craft forms prepare teaching learning material to a topic of your choice. — 10 marks
4. Integrate performing art forms and prepare a lesson.- 10 marks.

164



Second Year
PAPER — XXII  (EPC-4)

Reflective Reading

Practicum

Internal Assessment: 15 Marks
External Assessment: 35 Total marks: 50
Objectives:

The student teachers will be able to:

Develop interest in reading texts related to traditions
Comprehend the treasure in the tradition related texts.
Develop skills to reflect on reading

Develop insights into ideological texts and appreciate
Develop sensitivity towards ideologies

Develop taste for leisure time reading

Get inspiration from readings

No ok~

Content:

Unit-1;

1.

a s~ wD

Unit-2;

a s w

Unit-3

o s~ wDh e

Reflections on Reading

Understanding the process of reflective reading: Learning through reflection, valuing reflection,
setting the tone for reflection, guiding student reflection, modeling reflection, teaching students
how to reflect.

Gibbs’ (1988) reflective cycle

Techniques of reflective reading-SQ3R-survey, question-read, recite and review.

Strategies of reflective reading-making connections, understanding inferences.

Metacognitive process of Reading and meaning making

Reflections on different ideological texts.

Indicators of Text comprehension: Retelling, Summarizing, Answering, Predicting, Commenting
& Discussing.

What insights does a student develop by reading?

Texts- on feminist, leftist and rightist ideologies

Texts related to Indian History

Religious texts, classical works of great authors- Shakespaere, Tagore, Aurobindo, Vivekananda
complete works, Jataka stories.

: Reflections on popular texts.

Novels

Fiction

Life stories of scientists, philosophers, great personalities- Abdul Kalam , Amartya Sen.
Biographies and Autobiographies.

Popular science texts, policy documents, Reports, Plan documents
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Engagement:

Group tasks, individual tasks.

1. Each student has to read the texts at home and reflect in the class room and also record the same
as a document. Teachers should guide them.

2. Texts are suggested and provided to read and reflect by following different techniques (SQ3R),
Gibbs, etc.

References:

1. Anderson, R.C. (1984). Role of the reader’s schema in comprehension, learning and memory. In
R.C. Anderson, J. Osborn, & R.J. Tierney (Eds.), Learning to read in American schools: Basal
readers and content texts. Psychology Press.

2. Grellet, F. (1981). Developing reading skills: A practical guide to reading comprehension
exercises. Cambridge University Press.

Assessment:

Internal assessment:

1.

Read any two traditional texts of wisdom and write your reflections and share them with the peer
group.

Select any two texts with different ideology & write your reflection and share with the peer
group.

Read any two novels / fiction/ biographies, etc. and write your reflection and share with the peer

group.

Note: The above three tasks should be documented for internal assessment and to present before the
examination.
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Second Year
Reflective Reading

Time: 1 % Hours Practical Examination Max. Marks: 35

Marks should be awarded by the external examiner to the document prepared during the course
work. 5- marks.

Read following traditional text and write your reflections. — 10 marks

Read the text / article based on an ideology & write your reflections. — 10 marks

Read a chapter from a novel / fiction/ biography, etc. and write your reflections — 10 marks.
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Paper XXIIl-
Practicum Internship related records

Internal Assessment: Total marks: 150

Evaluation:

A jury of two examiners (one mentor and other teacher) will be appointed by the Principal of the
college. The jury will evaluate the work done by the student teachers related to Paper- XXIII, related
activities (Reflective journal; e-Portfolio; Community experience based report; Action research report;
PTA & SMCs meeting report and CCE record). Each activity / report / record has to be evaluated for 25
marks.

I. Reflective Journal - Internship 20 weeks (120 days) — 25 marks

All the student teachers should write their reflections day wise after introspecting and viewing
thoroughly their insights and realistic feelings that they get out of various experiences they undergo
during internship of 20 weeks (120 days).it should reflect every days reflections of students. They may
even record the images or any other kind of representation they like may go into their reflections.
Students should give the abstract in the following format and the detailed description may be added
below:

S.no. week/month/year  Activities Reflections Future promise
to act/revise

1 Week/month/2015  Assembly/period A  feeling of
plan/rally etc. satisfaction.

Am | cheating
myself/escaping
from work

2

3

4

5

20
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Detailed day wise narratives, pictures, stories, events, situations, incidences that made a dent in your
personality and material, any other to say and record a document. What transformation it brought in you?
What promise you made after the experience, how you experienced contentment after the activity?

