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Rules and Regulations of B.Ed. ODL Course 
 Osmania University, Hyderabad 

  With effect from the Academic Year 2019‐21 
 
 

1.  Preamble  

      The Bachelor of Education  ( B.Ed.)  in ODL mode,  is a professional   course  for  in‐service teachers, a 
second degree  in teacher education, primarily  intended for upgrading the professional competence 
of working teachers who have entered the profession without formal secondary teacher training.  It 
aims at preparing in‐service teachers for the secondary stage of education.  

 

2. Duration  

      The duration of B.Ed. ODL course shall be two academic years.  However the students shall be 
permitted to complete the course within a maximum period of five years. 

 
3. Intake  
      The sanctioned intake for the B.Ed. ODL is 500 students.  There shall be 10 study centers.  Each study 

centre shall enroll 50 students in a given academic year.  
 
4. Eligibility  

      The following candidates are eligible to pursue  B.Ed.( ODL): 

i. Trained in‐service teachers in elementary education.  

ii. Candidates who have completed a NCTE recognized teacher education program through 

face to‐face mode. 

iii. Candidate should be a Graduate  ‐ B.A./B.Sc./B.com. 

iv. All the reservation and relaxation as per university distance education rules. 

 

5. Admission 

      A  candidate  for  admission  to  two  year  B.Ed.  (ODL)  Course  has  to  qualify  at  the  entrance  test 
conducted by the PGRRCDE for the concerned academic year. The candidates will be admitted strictly 
in  accordance with  the merit  secured  at  the entrance examination,  keeping  in  view  the  rules  and 
regulations  in  force  in  respect  of  the  statutory  reservation  of  seats  under  various  categories  of 
candidates as per the NCTE guidelines and State and University rules  in vogue.   Admission shall be 
methodology wise as per G.O. No. 13, dated 27‐5‐2017.   

 
6. Fees 

     The candidate has to pay a fee of RS. 20, 000 per annum that comes up to RS. 40,000 for two years.  
The fee excludes examination and other charges. 

 
7. Curriculum  

 
The curriculum offered at BEd. (ODL) shall be on par with B.Ed.   face‐ to‐ face mode.   The syllabus of 

face  to‐face mode  shall be  transformed  into distance mode  consisting of Blocks/ units as per  credit 

hours  of  study.    However,  all  those modalities  shall  be  taken  care  of  in  the material  preparation.  
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Course  is  in blended mode. The self  learning course material shall be modular and credit based.   Self 

instruction material will be made available. 

 

7.1 Contact program 

Apart  from the school based activities and practice teaching      in a course of two years   duration, the 

personal  contact  program  shall  cover  counseling  and  workshops,  seminar  presentations,  tutorials, 

report writing , etc. shall be   held   at headquarters and /or  study centers   convenient to the  learners 

for a period of Six months. The personal contact program shall be as is given below: 

 

a) Academic counseling:  144 study hours spread over two years are devoted to counseling sessions. 

The counseling sessions are  in  the  form of  tutorials and not as  teaching sessions as  the  learning 

materials  provided  shall  perform  the  teaching  function.  The  academic  and  personal  problems 

related to the course shall be discussed in the counseling sessions. The counseling sessions shall be 

utilized for providing personalized guidance to the learners regarding content difficulty, field work, 

teaching practice, projects, assignments,  time management,  study hours  spread over  two years. 

The detailed schedule will be provided after admission.   

b) Workshops:  Micro‐teaching,  Reflective‐teaching,  and  Four  EPCs  will  be  conducted  during 

workshops.  Lesson  planning,  technology  integrated  lessons,  art  and  craft  integrated  lessons, 

innovative pedagogy  lessons, preparation of    teaching  aids,   CCE,  all  required practice  sessions.  

Nai‐Talim record and other internship related records will be discussed.  Every year there shall be 

two workshops of six (6) days duration. 

c) School‐ based activities: The teacher should involve in all the activities which a teacher is supposed 

to perform  in a school. The mentor  ( a Lecturer / Academic Counselor of the Study Center) shall 

observe for a minimum of 15 study hours. Learners can interact with a experienced senior member 

of the faculty.   

d) Teaching practice:  A learner enrolled in a B.Ed. program through the ODL system shall go through 

the teaching practice for three months in the schools where he/she works under the supervision of 

senior teacher/ academic counselor. Each lesson will be guided, supervised, assessed and feedback 

given. The learner shall be provided constructive feedback on his /her performance (strengths and 

weaknesses) by the supervisors/teacher educators. The  learner shall discuss with the supervisor/ 

teacher educator the preparation of the lesson plans, delivery of lessons and feedback on the  

lessons delivered. Each  learner shall receive personal  feedback on his/her teaching practice  from 

the teacher. 40 lessons shall be taught during the internship program.  Out of 40 lessons, 5 lessons 

shall  be  taught  in  the  school  allotted  by  the  study  centre.    The  remaining  35  lessons  in  each 

methodology are taught in the school where they are working.  
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e) There shall be student assignments, 30% weightage be given to assessment of assignments. At the 

end  of  first  and  second  year  the  external  examinations will  be  conducted  by  the  Controller  of 

Examinations, Osmania University.       Study  centres  located  in  the  teacher education  institutions 

shall  conduct  examination  of  practice  teaching  and  work  experience  components  as  per  the 

university guidelines. 

 

Program  organization:  PGRRCDE website  shall  provide  all  the  information  required  to  the  learners 

from  time  to  time.  Also  the  resources  and  other  facilities  shall  be made  available  on website.    It 

provides  all  the  information  related  to  the  candidates,  enrollment,  study  centres,  examinations, 

schedule of activities, etc.. 

 

8. Examination: Two‐ tier evaluation shall be used by the university.  Continuous and comprehensive      

    evaluation and term ‐end examination shall be conducted as per the scheme of examination.     The 

     weightage for internal and external examinations shall be in the ratio of 30:70. 

 

Monitoring and Supervision   

  Regular  field visits by  the  faculty,  feedback  from  the study centre coordinators and also  interaction  
with learners through ICT shall be arranged.  

 
 
         STRUCTURE OF Two Year B. Ed. (ODL) COURSE – 2019-21 
 
 
First year  
 
   Core Papers   (Five)                                                      

   Pedagogy Papers (two)      

   EPC I & II                                        

   Reflective & Micro teaching (Workshop)                 

   Internship 

 
Second year   
 
   Core Papers  (Four)                                                           

   Pedagogy Papers (two)      

   Elective Paper (One)                                  

   EPC III & IV  & Nai-Talim                                          
                              
   Internship related records (Workshop)                      
   Internship 
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STRUCTURE  

 
First Year 

 
Paper No Paper Title 
Paper – I      Philosophical Perspectives of Education   

 
Paper – II    Assessment for Learning 

  
Paper – III    Psychology of Childhood and Adolescence 

 
Paper-IV-     Sociological Perspectives of Education 

 
Paper – V     Health & Physical Education 

 
Paper – VI (a)   Pedagogy of a school subject (I /  II Method ) (Mathematics,  

                        Social Sciences, Biological Science) 
Paper – VII (a)   Pedagogy of a school subject ( I / II Method)  (Languages,  

                         Physical Science) 
 Practicum  
Paper – VIII EPC-I- Self Development (Communicative English, Life Skills &    

             yoga) 
 

Paper -IX EPC-II- ICT Mediation in Teaching – Learning 
 

Paper-X    Microteaching & Reflective Teaching ( I / II Method) 
 

Paper-XI    Microteaching & Reflective Teaching ( I / II Method) 
  

 Internship  
Paper-XII Observation Record (Observation of Regular Teachers  

                    Teaching)   
Paper-XIII a Teaching Practice-Period plan Record (20 lessons) 

                    ( I / II Method) 
Paper-XIV a Teaching Practice-Period plan Record (20 lessons) 

                    ( I / II Method) 
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                                                       STRUCTURE 
 

    Second year  
 

Paper No Paper Title  

Paper – VI b   Pedagogy of a school subject (I /  II Method ) (Mathematics, Social 
Sciences, Biological Science) 

Paper – VII 
b   

Pedagogy of a school subject ( I / II Method)  (Languages, Physical 
Science) 

Paper- XV School Organization and Management 
Paper-XVI Inclusive Practices 
Paper – 
XVII 

Contemporary Education in India 

Paper –
XVIII 

Environmental Education: Issues and Concerns 

Paper-XIX * Electives - Anyone from the following: 
           1.Peace Education  
           2.Guidance and counseling  
           3.Disaster Management Education 

 Practicum 
Paper XX Nai Talim – Experiential Learning and Community Engagement  
Paper-XXI   EPC-III - Drama & Art in Education 
Paper- XXII   EPC-IV- Reflective Reading 
 Internship – Two (2) Months
Paper-XIII b Teaching Practice-Period plan Record (20 lessons) ( I / II Method) 
Paper- XIVb Teaching Practice-Period plan Record (20 lessons) ( I / II Method) 
Paper XX III  (Internship related records) 

                    Reflective Journal  
                    Research-based Report (Action Research) 
                   Community experience – based Report (Awareness camps,   
                   Rallies & Field Trips; School Management Committees 
(SMC’s),  
                   PTA meetings and other school records 
                   e- Portfolio,  
                   Continuous comprehensive Evaluation (CCE) 
                   Nai Talim - Experience Based Learning Related Report 

Paper-XXIV   Practical Examination – Final Lesson ( I / II Method) 
Paper-XXV    Practical Examination – Final Lesson ( I / II Method) 
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Scheme of Examination 

 First Year 

Paper No Name of the Paper  University 
Exam 
Marks 

Internal  
Marks 

Max. 
Marks 

Examination 
Duration 

Paper – I      Philosophical Perspectives of Education   
 

70 30 100 3 Hrs. 
 