I1. Electronic Portfolio Assessment — 25 marks

All the students should compile the works done during internship program all trough 120 days.
What is that | liked the most, to say it is the excellent work I could perform and also some things to share
with everybody? These things for instance a student must have prepared a good teaching aid, drama,
observation, assembly activity, a rally, pictures or work done displayed in the school. Students should
capture all the images electronically and create a digital e-portfolio to visualize the real field realities to
understand the interwoven aesthetics hidden in the works done. It shows the creativity & ingenuity of the
students and ingenuity of the student’s and their presence. All the excerpts they think good and their peer
group feel it is well done such of the works can also be placed in the portfolio. Also student should show
other works in a separate folder for the consumption of faculty to adjudicate the best from their point of
view.

This kind of compilation leads to self reflection, self analysis, self —judgment and self image and self
confidence. It gives space for more transparency and visibility to the self and also to the teacher, parent
and community. Some of the best e-portfolios can be placed on the college websites to motivate other
teachers and student-teachers. They also improve the skills of documentation, visualization of the work
done to the self and others. Students develop skills and learn by sharing with others. This generates
thinking self questioning and self motivation and a zeal to work. Colleges’ can select the best portfolios to
encourage the quality of students work.

Resources for creating effective teaching portfolios:

a. PDF documents — Electronic version of the documents are prepared on the Adobe acrobat software
which is easy to store and share them with others.

b. Databases — Tracking students’ work is possible with FileMaker Pro. With this database, teacher can
catalogue work and produce profiles across group of students.

c. Multimedia authoring software — Hyper Studio is one of the early software while many teachers use
advanced ones such as MS PowerPoint, Macromedia Director or eZedia’s eZediaQT].

d. Videos — Generally the videos in digital form have great flexibility and provide interactive elements
displaying the elements of the portfolio.

e. Websites — Sharing the portfolios easily is possible when they are placed on the internet as they have
audio and video  presentations. These are available on the  website -
http://electronicportfolios.com/portfolios/bookmarks.html#vendors.

f. Ready-made software packages — My e-Portfolio is available Learning Quest while Learner profile
can be accessed on Sunburst websites which are of database nature to build the portfolios with fields
to attach files of written or video products.

Steps in creating e-Portfolio for Internship and whole course:
The manner in which electronic portfolios are created and used is given below:

i.  Determining the portfolio requirements: The essential aspects to consider here are - products,
media for use and criteria. These are available on many of the rubrics for evaluating the
quality of portfolio.

Student teachers can create a layout creatively & present by utilizing different resources
provided below to create their own e-Portfolios for assessment. There is no fixed sequence;
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the student teacher has freedom to organize, theoretically, chronologically, event-wise,
category-wise. This would enable each student to present their portfolios as per their criteria,
interest & creativity.

ii.  Creating the structure: Different sections of the portfolio are presented on the medium by
choosing the PowerPoint or other software.
Students can design the sequence of their e-portfolio as per their work and quality of their
work and the aspects they would like to present from the beginning to the end. Any unique
experiences students want to highlight, such as lesson Plans, aids, reflections, children’s’
responses, teacher appreciation, classroom presentations, learning, and so on can form a part
of their e-portfolios.

iii.  Adding and linking components: The media and products created need to be added to
structure the portfolio.
Since e-portfolio is open & flexible to keep on adding & enhancing till they present for the
final adjudication, it not only gives a grade / score but a kind of self-reflection and a great
sense of achievement and accomplishment. When they look back it is great to see & share.

iv.  Monitoring the products and receiving feedback periodically: Products are reviewed by
teachers to find out if criteria are met.
Student teachers can have an opportunity for self monitoring & feedback from friends, peer
group, school, supervisors, and mentors at the college / teacher educators to enhance the
presentation and assessment.

v.  Reflecting on the products and make necessary revisions: Components of the portfolio are
modified based on the feedback.
Each and every item presented can be rated on a ten-point scale & rate where the student’s
work stands and at the end of the each item that he / she places in the e- portfolio, record
your reflections on it.

Student teachers can share their e-portfolios in group & place them at their college’s
website for review.

This e-portfolio makes a student teacher to not only reflect on their work transparently,
but also helps them to learn many skills of compilation, pooling resources, organization,
presentation and also technological skills and various e-resources, software, Open Education
Resources and so on.