Paper – II    Assessment for Learning 
  

70 30 100 3 Hrs. 
 

Paper – III    Psychology of Childhood and Adolescence 
 

70 30 100 3 Hrs. 
 

Paper-IV-     Sociological Perspectives of Education 
 

70 30 100 3 Hrs. 
 

Paper – V     Health & Physical Education 
 

35 15 50 1 ½ Hrs. 
 

Paper – VI 
(a)   

Pedagogy of a school subject (I /  II Method 
) (Mathematics,  Social Sciences, Biological 
Science) 

70 30 100 3 Hrs. 
 

Paper – VII 
(a)  

Pedagogy of a school subject ( I / II 
Method)   
  (Languages,  Physical Science) 

70 30 100 3 Hrs. 
 

                           Total   650  
 Practicum      
Paper – VIII EPC-I- Self Development (Communicative 

English, Life Skills & Yoga) 
35 15 50 1 ½ Hrs. 

 
Paper -IX EPC-II- ICT Mediation in Teaching – 

Learning 
 

35 15 50 1 ½ Hrs. 
 

Paper-X    Microteaching & Reflective Teaching ( I / 
II Method) 
 

- 50 50 1 ½ Hrs. 
 

Paper-XI    Microteaching & Reflective Teaching ( I / 
II Method) 
  

- 50 50 1 ½ Hrs. 
 

 Internship      
Paper-XII Observation Record (Observation of 

Regular Teachers  Teaching)   
- 50 50 1 ½ Hrs. 

 
Paper-XIII( 
a) 

Teaching Practice-Period plan Record (20 
lessons) 
                    ( I / II Method) 

- 100 100 3 Hrs. 
 

Paper-XIV 
(a) 

Teaching Practice-Period plan Record (20 
lessons) 
                    ( I / II Method) 

- 100 100 3 Hrs. 
 

                         Total   450  
                         Total ( Theory+ Practicum)   1100  
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Scheme of Examination   

Second year 

Paper No Paper Title  University 
Exam 
Marks 

Internal  
Marks 

Max. 
Marks 

Examination 
Duration 

Paper – VI b   Pedagogy of a school subject (I /  II Method ) 
(Mathematics, Social Sciences, Biological Science) 

70 30 100 3 Hrs. 
 

Paper – VII b   Pedagogy of a school subject ( I / II Method)  
(Languages, Physical Science) 

70 30 100 3 Hrs. 
 

Paper- XV School Organization and Management 70 30 100 3 Hrs. 
 

Paper-XVI Inclusive Practices 35 15 50 1 ½ Hrs.
Paper – XVII Contemporary Education in India 35 15 50 1 ½ Hrs.
Paper –XVIII Environmental Education: Issues and Concerns 35 15 50 1 ½ Hrs.
Paper-XIX * Electives - Anyone from the following: 

           1.Peace Education  
           2.Guidance and counseling  
           3.Disaster Management Education 

35 15 50 1 ½ Hrs. 
 

 Total Theory   500  
 Practicum     
Paper XX Nai Talim – Experiential Learning and Community 

Engagement  
 50 50 1 ½ Hrs.

Paper-XXI   EPC-III - Drama & Art in Education 35 15 50 1 ½ Hrs.
Paper- XXII   EPC-IV- Reflective Reading 35 15 50 1 ½ Hrs.
 Internship – Two (2) Months     
Paper-XIII b Teaching Practice-Period plan Record (20 lessons) 

 ( I / II Method) 
 125 125  

Paper- XIVb Teaching Practice-Period plan Record (20 lessons) 
 ( I / II Method) 

 125 125  

Paper XX III  (Internship related records) 
                  -  Reflective Journal  
                  -  Research-based Report (Action   
                    Research) 
                  - Community experience – based Report  
                   (Awareness camps, Rallies & Field  
                    Trips; School Management  
                    Committees (SMC’s),  
                  - PTA meetings and other school records 
                  - e- Portfolio,  
                  - Continuous comprehensive Evaluation  
                  (CCE) 
                   -Nai Talim - Experience Based   
                   -  Learning Related Report 

 
 
 
 
 
 
 
 
 

 
25 
25 
 

25 
 
 

25 
25 
25 
 
 

 
25 
25 
 

25 
 
 

25 
25 
25 
 
 

 
 
 
 
 
 
 
 
 

Paper-XXIV     Practical Examination – Final Lesson  
( I / II Method) 

50  50 1 ½ Hrs.

Paper-XXV    Practical Examination – Final Lesson  
( I / II Method) 

50  50 1 ½ Hrs.

 Total  Practicum   650  
 Total Theory & Practicum    1150  
 Total I & II Year   2250  
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 Theory Practicum Total  
Marks 

I  -  Year  750 350 1100 
II -  Year 500 650 1150 
Total  1250 1000 2250 

 

Internal Exam: Seminar, Project / Discussions / Field based stories / study circles / Science 
clubs / Forums / Observations of Society, School, home on various issues and fieldwork.   

 

EXAMINATIONS  

1) Rules of Examination: 
Examination fee payment details can be obtained by the candidates through 
PGRRCDE website:www.oucde.net. 

2) Scheme of the Examination: 
• There is no “detention” system in Distance Education. Students who have failed will be  

allowed to continue the course of study for the next year. 
• However they have to complete the course in four academic years from the date of 

joining.  Those who could not complete the course within four years, have to re-register 
by paying Rs. 500/- for every year.  Those who have paid the examination fee both for 
previous and final year but failed to appear / appeared and failed only are eligible for 
“Re-Registration”. 

  The candidates who have completed four years period from the year of Registration 
and have registered to B.Ed. (ODL) Previous  examinations but not registered for Final year 
examinations, have to pay Re-Registration fee of Rs. 1000/- for permission to appear for 
their Final year exams in addition to the normal exam fee.  

  Candidates who have completed forum years period from the year of registration and 
paid term fee for previous but not registered for Previous examinations, by paying Rs. 1000/- 
towards Re-Registration fee for permission to appear for the previous examinations and they 
are eligible to write the final year examinations in the next academic year by paying Rs. 500/- 
every year towards re-registration fee in addition to the normal examination fee.  

  Candidates appearing for B.Ed. (ODL) Examinations should register for PREVIOUS 
examinations first.  They cannot appear for both previous and Final Year examination 
simultaneously unless they register for PREVIOUS examination in the preceding year. 

Internal Assignments:  

 Every student of B.Ed. (ODL) I, II Year who have paid Examination Fee for the First time 
only has to write and submit Assignment for each paper compulsorily for that Year only.  Each 
assignment carries 30/15 marks.  University Examinations will be held for 70 / 35 marks.  The 
concerned faculty evaluates these assignment scripts.  The marks awarded to you will be 
forwarded to the controller of Examination, for inclusion in the University Examination marks.  If  
you fail to submit Internal Assignments before the stipulated date, the internal marks will not be 
added to University examination marks under any circumstances.  The assignment marks will 
not be accepted after the stipulated date.   
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 Students have to pay Rs. 300/- Internal Assignment Fee along with the Examination Fee 
and submit the Online Fee Receipt / Acknowledgement along with assignments at the 
concerned counter before stipulated date and obtain proper receipt.  

Assignments on Printed / Photocopy / Typed papers will not be accepted and will not be valued 
at any cost.  Only hand written Assignments will be accepted and valued.   

 Selection of Methods of Teaching 
 

i. Every candidate is expected to select two methods of teaching under 

B.Ed.(ODL) Course.  

The method-I shall be based on the subject the candidate has studied in Degree 

(eligibility) course and also to appear in that subject in the entrance examination. 

ii. Method-II also shall be based on the subject that the candidate studied in 

Degree (eligibility) course and will be allotted.  

Note: 
i.   No candidate is allowed to select two language methods. 

ii. Candidate may select one Language and one Non-language method of teaching or 

she / he may select any two Non-language methods under the course. 

Rules of Attendance: 

Attending all Workshops is compulsory for appearing practical examinations during First year 
as well as Second year.  

Rules for Improvement:  

Paper‐Wise Improvement: 

Paper – Wise improvement is permissible either in the individual paper or in the whole of an 
examination, only when he / she has passed in the first attempt, conducted by the University 
for that batch of Regular students admitted to the course along with him / her. 

i. Candidates are [permitted to appear for paper‐wise improvement only once for 
previous and once for final year examination under year‐wise scheme. 

ii. Candidate who wishes to improve his / her performance, whether in the previous 
or Final year examination is required to do so by appearing in the next immediate 
regular examination, along with the next batch of regular students, conducted by 
the University.  Even if a student has passed in one or two or three papers in the 
previous or final years in their first attempt, can appear for paper‐wise 
improvement along with backlogs (i.e., along with failed papers) in the next 
immediate examination.  Paper‐wise improvement is not permissible on completion 
of any backlog papers. 

        Note: Backlog means those who have registered for the examination but absent in    
                   one or more papers, or failed in any paper or not registered for the examination    
                   along with his / her batch of students. 
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iii. Candidates appearing for paper‐wise improvement are permitted to retain the better 
of the two performances in individual papers, for the purpose of award of division. 

 

Aggregate Improvement: 

                  When the candidates exhausted the chances of paper –wise improvement of 
previous / final years, the candidates shall be permitted to appear for aggregate improvement 
as per the following conditions. 

i).   The aggregate improvement is permissible only if he / she appears for the whole Examination    
      and not in individual papers.  The candidate can appear either for previous or final or for    
      both under year‐wise scheme of examination.  The candidates have to appear for improvement     
      examinations as per the scheme and syllabus in vogue at the time of  taking the examination. 
 
ii). When the candidate appears for the whole examination either in previous or final year both for  
     aggregate improvement, he /she shall have the OPTION to retain the better of the aggregate      
     marks of the two examinations taken as a whole and not the better performance in individual  
      papers (s). 
 
iii). Further, the candidate is allowed to appear for aggregate improvement either in previous or final  
       or both but not exceeding (2) chances in previous or final year each. 
iv). Candidates who appear for improvement of performance under the above tow categories are not  
      eligible for the award of Distinction /  prizes / Merit certificates etc.  
 
Note:‐ These rules for improvement may change from time to time. 
 
AWARD OF DIVISION: 
 
First division with distinction    70% of marks and above 
First division        60% & above and less than 70% 
Second division      50% & above and less than 60% 
Pass division        40% & above and less than 50% 
 
Pattern of Theory Question Papers 
 

There are two Patterns of Theory Examinations – one with a duration of 3 hours for 70 marks; 

the other with a duration of 1 ½ hours for 35 marks. The question paper comprises two sections: 

 
In 70 marks paper, Section A – consists of 8 very short answer type questions out of which a 

candidate is expected to answer any five questions. Each question carries 4 Marks. Total marks 

for Section – A is 20 marks. Section B – consists of eight essay type of questions, out of which a 

candidate is expected to answer any five questions in about four pages each. Each question 

carries 10 Marks. Total marks for Section – B is 50 marks. 

Similarly, for 35 marks paper, Section A – consists of 5 very short answer type questions, out 

of which a candidate is expected to answer any three questions. Each question carries 5 Marks. 

Total marks for Section – A is 15 marks. Section B – consists of Four Essay type of questions, 
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out of which a candidate is expected to answer any two questions in about four pages each. Each 

question carries 10 Marks. Total marks for Section – B is 20 marks. 

Conduct of Practicum Examinations 
 

Each of the Practicum papers (EPCs) has examinations for 35 marks each and final practical 
examination (final lesson) for 50 marks. Details of the conduct of examination are given in 
respective papers. 
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         Model Question Paper 

Paper-I  
Philosophical Perspectives of Education 

Time: 3 Hours        Max. Marks: 70 
PART – A =(5 x 4 =20 Marks) 

Note: Answer any five questions in about one page each from the following eight questions. 
Each question carries 4 marks.  

 
1.       
2.  
3.  
4.  
5.  
6.  
7.  
8.  

 
PART-B (5 x 10 = 50 Marks) 

Note: Answer any Five essay questions in about three pages each from the following eight 
questions. Each question carries 10 Marks.  

9. 

10. 

11. 

12. 

13. 

14. 

15. 

16. 

 

Note:  

1. The question paper should cover all the units judiciously. 

2. Application type of questions may also be included. 

3. Examiners may give questions from Practicum. 
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Model Question Paper 
 

Paper- XV  
Health & Physical Education 

Time: 1 ½  Hours       Max. Marks: 35 
PART – A =(3 x 5 = 15 Marks) 

 
Note: Answer any three questions in about one page each from the following five questions. 

Each question carries 5 marks.  
 

1.       
2.  
3.  
4.  
5.  

 
PART-B (2 x 10 = 20 Marks) 

Note: Answer any two essay questions in about three pages each from the following four 
questions. Each question carries 10 Marks.  

6.  

7.  

8.  

9.  

 

 

Note:  

1. The question paper should cover all the units judiciously. 

2. Application type of questions may also be included. 

3. Examiners may give questions from Practicum. 
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FIRST YEAR  

PAPER-I  

Philosophical Perspectives of Education 

Theory                                              
Internal Assessment:  30 Marks         
External Assessment: 70                                                                        Total marks: 100 
Objectives: 

The student teachers will be able to: 

1. Examine the epistemological basis of education 
2. Understand the theory of knowledge 
3. Understand various learner-centric curricular perspectives. 
4. Examine the basis of education in a social context 
5. Understand the link between school and social progress 
6. Understand educative processes 
7. Understand the evolution of disciplines and knowledge and school subjects 
8. Understand the theory of content and framing curriculum  

Content: 

Unit-1: Understanding Philosophy as foundation to Education: 

1. Meaning, Nature and Scope of philosophy and Education.  
2. Critical understanding of the difference between: knowledge and skill, teaching and training, 

knowledge and information, reason and belief,  
3. Knowledge: understanding the differences between knowledge and skill, teaching and training, 

knowledge and information, reason and belief and ways of knowing. 
4.  Other kinds of knowledge emerged from various subjects- practical knowledge, community 

knowledge, intuitive or tacit knowledge.  

Unit-2: Examining Philosophical basis of education in a social context. 

1. Philosophical perspectives of learning- activity theory of learning, -Gandhi, Tagore 
2. Discovery theory of learning-Dewey 
3. Dialogue and theory of learning- Plato/Buber/Freire  
4. Context of universalism, nationalism, and secularism with respect to Ambedkar, Jyothi Rao 

Phule and Jiddu Krishnamurthy. 

Unit-3: Perspectives and Functions of School  

1. Conservative functions of school – Idealistic Perspective. 
2. Progressive functions of school – Pragmatic Perspective. 
3. Natural functions of school – Naturalistic Perspective. 
4. School and revolutionary change  
5. Indoctrination, Academic freedom, liberty of teacher, freedom of learner and learning 

Unit-4: Educative process-understanding disciplines and knowledge.  

1. Educational aims, debates on the nature of the curriculum, selection of the curriculum-interest, 
discipline and duty, interest and effort. 

2. Nature and Role of Disciplinary Knowledge in the School Curriculum.       
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3. Emergence of various disciplinary areas and Schema:  Language, Math, Science, Social Science. 
4. The process acquisition of Language across curriculum  
5. Reflecting on the paradigm shift from discipline centered to learner centered curriculum. 

Unit-5: Professional ethics and humanization of education 

1. A special ethic for education, principal dimensions and applications of professional ethics, as 
per NCTE:  Commitment to profession, learner, society, achievement of the excellence of the 
learner, and human values. 

2. Critical understanding of Child rights and positive discipline. 
3. Human rights and humanization of curriculum transaction. 
4. Educational values-scope, kinds of values subjective vs. objective, hierarchy of values. 
5. Indian constitution –citizenship value training to create an egalitarian society.  

Engagement: 

1. Debates and Discussion on the nature of human nature. 
2. Various sources of knowledge, discuss on how to acquire knowledge. 
3. Collecting ideal practices from school like Siva Sivani, Bharatiya Vidya Bhavan. 
4. Interviewing some retired teachers with high values, personal discipline on values, present state 

of education. 
5. Personal Interviews and Reporting about purpose of life and purpose of education: Teachers, 

Community Leaders, Religious Leaders, Political Leaders, Scientists, Women, Adolescents, 
Children etc. 

6. Reading, Understanding, Reflections on Stories, Prominent Personalities & Religious Texts and 
Seminar Presentations. 

7. Review of Schools of Philosophy & Presentation: Understanding about the relationship between 
Ideologies and Aims of Education.   

8. Field Visits and Report writing: Educational Institutions based on practicing various 
philosophies like Ramakrishna Math, Rishi Valley School, Sri Aurobindo schools, Missionary 
schools etc. And Voluntary Organizations, UNICEF, MV Foundation. 

9. Exhibitions and Documents about philosophers, institutes, display of photographs, preparing 
albums etc. 

10. Collection from the news-papers, Magazine, Websites about good educational practices. 
11. Collection of scholarly articles published and quotations related to education.  
12. Preparation of quotation boards to display in the college premises. 
13. Workshop – VITAL – Value Integrated Teaching and Learning – Lessons. 
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FIRST YEAR  
PAPER- II  

Assessment for Learning 
Theory                                                               
Internal Assessment:  30 Marks        
External Assessment: 70                Total marks:  100 
 
Objectives: 
         The student teachers will be able to: 

1. gain a critical understanding of issues in assessment and evaluation (from a constructivist 
paradigm); 

2. become cognizant of key concepts, such as formative and summative assessment, evaluation and 
measurement, test, examination; 

3. get exposure to different kinds and forms of assessment that aid student learning; 
4. use of a wide range of assessment tools, and learn to select and construct these appropriately; 
5. evolve realistic, comprehensive and dynamic assessment procedures that are able to keep the 

whole student in view. 
Content 
Unit-1: Overview of Assessment and Evaluation 

1. Perspective on assessment and evaluation of learning in a constructivist paradigm 
2. Distinction between 'Assessment of Learning' and 'Assessment for Learning' 
3. Purpose of assessment in a 'constructivist' paradigm:  

i. Engage learners' minds in order to further learning in various dimensions. 
ii. Promote development in cognitive, social and emotional aspects. 