The steps in the creation and the use of electronic teaching portfolios are schematically
represented as shown below:

Determining the Creating the
portfolio > | structure
requirements 2
1
¥
Adding and Monitoring the Reflecting on the
linking products and products and make
components receiving necessary revisions
3 feedback 5
periodically
a

Figure .1: Creation and use of Electronic Teaching Portfolio
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I1l1. CCE Record - 25 marks
e Details of CCE

e Details of Formative Assessment

e Details of Assessment

* Weightage Tables ( Competency wise, Difficulty level, Types of Questions etc.,)
¢ Question Paper Details

e Question Paper

A. Formative Assessment

Name of the Child Written |[Project |[Slip |Total |Grade
Child Participation |Works |Works [Test

e Scoring Sheet/ Recording Format

B. Summative Assessment

Name of the C1 C2 C3 C4 C5 C6 Total |Grade
Child
C. Final Result
Name of Formative Summative Total Grade
the Child

e Analysis Tables (Formative, Summative -Competency Wise)
e Statistical Tables

e Learning Gaps

o Strategies/Remedial for Improvement

e Conclusion

CONTINUOUS COMPREHENSIVE EVALUATION
SUMMATIVE ASSESSMENT:

e Testing tools: Written Exam for 100 marks.
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e Questions should be given on Academic Standards.
o Types of Questions: Essay type, Short answer type, Very short answer type and Objective type

Weightage table

Sl Academic Essay Short Very Objective Weightage  Total

No Standard type Answer Short Type percentage Marks
Answer

1. Conceptual 2g (10m)  2q(5m) 5q(1m) 10q(1/2m) 40% 40m

Understanding
T:20m T:10m T:5m T:5m

2outof4 2outof4

2. Reading the Text  1g.(10m) 10m
, understanding

and interpretation  1- 10m 10%

3. Information skills  1g(10m) 1g(5m) 15% 15m

T:10m T:5m

4. Responding on 1g(10m) 10% 10m
social issues and
questioning T:10m
1 out of 2
5. Mapping skills 1g(10m) 5g(1m) 15% 15m
Drawing )
and Reading
pointing T 5m
T:10m
6.  Appreciationand 1q(10m) 10% 10m
Sensitivity
T:10m
1 outof 2
Total: 100m
Grading:
91-100m A+ 90-71m A 70-51m B+ 50-4lm B 0-40m C

IV. Community Based Activity / Programme - 25 marks
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Objectives: To sensitize the student teachers towards community issues and develop organic relations
with community.

Format:
S. No. Activity / Programmes undertaken Group / Individual Learning outcome
1.

2.

Write a narrative about each activity / Programme listed above.

1. Planning the activity / programme

2. Organization of the activity / programme

3. Conducting the activity / programme — process / procedure

4. Narrate along with your experiences, feelings and reflections.
Note:

1. Add photographs and related material wherever necessary
2. At least one individual and one group activity should be undertaken by every student.
3. There is no restriction to number of activities.

V. Action Research - 25 marks

Each Student teacher should identify one action research area / topic related to classroom
problems and re[port as per the format given below:
Format :

1. Title page - Topic for the study

Problem identified for the action research
Introduction — Definition & Steps in Action Research
Objectives of the action research

Causes for the problem

o g bk~ w DN

Formulation of Action hypotheses
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7. Planning Intervention Strategy & Implementation
8. Collection of data

9. Analysis of data

10. Verifying the action hypotheses

11. Results

12. Your reflections

V1. PTA & SMCs meeting report (Group activity) — 25 marks

Report separately for SMC & PTA meetings as per the guidelines given below:

1. Preparing circular and informing parents / SMC members
2. Planning for the meeting
3. Recording the Attendance of the members
4. Organizing the meeting
5. Recording the minutes of the meeting
6. Your reflections
S. No. Role played by each member Learning outcome Reflections
1.
2.
3.
4,
5.

Prepare minutes of the meeting and circulate to the members.
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Second Year
PAPER - XII-d / XIllI-d
Practical Examination (Final Lesson) — Method | & 11
Method | & 11 — @50 Marks
Objectives
This Practical Examination (Final Lesson) will enable the student teachers to:
1. Exhibit their teaching competencies in the classroom
2. Be assessed by the examiners to certify the student teachers’ teaching competencies
Course Content
Every student teacher shall prepare a period plan and teaching aids based on the topics listed for
the high school. Practical examination schedule shall be prepared by the examination branch in
consultation with the Dept. of Education. This schedule contains the subject — wise Internal & External
examiners, Unit Coordinators, Chief Coordinators and the list of students scheduled for each sitting in a
school.
Unit Coordinators shall supervise in the smooth conduct of the practical examinations as per the
schedule. Head Master / Head Mistress of the school shall be appointed as Coordinator.
Evaluation
The student teacher will be permitted to appear for the practical examination (final lesson) only
after completing the course practicum & internship. The practical examination of teaching a lesson of

each candidate will be conducted by two independent examiners — one internal and one external.
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