      4.  Developing distinctions between the terms  
i. assessment, evaluation, test, examination, measurement 

ii. formative and summative evaluation 
iii. continuous and comprehensive evaluation 

      5. Understanding notions of 'Subject-based Learning' in a constructivist Perspective 
 

Unit-2: Dimensions to consider for Assessment 
1.   Dimensions and levels of learning 
2. Retention/recall of facts and concepts; Application of specific skills 
3. Manipulating tools and symbols; Problem-solving; applying learning to diverse situations 
4. Meaning-making propensity; Abstraction of ideas from experiences; 
5. Seeing links and relationships; Inference; Analysis; Reflection 
6. Originality and initiative, Collaborative participation, Creativity, Flexibility 
7. Contexts of assessment- Subject-related, Person-related 

 
Unit-3: Teacher Competencies in Evolving Appropriate Assessment Tools 

1. Visualizing appropriate assessment tools for specific contexts, Content, and student 
2. Formulating tasks and questions that engage the learner and demonstrate the process of thinking; 

Scope for original responses 
3. Evolving suitable criteria for assessment 
4. Organizing and planning for student portfolios and developing rubrics for portfolio assessment 
5. Using assessment feedback for furthering learning 

Unit-4: Examination System: Reforms 
1. Place of marks, grades and qualitative descriptions 
2. Examination for social selection and placement 
3. Introducing flexibility in examination-taking requirements 
4. Improving quality and range of questions in exam papers school-based credits 
5. Examination management 
6. Role of ICT in examination 

Unit-5: Data Analysis, Feedback and Reporting 
1. Statistical tools, Percentage, graphical representation, frequency distribution, central tendency, 

variation, normal distribution, percentile rank, correlation and their interpretation 
2. Graphical representation of results. 



19 
 

3. Feedback as an essential component of formative assessment 
4. Use of assessment for feedback; For taking pedagogic decisions 
5. Types of teacher feedback (written comments, oral); Peer feedback 
6. Developing and maintaining a comprehensive learner profile 
7. Purposes of reporting: To communicate 
8. Progress and profile of learner 
9. Basis for further pedagogic decisions 
10. Reporting a consolidated learner profile. 

  
Mode of transaction: 
   Discussion, lecture, field experience, debates, seminars, projects 
 
Engagement: 
 

1. Critical review of current evaluation practices and their assumptions about learning and 
development; 

2. Explore alternative modes of certification. 
3. Explore the perceptions and your views on the prevailing examination system on student 

learning and stakeholders 
4. Entrance tests and their influence on students and school system. 
5. De-linking school-based assessment from examinations: Some possibilities and alternate 

practices.  
6. Critically review the Examination reform efforts in India based on various commissions and 

committees. 
7. Critically read and reflect on the ‘National Focus Group Position Paper on Examination 

Reform’.  
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FIRST YEAR  

PAPER-III  

Psychology of Childhood and Adolescence 

Theory                                                     
Internal Assessment:  30 Marks        
External Assessment: 70                                                                   Total marks: 100 
   

Objectives; 

 The student teachers will be able to: 

1. Understand about children of different age groups 

2. Observe and interact with children from diverse socio-economic and cultural backgrounds 

3. Understand how social-political realities construct different childhoods 

4. Explore children’s lived contexts: family, schools, neighborhoods & community 

 

Content: 

Unit-1: Understand the Nature and Development of a learner: Child and Adolescent 

1. Introduction to Psychology and Educational Psychology. 

2. Learner as a developing individual - Stages of development.  

3. Developmental characteristics of a child and an adolescent: Physical, Cognitive, Social, 

Emotional, Moral & Language. 

4. Psycho-social entity of an individual –understanding how different socio-political realities 

construct different childhoods. 

5. Influence of  family, school, neighborhood & community on development of childhood and 

adolescence. 

Unit-2: Understanding differences in Learners: Childhood & Adolescence 

1. Influence of environment on childhood and adolescence in social development. 

2. Exploring causes for individual differences in addressing children 

3. Understanding differently abled learners in the classroom and adopting inclusive practices. 

4. Representation of Gender, Class, poverty in Media and assumptions on childhood and 

adolescents.  

Unit-3: Understanding Childhoods 

1. Children in difficult circumstances – Multiple childhoods. 

2. Self-concept, self-esteem, self-image,  attitude, aptitude, skills and competencies  

3. Learning styles in children 

4. Understanding children from Multiple Intelligence Perspective – Howard Gardner 

5. Emotional Intelligence – Daniel Goleman 

Unit-4: Perspectives on learning 

1. Learning as a process and an outcome 
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2. Types of learning: Factual, Associations, Conceptual, Procedural, Generalizations, Principles, 

Rules. 

3. Pedagogic  principles for organizing learning – Behaviouristic (Skinner), Cognitive (Piaget) and 

Humanistic (Carl Rogers) 

4. Constructivist approach in learning (Vygotsky) 

5. Factors influencing learning – Hereditary, Environment and Pedagogic factors 

Unit-5: Learning environment: Issues & Concerns  

1. Motivation in Learning – (Maslow)  

2. Individual vs. Group learning – study habits, self-learning, learning to learn skills. 

3. Teacher-centric and learner-centric environment and challenges. 

4. Collaborative learning and cooperative learning. 

5. Creativity in inclusive learning environment – individual autonomy, flexibility to address 

diverse needs 

Mode of transaction: 

 Discussions, Seminars, presentations, Projects, field experiences, Cases studies, Explorations, 

Inquiry. 

Engagement: 

1. Students should visit children’s places to understand the home, social, cultural background and 

influence on the childhood and adolescence. 

2. Study children in difficult circumstances identifying some cases & observing and reporting 

(Child laborers, street children, orphan children, parent exploited children,  emotionally 

disturbed children, abused children, migrant children, poverty stricken children, child 

trafficking, drug-abused, socially backward, economically backward, malnourished children) 

3. Observe child-rearing practices of children from diverse backgrounds 

4. Observe parenting styles, learning styles and report. 

5. Observe the dietary habits of children in different circumstances and Gender disparities. 

6. Observe children living of difficult circumstances and report any one case and discuss and 

present in the classroom. 

7. Interview Children & collect stories from them, their home/ family stories, parent’s stories, 

study habit related stories. 

8. Observe various classrooms and the curriculum transaction and learning styles in children. 

9. Observe classroom practices: Teaching styles, disciplinary practices, Teacher language and 

treatment of children in the classroom and report. 

10. Collect the interests and likes of children of different age groups – 12 to 15 years. 

11. Collect the daily routine of children and dietary habits in children. 

12. Collect the views of children about television programmes, characters, stories – what they like? 

Why they like? What are their suggestions? What are the popular TV programmes? 

13. What are the perception of children on Media, Cinemas, family, Parents, Teachers’ characters. 



22 
 

References: 
1. Sharma, N. (2003). Understanding adolescence. NBT India. 
2. Saraswathi, T.S. (1999). Adult-child continuity in India: Is adolescence a myth or an emerging reality? In 

T.S. Saraswathi (Ed.), Culture, socialization and human development: Theory, research and applications 
in India. New Delhi: Sage. 

3. Mishra, A. (2007). Everyday life in a slum in Delhi. In D. K. Behera (Ed.), Childhoods in South Asia. 
New Delhi: Pearson Education India. 

4. Nambissan, G.B. (2009). Exclusion and discrimination in schools: Experiences of dalit children. Indian 
Institute of Dalit Studies and UNICEF. 

5. Parry, J. (2005). Changing childhoods in Industrial Chattisgarh. In R. Chopra & P. Jeffery (Eds.), 
Educational regimes in contemporary India. Sage. 

6. Rampal, A., & Mander, H. (2013). Lessons on food and hunger. Economic & Political Weekly, 48(28), 51. 
7. Aggarwal, J.C. (1995). Essential Educational Psychology. New Delhi: Vikas Publishing House Pvt, Ltd. 
8. Anandan, K.N. (2006). Tuition to Intuition- A Constructive Perspective on Second Language Pedagogy. 

Calicut: Mind - Voyalil Arcade, Mukkam.  
9. Bhatia, H.R. (1977). Textbook of Educational Psychology. New Delhi: Macmillan Company of India Pvt. 

Ltd. 

10. Chauhan, S.S. (1988). Advanced Educational Psychology, Second Edition. New Delhi: Anmol 
Publications Pvt. Ltd. 

11. Dandapani (2002). Advanced Educational Psychology, Second Edition. New Delhi: Anmol Publication 
Pvt. Ltd.  

12. Dececco, J.P. (1979). The Psychology of Learning and Instruction. New Delhi: Prentice-Hall of India Pvt. 
Ltd. 

13. Hilgard, E.R. and Bower, G.H.(1990):Theories of Learning. Prentice Hall India, New Delhi 

14. Hurlock, E.B. (1999). Developmental Psychology. New Delhi: Tata McGraw-Hill Publishing Company 
Ltd, New Delhi 

15. Kakkar, S.B. (1989), Educational Psychology & Guidance. Ambala Cantt: Indian Publication. 

16. Mangal, S.K. (2002). Advanced Educational Psychology. New Delhi: Prentice-Hall of India Pvt. Ltd. 

17. Mohan, Aruna (2011). Understanding the Learner & Classroom Management Hyderabad: Neelkamal 
Publications Pvt. Ltd. 

18. Narayan Rao, S. (1990). Educational Psychology. New Delhi: Wiley Easter Limited. 

19. Parameshwaran, E.G. and Beena, C. (2002). An Invitation to Psychology. Hyderabad: Neelkamal 
Publications Pvt. Ltd. 

20. Sharma, K.N. (1990). Systems, Theories and Modern Trends in Psychology. Agra: HPB. 

21. Sprinthall, Norman A. and Richard C. Sprinthall (1990). Educational Psychology - A Developmental 
Approach, Fifth Edition. New York: McGraw-Hill International Edition, Psychology Services.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



23 
 

FIRST YEAR  

PAPER-IV  

Sociological Perspectives of Education 

Theory                                                        
Internal Assessment:  30 Marks        
External Assessment: 70                                                                              Total marks: 100 

 

Objectives 

The student teachers will be able to: 

1. understand the sociological perspectives of education  

2. develop understanding about  socialization, culture and education 

3. Become aware about education as a social process, its role in the process of socialization.  

4. Understand the dynamics of Social change.  

5. Develop sensitivity towards concept of equality and equity through education. 

6. acquaint with contemporary issues in education  

Content: 

Unit– 1:   Introduction to sociology of education.      12 Hours 

1. Introduction to Sociology  

2. Sociology of Education: Meaning, definition, nature and scope.  

3. Relationship between sociology and education.  

4. Sociology as a foundation of education and its implications to education. 

Unit- 2: Social Processes of Education      15 Hours 

1. Social Process: The process and forms of social interaction  

2. Socialization: Meaning, Process, emergence of self; and Resocialization. . 

3. Methods of socialization:-  

a. selective exposure 

b. modeling 

c. identification 

d. positive reinforcement 

e. negative reinforcement 

f. nurturance  

4. Social agencies of Education: Home, peer group, school and community. 

5. Culture: Meaning, Characteristics of Culture; cultural lag, Cultural conflict, cultural 

ambivalence, cultural tolerance and its implications to education. Relationship between Culture 

and Education. 

Unit-3:   Social Change and Education      15 Hours 

1. Social Change: Meaning and Factors of Social Change. Role of education and teachers in 

relation to social change.  
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2. Modernization: Meaning and Attributes of Modernization and role of education in 

Modernization  

3. Social Stratification and education  

4. Democracy and Education 

Unit- 4:   Equalization of educational opportunities     15 Hours 

1. Equality: Concept of equality, Constitutional provisions for equality  

2. Equalization of educational opportunities among SC, ST, Girls and the differently   Abled. 

3. Equity: Measures taken by Central and State Government in the Equalization of 

Educational opportunities 

4. Gender issues and girl child education:  International, National and Regional Interventions; 

Millenium Development Goals of UNO, KGBV’s, Kishore Balika Yojana, Bangaruthalli 

Padhakam. 

Unit-5:  Contemporary issues in education                                                  20 hours 

1. Economics of Education:  

a. Meaning & scope;  

b. Education as Human Capital; and      

c. Education –Human Resource Development 

2. National and Emotional integration:  

a. concept and meaning;  

b. Role of school in promoting National Integration 

3. International understanding:  

a. concept and meaning;  

b. Role of teacher and school in International understanding 

4. Peace education:  

 a.      Concept, meaning and nature;  

b. Role of school in promoting peace Education 

5. Liberalization, Privatization and Globalization in Education 

Engagement 
 

1. Group discussion on  implications of sociology of education 
2. Critical reflections  on relationship between society and education 
3. Explore mass media as a social agency of education  
4. Debate on  implications of contemporary education  system on society 
5. Campus visit to explore spaces of social learning. 
6. Working in archives, collecting oral histories, performing one’s art for a public audience.  
7. Data tables of sociological, historical, cultural events to reflect on their significance as change 

events. 
8. Collecting real life incidents, anecdotes, stories and experiences of children related to gender, 

class, caste, marginalization, deprivation, unawareness and exploitation. Reflecting over the 

issues. 
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FIRST YEAR  

PAPER – V  

Health and Physical Education 
Theory                                                                         

Internal Assessment:  15 Marks         
External Assessment: 35                       Total marks:  50 
Objectives: 
 The student teachers will be able to: 

1. Understand the concept of holistic health 
2. Understand the importance of yoga and sports for holistic health 
3. Develop positive attitude towards healthy nutrition practices 
4. Develop clarity on health problems, safety measures, hazards 
5. Develop sensitivity, motivation and skills to develop fitness & right health practices. 

 
 
Content: 
Unit-1: Importance of Health, Food and safety. 

1. Concept of health, importance, dimensions and determinants of health; Health needs of children 
and adolescents, including differently-abled children  

2. Understanding of the body system–skeleton, muscular, respiratory, circulatory and digestive in 
relation to health fitness, bones, muscles and joints, their functions, common injuries of bones, 
common health problems and diseases–its causes, prevention and cure, immunization and first 
aid  

3. Food and nutrition, food habits, timing of food, nutrients and their functions, diversity of Indian 
food, seasonal foods and festivals, economics of food, preservation of food value during 
cooking, indigenous and modern ways to persevere food, shift in food practices and its 
globalization, practices related to food hygiene, malnutrition, including obesity, food and 
waterborne and deficiency diseases and prevention  

4. Safety and security — disasters in and outside schools, ways of prevention, safety from snake 
and dog bites, animal attacks, prevention and treatment 

 
Unit-2: Physical Wellbeing  

1. Physical fitness, strength, endurance and flexibility, its components, sports skills, indigenous and 
self- defence activities  

2. Games and sports — athletics (general physical fitness exercises), games (lead-up games, relays 
and major games) rhythmic activities, gymnastics and their impact on health 

3. Yogic practices — importance of yoga, yogasanas, kriyas and pranayam  
4. Role of institutions (school, family and sports), health services, policies and major health and 

physical education-related programmes, blood banks, role of media. 
 
Unit-3:  Human body, development of integrated well being. 

1. Human body; Growth and development of children at different ages, their needs and 
interests, psycho-social development; Physical, emotional and mental changes during 
adolescence; Concept of body image; Parent-peer-adolescent relationship; Sexual abuse; 
Myths and misconceptions regarding growing-up; Management of stress and strain and life 
skills 

2. Dietary requirements of human body with special emphasis on the nutritional needs 
according to age, sex, occupation, pregnancy and also with reference to sportsmanship; 
Need for diet planning; Food and water; Safety and laws. 

3. Games and Sports—athletics, games, rhythmic activities and gymnastics  
4. Development of physical fitness; Postures; Importance of relaxation; Fitness tests; 

Resources and services for games and sports  
5. Health and physical Education and its relationship with other subject areas like Science, 

Social Science and Languages. 
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Engagement: 
 

1. One day observation at a hospital and interact with patients and staff. Write a report. 
2. Observe one day a hospital and enquire with people their daily routine. 
3. Record the most prevalent diseases people suffer from. 
4. Visit any two colleges and interview students about their participation in games and sports. 
5. Conduct games in the school. 
6. Conduct yoga camps & competitions. 
7. Plan sports meet and plan activities & prepare a programme sheet. 
8. Survey & collect common communicable diseases in you locality & suggest remedy for the 

same. 
9. Interview doctors & find out the details of sexual and sex-related diseases & measures. 
10. Plan for regular training in sports. 
11. Each student should do regular yoga practice. 
12. Regular yoga practice at home & sharing experiences in college. 
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FIRST YEAR  
PAPER-VI (a)   

Method I / II - Pedagogy of Mathematics 
Theory                                                       
Internal Assessment:  30 Marks         
External Assessment: 70                                                                                     Total marks: 100 
 

Objectives: 

 The student teachers will be able to: 

1. Understand the nature of Mathematics 

2. Appreciate the Mathematical concepts  

3. Understand the values of teaching Mathematics 

4. Understand the processes of learning Mathematics 

5. Explore various perspectives in understanding objectives of teaching Mathematics 

6. Develop logic behind pedagogical shift 

7. Empower  in content and pedagogy  

Content: 

1. Nature and Scope of Mathematics 

1. Mathematics: Meaning and Definition  
2.  Nature of Mathematics: Utility, originality, abstractness, truthfulness, logical conclusions, 

Nature of verification , aesthetics, co- existence of Provision, Inclusive and Deductive 
reasoning , and correlation, Identifying Mathematical patterns  

3. Scope of Mathematics 
i. Use of Mathematics in daily life 

ii. Difficulties in using mathematics  

2.  Mathematics and Society  

1. Exploring mathematical language from children’s experiences 
2. Appreciating dialogue among peer-group  
3. Unfolding child’s math abilities (Activities, Live Experiences, Tasks) 
4. History of Mathematics and contributions of Mathematicians: Pythagoras, Euclid, Aryabhatta, 

Bhaskaracharya-II,  Ramanujan,  Hypatia, Hertha Marks Ayrton 

3.  Aims of Learning Mathematics  

1. Aims of Learning Mathematics 

2. Knowledge and Understanding through Mathematics 

3. Relating Mathematics Education to Natural and Social Environment, Technology and Society, 

Gender & Mathematics, Mathematics for Inclusion. 

4. Imbibing the Values through Mathematics Teaching 

5. Development of Problem Solving Skills 

4. Learning objectives of Mathematics  

1. Meaning of Learning Objectives, Is learning objectives eternal? 

2. Developing Learning Objectives, Features of well-developed learning objectives 

3. Blooms Taxonomy - Anderson and Krathwohl’s Taxonomy. 
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4. Writing Learning Objectives: Remembering, Understanding, Applying, Analyzing, Evaluating, 

Creating 

5. Illustrations on Learning Objectives for Upper Primary, Secondary and Higher Secondary Stages 

6. Learning Objectives in the Constructivist Perspective 

7. Academic Standards in Mathematics 

5. Pedagogical Shift in Mathematics  

1. Pedagogical Shift: 

i. Mathematics as Fixed Body of Knowledge to the Process of Constructing Knowledge 

ii. Nature of Mathematics 

iii. Knowledge 

iv. Learners, learning and teachers  

v. Assessment  

vi. Mathematics curriculum and scientific inquiry 

vii. Scientific method to Mathematics as inquiry 

2. Pedagogical Shift: Planning Teaching-Learning Experiences- Planning teaching-learning: Before 

shift, Planning teaching-learning: After shift, Planning teaching-learning: Examples 

3. Pedagogical Shift: Inclusion- Mathematics curriculum, Diversity in class, Approaches, 

Information and Communication Technology (ICT), Professional development 

4. Democratizing Mathematics Learning: Critical pedagogy and role of teachers 

5. Content-cum-methodology: Meaning, Concept & Nature 

6. Steps to Content-cum-methodology 

7. Steps to Pedagogical Analysis 

8. Content and Teaching Skills 

Engagement: 

1. Students should review the school textbooks from class VI to X and acquaint with all the 
topics and activities covered under each topic. Plan for suitable teaching learning 
material, working models and resources. 

2. Seminar presentations on Life and contributions of Mathematicians. 
3. Collecting stories and sociopolitical context of discovering Math concepts. 
4. Collecting pictures and resources related to different concepts in Mathematics, 

Mathematicians & creating  Collage & Albums 
5. Visiting children involved in helping parents during Marketing – understanding 

Mathematics, Calculations in done by children. 
6. Observe & inquire the process of learning by children from different backgrounds & 

record your observations. 
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FIRST YEAR  
PAPER-VI (a) 

Method I / II - Pedagogy of Biological Sciences 
 
Theory                                                                  
Internal Assessment:  30 Marks         
External Assessment: 70                                                                       Total marks: 100 
 Objectives: 

 The student teachers will be able to: 

1. Understand the nature of Biological science 

2. Appreciate the Biological science concepts  

3. Understand the values of teaching Biological science 

4. Understand the processes of learning Biological science  

5. Explore various perspectives in understanding objectives of teaching Biological science 

6. Develop logic behind pedagogical shift 

7. Empower  in content and pedagogy  

Content: 

Unit-1: Nature of science  

1. What is Science?  

2. Nature of Science- Science as a particular way of looking at nature, Science as a rapidly 

expanding body of knowledge, Science as an interdisciplinary area of learning, Science as a 

truly international enterprise, Science as always tentative; Tentative nature of scientific theories, 

Science promotes skepticism; scientists are highly skeptic people, Science demands 

perseverance from its practitioners, Science as an approach to investigation and Science as a 

Process of constructing knowledge 

3. Scientific Method: Observation, inquiry, hypothesis, experimentation, data collection, 

generalization (Teacher educator will illustrate each taking examples from specific contents of 

Biological science, such as Structure and Function, Molecular aspects, interaction between 

living and non-living, Biodiversity, etc) 

4. An Illustration of How Science Works, How children learn Science? 

Unit-2: Science and Society  
1. Biological science and society 

2. Biological science for environment, Biological science for health, Biological science for peace, Biological 

science for equity – Gender and Science, Science for Inclusion 

3. Need and Significance of History of Science in teaching Science – Historical development perspective of 

science 

4. Some Eminent Biologist’s contributions & reflection on society – William Harvey, Lamarck, Charles 

Darwin, S.N. Bose, M.S. Swaminathan, Birbal Sahni, Rosalind Franklin, Elizabeth Blackburn, Gertrude 

B. Elion 

5. Recent Advancement and Research in Biological Science  
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Unit-3: Aims of Learning Biological Science  

1. Aims of Learning Science 

2. Knowledge and Understanding through Science 

3. Nurturing Process Skills of Science 

4. Development of Scientific Attitude and Scientific Temper- Respect for evidence, Open-

mindedness,  Truthfulness in reporting observations, Critical thinking, Logical thinking, 

Skepticism, Objectivity, Perseverance – Notion of Popular science, its importance and 

involvement of  science teacher. 

5. Nurturing the Natural Curiosity, Creativity and Aesthetic Sense 

6. Relating Biological Science Education to Physical Science and Social Environment, Technology 

and Society and Environment. 

7. Imbibing the Values through Science Teaching, Feyman’s Perspective of Science values. 

8. Development of Problem Solving Skills 

Unit-4: Learning objectives of Biological science  

2. Meaning of Learning Objectives, Is learning objectives external? 

3. Developing Learning Objectives, Features of well-developed learning objectives 

4. Blooms Taxonomy - Anderson and Krathwohl’s Taxonomy 

5. Writing Learning Objectives, Remembering, Understanding, Applying, Analyzing, Evaluating, 

Creating 

6. Illustrations on Learning Objectives for Upper Primary, Secondary and Higher Secondary Stages 

7. Learning Objectives in the Constructivist Perspective 

8. Academic Standards in Biological Science 

Unit-5: Pedagogical Shift in Biological Science  

1. Pedagogical Shift: 

a. Science as Fixed Body of Knowledge to the Process of Constructing Knowledge 

b. Nature of Biological Science 

c. Knowledge 

d. Learners, learning and teachers,  

e. Assessment  

f.  Science curriculum and scientific inquiry 

g. Scientific method to Science as inquiry 

2. Pedagogical Shift: Planning Teaching-Learning Experiences- Planning teaching-learning: Before 

shift, Planning teaching-learning: After shift, Planning teaching-learning: Examples 

3. Pedagogical Shift: Inclusion- Science curriculum, Diversity in class, Approaches, Information 

and Communication Technology (ICT), Professional development 

4. Democratizing Science Learning: Critical Pedagogy- Critical pedagogy and role of teachers 

5. Content-cum-methodology: Meaning, Concept & Nature 

6. Steps to Content-cum-methodology 
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7. Steps to Pedagogical Analysis 

8. Content and Teaching Skills 

Engagement: 

1. Students should review the school textbooks from class VI to X and acquaint with all the topics 
and activities covered under each topic. Plan for suitable teaching learning material, working 
models and resources. 

2. New Discoveries & findings  (Nobel Laureates, Stem Cells, Cancder cloning, HIV AIDS, 
Epidemics, Chicken Guinea, Dengue, Swine Flu, Ebola, Anthrax 

3. Diagnosis  & Preventive Measures of Epidemics 
4. Medical Service,  Government & NGO role 
5. Planning and conducting awareness programmes/ Camps / Rallies. 
6. Application of New technologies in the field of Biological Sciences – Collecting such examples 

& sharing. 
7. List out the names of medicinal plants and their medicinal value 
8. Participating in Eco-clubs in the practicing schools. 
9. Hands-on-experience through Visits to botanical gardens and fields 
10. Visits to scientific & research institutions – IICT, CCMB, NIN, ICRISAT, NACO AIDS – Write 

a report. Share with a peer group. 
11. Plan for a biodiversity project in practicing school. 
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FIRST YEAR  
PAPER-VI (a) 

Method I / II - Pedagogy of Social Sciences 
Theory                                               

Total marks: 100     
Internal Assessment:  30 Marks        
External Assessment: 70                                                                            
Objectives: 

The student teachers will be able to: 

1. Understand the areas of Social science 

2. Appreciate the Social science concepts  

3. Understand the values of teaching Social sciences 

4. Understand the processes of learning Geography  and Economics 

5. Explore various perspectives in understanding objectives of teaching Social science 

6. Empower  in content and pedagogy  

7. Analyse various approaches to curriculum designing in Social science 

8. Develop ability to explore various learning resources to teach social sciences 

Content: 

Unit-1: Social sciences as an Integrating Area of Study: Context and Concerns 

1. Distinguishing between Natural and Social Sciences: Major Social Sciences disciplines in 

Schools. 

2. Nature of Social Sciences - What is 'social' about various Social Sciences? 

3. Uniqueness of disciplines vis-a-vis interdisciplinary  

4. Linking child's natural curiosity with natural phenomena like weather, flora and fauna; spatial 

and temporal contexts; important social and economic issues and concerns of the present-day 

Indian society. 

5. Contributions of Some Eminent Social Scientists– Christopher Columbus, Max Weber, Karl 

Marx, Chanakya, Amartya Sen, Mother Teresa 

Unit-2: Aims and Objectives of Learning Social Sciences  

1. Aims of Learning Social Science 

2. Imbibing the Values through Social Science Teaching 

3.  Blooms Taxonomy -  Anderson and Krathwohl’s Taxonomy 

4. Meaning of Learning Objectives - Developing Learning Objectives, Features of well-developed 

learning objectives 

5. Writing Learning Objectives, Remembering, Understanding, Applying, Analysing, Evaluating, 

Creating 

6. Illustrations on Learning Objectives for Upper Primary, Secondary and Higher Secondary Stages 

7. Learning Objectives in the Constructivist Perspective 

8. Academic Standards in Social Sciences 

 



36 
 

Unit-3: School Curriculum and Resources in Social Sciences 

1. Curriculum development Process 

2. From Subject-centered, Behaviourist to Constructivist Approach in Curriculum Development   

3. Recommendations of NCF-2005 and APSCF-2011 on Social Sciences Curriculum-National 

Focus Group Position Paper on Social Sciences - State Position Paper (2011) on Social Sciences. 

4. Syllabus – Selection and Organization of Content. Analysis of Social Science Textbook. 

5. Teacher as Curriculum Developer – Localized curriculum, Place for local knowledge resources 

for the curriculum. 

6. Moving from Textbook to Teaching-learning Materials, Going beyond Textbook. 

7. People as Resource: Significance of Oral Data, Types of Primary and Secondary Sources; Data 

from field, Textual materials, Journals, magazines, Newspapers, Encyclopedia And Dictionaries 

8. Classification of Teaching aids & Digital Resources in Social Sciences - Dale’s Cone of 

Experience. 

Unit-4: Teaching-Learning of Geography - Space, Resources and Development 

1. Meaning, Nature and Scope of Geography – Human Geography, Physical Geography. 

2. Teaching and Learning Major Themes and Key Concepts in Geography – Location, Place, 

Human Environment interaction, Movements, Region. 

3. Developing Skills in Geography 

4. Teaching Strategies in Geography 

Unit-5: Teaching-Learning of Economics – State, Market, and Development 

1. Meaning, Nature and Scope of Economics: Current Trends 

2. Key Concepts in Economics – Micro-economics, Macro-economics, Demand, Supply, 

Production, Distribution, Market. 

3. Classification of Economic system – Capitalisam, Socialisam and Mixed Economy.  

4. Developmental Issues in Economics  

5. Teaching- Learning Methods in Economics 

6. Teaching-Learning Materials 

 

Engagement: 

1. Students should review the school textbooks from class VI to X and acquaint with all the topics 
and activities covered under each topic. Plan for suitable teaching learning material, working 
models and resources. 

2. Reading the contributions of Social scientists and presenting seminars. 
3. How the revised Bloom’s Taxonomy different from earlier Taxonomy? Discuss. 
4. Visiting Social sciences related Research Institutes & Organizations. 
5. Students should prepare Maps related to different concepts in Geography, History & Political 

Science. 
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FIRST YEAR  
PAPER-VII(a)  

Method I / II - Pedagogy of Physical Sciences 
Theory                                                           

                Total marks: 100 

Internal Assessment:  30 Marks        
External Assessment: 70                                                                                   
Objectives: 

 The student teachers will be able to: 

1. Understand the nature of Physical science 

2. Appreciate the Physical science concepts  

3. Understand the values of teaching Physical science 

4. Understand the processes of learning Physical science  

5. Explore various perspectives in understanding objectives of teaching Physical science 

6. Develop logic behind pedagogical shift 

7. Empower  in content and pedagogy  

 

Content: 

Unit-1: Nature of science  

1. What is Science?  

2. Nature of Science- Science as a particular way of looking at nature, Science as a rapidly 

expanding body of knowledge Science as an interdisciplinary area of learning, Science as a truly 

international enterprise, Science as always tentative, Tentative nature of scientific theories, 

Science promotes skepticism; Scientists are highly skeptic people, Science demands 

perseverance from its practitioners, Science as an approach to investigation and as a Process of 

constructing knowledge 

3. Scientific Method: Observation, inquiry, hypothesis, experimentation, data collection, 

generalization (Teacher educator will illustrate each taking examples from specific contents of 

science / physics and chemistry, such as Solutions, Colloids, Chemical Equilibrium, 

Electrochemistry, Mechanical and Thermal Properties of Matter, Reflection, Refraction, Wave 

Optics, etc) 

4. An Illustration of How Science Works, How children learn science? 

Unit-2: Science and Society  

1. Physical science and society- 

2. Physical science for environment, Physical science for health, Physical science for peace, 

Physical science for equity – Gender and Science, Science for Inclusion. 

3. Need and Significance of History of science in teaching science – Historical development 

perspective of Science. 
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4. Contributions of Some Eminent Scientists– Isaac Newton, John Dalton, J.C. Bose, Albert 

Einstein, Niels Bohr, C.V. Raman, Louis Victor de Broglie, Bimla Buti, Venkataraman 

Ramakrishnan, APJ Abdul Kalam, Marie Curie. 

Unit-3: Aims of Learning Physical Science  

1. Aims of Learning Science 

2. Knowledge and Understanding through Science 

3. Nurturing Process Skills of Science 

4. Development of Scientific Attitude and Scientific Temper- Respect for evidence, Open-

mindedness,  Truthfulness in reporting observations, Critical thinking, Logical thinking, 

Skepticism, Objectivity, Perseverance – Notion of Popular Science – Its importance and 

involvement of science teacher. 

5. Nurturing the Natural Curiosity, Creativity and Aesthetic Sense 

6. Relating Physical Science Education to Natural and Social Environment, Technology, Society 

and Environment. 

7. Imbibing the Values Through Science Teaching – Feyman’s Perspective of Science values 

8. Development of Problem Solving Skills 

Unit-4: Learning objectives of physical science  

1. Meaning of Learning Objectives, Is learning objectives external? 

2. Developing Learning Objectives, Features of well-developed learning objectives 

3. Blooms Taxonomy - Anderson and Krathwohl’s Taxonomy. 

4. Writing Learning Objectives, Remembering, Understanding, Applying, Analysing, Evaluating, 

Creating 

5. Illustrations on Learning Objectives for Upper Primary, Secondary and Higher Secondary Stages 

6. Learning Objectives in the Constructivist Perspective 

7. Academic Standards in Physical Science 

Unit-5: Pedagogical Shift in Physical Science  

1. Pedagogical Shift: 

a. Science  as Fixed Body of Knowledge to the Process of Constructing Knowledge 

b. Nature of Science 

c. Knowledge 

d. Learners, learning and teachers,  

e. Assessment  

f. Physical science  curriculum and scientific inquiry 

g. Scientific method  

2. Pedagogical Shift: Planning Teaching-Learning Experiences- Planning teaching-learning: Before 

shift, Planning teaching-learning: After shift, Planning teaching-learning: Examples 

3. Pedagogical Shift: Inclusion- Science curriculum, Diversity in class, Approaches, Information 

and Communication Technology (ICT), Professional development 
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4. Democratizing Science Learning: Critical Pedagogy- Critical pedagogy and role of teachers 

5. Content-cum-methodology: Meaning, Concept & Nature 

6. Steps to Content-cum-methodology 

7. Steps to Pedagogical Analysis 

8. Content and Teaching Skills 

 

Engagement: 

1. Students should review the school textbooks from class VI to X and acquaint with all the topics 
and activities covered under each topic.  

2. Plan for suitable teaching learning material, working models and resources. 
3. Reading the contributions of Physicists and presenting seminars. 
4. How the revised Bloom’s Taxonomy different from earlier Taxonomy? Discuss. 
5. Visiting science related Research Institutes & Organizations. 
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FIRST YEAR  
PAPER-VII (a)   

Method I / II - Pedagogy of English  
Theory                                                            

Internal Assessment:  30 Marks         
External Assessment: 70                                                                       Total marks: 100 
Objectives: 

1. To enable teacher trainees with the various aspects of the B. Ed Programme with special 
reference to the nature of the language skills& language items to be developed, practiced, and 
evaluated. 

2. To acquire information on current directions in English language teaching. 
3. To identify and be sensitive to the proficiency, interests and needs of learners. 
4. To develop an appreciation of the role of English in both academics and life. 
5.  To develop creativity among language learners 

Content: 

Unit-1:  Language around Us:  

1. Concept Language, Nature of English Language and  its  importance in human life 
2. Philosophy of Language Learning-Linguistic, Social, Academic demands  
3. Learning Process in Language acquisition and Language Learning  
4. Factors affecting language   learning : Physical, Psychological and  social factors 
5. Aims and objectives of teaching English : Prose, Poetry, Grammar, composition:-Pedagogical 

analysis 
 
Unit-2: Development of English language in India 
 

1. Development of Language Policy in India: NPE(MIL), Three - Language Formula  
2.  Status of teaching English language in India;  
3. Language learning theories   
4. Importance of teaching English at different level  
5. Multilingualism in ELT 

Unit-3: Phonetics of English 

1. The different speech organs and their role. 
2. The individual Sounds - Vowels and Consonants - their place and manner of 

Articulation - The cardinal vowel scale. 
3. The concept of the phoneme and the allophone. 
4. Stress - Words Stress and sentence Stress - Strong and weak forms. 
5. Intonation - Four basic patterns of intonation in English. 

 
Unit-4: Vocabulary and Grammar in Context 

1. Word Formation(Prefix, Suffix, Compounding) 
2. Synonyms, Antonyms, Homophones, Homonyms, Phrasal Verbs, Idioms. 
3. Prescriptive Grammar, Descriptive Grammar, Pedagogical Grammar 
4. Elements of a sentence ; typology of sentences; 
5. Auxiliary System (Tenses, Modals, Perfective and Progressive aspects) 
6. Syntactic devices (coordination, subordination, complementation, relativisation, passivisation, 

agreement) 
7. Reported Speech 
8. Degrees of Comparison 
9. Figures of Speech  
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Unit-5:  Understanding Language and Producing Discourses  

1.     Listening Skills: a) listening process, factors conducive to listening, sub skills of listening,     
          Listening comprehension, Analyzing supra segmental features  
          b) Tasks for Developing listening skills 
2.     Speaking Skills: a) factors of good speaking abilities, sub skills of speaking, Present   
         language using supra segmental features 

 b) Tasks for Developing speaking skills 
3      Reading Skills: a) Types of Reading, Sub skills of reading, Practicing Critical Reading 
        b) Tasks for Developing Reading skills 
4     Writing Skills: a) Types of Writing, Sub skills of writing, Creative Writing  

b)Tasks for Developing Writing skills 
5     Integration of Skills - Creative expressions in Producing Discourses  
 

Engagement: 

1. Listen to Videos& audios and Developing Skits and presenting Conversations / Dialogues in 
different situations & Writing diary, letters, notice expressing opinions and ideas. 

2. Seminars and debates on position of English language in India 
3. Discussion on position papers on language, NCF 2005 
4. Listen to phonetics and practice. Record while pronouncing and observe sounds with the 

guidance of teacher educators. 
5. Phonetic transcription of words  
6. Vocabulary games – practice exercises to develop language proficiency. 

 
References: 

1. Adams, M.J, (1990): Thinking and Learning about Print. Cambridge, Ma: MIT Press. 
2. Amritavatli, R, (1999): Language as a Dynamic Text: Essays on Language, Cognition and 

Communication. CIEFL Akshara series. Hyderabad: AIllied Publishers 
3. Bond, L G et at (1980): Reading Difficulties- Their Diagnosis and Correction, New York, 

Appleton - Century Crafts. 
4. Bose Kshanika: Teaching of English Modern Approach 
5. Byrne, D (1975): Teaching Writing, London, Longman. 
6. Choudhary, N.R, (2002) :English Language Teaching, Himalaya Publish House, Mumbai 
7. Dave, Pratima S, (2002): Communicative Approach to the Teaching of English as A Second 

Language, Himalaya Publish House, Mumbai 
8. David, E (1977): Classroom Techniques- Foreign Languages and English as a Second Language, 

New York, Harcourt Brace. 
9. Davis, Paul and Mario Rinvolucri, (1988): Dictation: New Methods, New Possibilities. 

Cambridge Handbook for Language Teachers 
10. English Language Teaching: Professional Journals for English Language Teaching Gillian 

Brown, Listening to spoken English, Longman, 1977 
11. Halbe Malati, (2005) :Methodology of English Teaching , Himalaya Publish House, 
12. Hill,L.A., Selected Articles on the teaching of English as a foreign language, oxfordUniversity 

Press, 1967. 
13. Johnson, K (1983): Communicative Syllabus Design and Methodology, Oxford, Pergamon 

Press. 
14. Khan, Nasiruddin. (2005): Introduction of English as a subject at the primary level. Ms., NFG-

English 
15. Kohli, A.L (1990): Techniques of Teaching English in the New Millennium 
16. Morgan & Rinvoluri (1991): New Ways of Dictation, London, Longman. 
17. Mukalel , J C. (1998): Approaches to English Language Teaching, Sterling Publishing House, 

New Delhi. 
 

18. Pal, H.R and Pal, R (2006): Curriculum – Yesterday, Today and Tomorrow. Kshipra, New 
Delhi. 
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19. Palmer, H E: The Principles of Language Study. 
20. Parrot, M (1993): Tasks for the Classroom Teacher, London, Pergamon. 
21. Paul Verghese – Teaching English as a second Language  
22. Prabhu, N.S. (1987): Second Language Pedagogy. Oxford University Press, NY. 
23. Rebecca L. Oxford (1995): Language Learning Strategies: What Every Teacher Should Know. 
24. Sunwani, V.K, (2005): The English Language and Indian Culture 
25. Valdmen., (1987) Trends in Language Teaching, New York, London Mac Graw Hill. 
26. Widdowson, HG (1979): Teaching language as Communication, London, OUP. 
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FIRST YEAR 
Paper:VII(a)  

Method I /II-Pedagogy of Telugu 
Theory:           Internal 
Assessment:  30 Marks 
External Assessment: 70 Marks            Total: 100 marks 
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FIRST YEAR  

PAPER-VII (a)  

METHOD I / II - PEDAGOGY OF URDU  

Theory                                                              

Internal Assessment:  30 Marks         
External Assessment: 70                                                                            Total marks: 100 
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FIRST YEAR  

PAPER-VII (a)   

METHOD I / II - PEDAGOGY OF HINDI  

Theory                                                              

Internal Assessment:  30 Marks         
External Assessment: 70                                                                             Total marks: 100
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FIRST YEAR  
 Paper – VII (a)  
METHOD – I/II 

PEDAGOGY OF SANSKRIT 
Theory                                                
Internal Assessment:  30 Marks         
External Assessment: 70                                                                                 Total marks: 100 

 
OBJECTIVES 

(पाɫयĐममुÉयोƧेæयाǓन) 

 

1) To familiarize teacher trainees with the 

origin and development of vedic and 

classical Sanskrit, Prakrit, 

Apabhransha and Modern Indian 

languages. 

2) To provide information about the 

importance of learning Sanskrit and 

also present status of Sanskrit in India 

school curriculum. 

3) To acquire information on current 

directions in Sanskrit teaching 

methods. 

4) To enable teacher trainees with the 

various aspects of the B.Ed. 

programme with special reference to 

the language skills and language items 

to be developed, practiced and their 

evaluation. 

5) To develop philosophy and guiding 

principles for the development of 

Sanskrit textbook.  

 

१) छाğाÚयापकेßयः वैǑदकलौͩककसèंकृतयोः 

Ĥाकृत-अपħंशाणाम ्आधुǓनकभारतीयभाषाणां 

च उƫविवकासयोः पǐरचयĤदानम।् 

२) सèंकृतभाषायाः मह××वम ्अÚययनèय 

आवæयकता अɮयतनभारतीयिवɮयालयाना ं

पाɫयĐमेषु सèंकृतभाषायाः 

èथानͧम×याɮयवबोधनम।् 

३) सèंकृतभाषाͧश¢णे Ĥͧश¢णाͬथ[ßयः 

नूतनभाषाͧश¢णͧसƨाÛतानाम ्अवगाहनम।् 

४) छाğाÚयापकेßयः भाषानैपÖुयानां 

गɮयपɮयाǑदभाषािवधानां 

बोधनाßयसनमूãयाकंनाǑदपƨतीनाम ्

अवबोधनम।् 

५) Ĥͧश¢णाͬथ[ßयः िविवधक¢ाßयः 

पाɫयपèुतकǓनमा[णे माग[दश[कसğूाणा ं

दाश[Ǔनकतायाæच अवबोधनम।् 
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FIRST YEAR 

PEDAGOGY OF SUBJECT  
SANSKRIT LANGUAGE METHODS 

SYLLABUS  
PAPER : VII (a) 

 
Unit – I 
 सèंकृतभाषायाः ऐǓतहाͧसकȧ पçृठभूͧमः Origin and Development of Sanskrit Language. 

 1.1भाषायाः Ǔनव[चनम-् उ×पि×तͧसƨाÛताः – ĤयोजनाǓन च। 

 1.2सèंकृतभाषायाः उɮगमः िवकासæच Origin and development of Sanskrit Language 

 1.3वैǑदकȧ लौͩककȧ सèंकृतभाषा – पǐरचयः Introduction of Vedic and classical sanskrit  

 1.4Ĥाकृतभाषाणां पǐरचयः Introduction of prakrit languages  

 1.5आधǓुनकभाषाणाम ्उɮगमः िवकासæच Introduction of modern Indian languages 

Unit – II 
सèंकृतèय मह××वम ्– पाɫयĐमे त×èथानम ्आवæयकता च Importance of learning Sanskrit. 

Present status in Indian school curriculum and its need. 
Unit – III 
 सèंकृतͧश¢णपƨतयः Sanskrit teaching methods 

 1.पाठशालापƨǓतः Traditional method 

 2.भÖडाक[ रापƨǓतः Bhandarkar method 

 3.पाɫयपुèतकपƨǓतः Textbook method 

 4.Ĥ×य¢पƨǓतः Direct method 

 5.सàभाषणपƨǓतः Conversation method 

 6.सरंचनापƨǓतः Structural method 

 7.समÛवयपƨǓतः Elective method 

Unit – IV 
 सèंकृतसाǑह×यͧश¢णĤिवधयः Sanskrit literature – Teaching methods 

 1.उÍचारणͧश¢णम ् Pronunciation methods 

 2.वाचनͧश¢णम ् Reading methods 

 3.लेखनͧश¢णम ् Writing methods 

 4.गɮयͧश¢णम ्  Prose teaching methods 

 5.काåय ͧश¢णम ् Poetry teaching methods 

 6.कथाͧश¢णम ् Story teaching methods 

 7.नाटकͧश¢णम ् Drama teaching methods 
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 8.åयाकरणͧश¢णम ् Grammar teaching methods 

Unit – V 
 पाɫयपुèतकम ्Textbook 

 1.पाɫयपुèतकानामावæयकता   Textbook and its need 

 2.पाɫयपुèतकèय उƧेæयाǓन   Objectives of a Textbook 

 3.सèंकृतपाɫयपुèतकानां Ĥकाराः  Types of Sanskrit Textbooks 

  सêूमाÚययनèय पुèतकाǓन  Books for micro study 

  िवèततृाÚययनèय पुèतकाǓन  Books for broad study 

 4.पाɫयपुèतकǓनमा[णèय ͧसƨाÛताः  Preparation of a Textbook 

आÛतǐरकप¢èय ͧसƨाÛताः 

1.सोƧेæयता 2.èतरानुगुणता 3.åयावहǐरकता 4.रोचकता 5.िवषयवैिवÚयम ्6.आशीवा[दः 

7.आधǓुनकिवषयाणां समावेशः 8.उपयुÈतता 9.åयविèथतĐमः 10.अßयासः 

11.भाषाͬधकारवध[नम ्  

बाéयप¢ः 

1.आकारः 2.सàपादनम ्3.ͬचğाͨण 4.मġुणम ्5.नाम 6.आवरणम ्7.मãूयम ्

8.सèंकृतपाɫयपुèतकĤयोगे केचन Ĥèतावाः 
 

FIELD ENGAGEMENTS (¢ेğपǐरयोजनाः) 

१) पाɫयĐमèय ĤथमांशमाͬĮ×य एका Ĥæनावलȣ Ǔनमा[तåया। 

२) Ĥाकृतानां, त×सàबƨानाम ्आधǓुनकभाषाणां च वैͧशçɪयेष ुसाàयवैशàययोः ताͧलका रचनीया। 

३) पंचसंèकृतĤाÍयिवɮयालयानां सèंकृतͧश¢णपƨतेः आधǓुनकभाषाͧश¢णपƨतीनां च 

मनोिव£ानाशाèğमनसु×ृय तुलना×मकमÚययन ंिवधाय सचूनाः समप[णीयाः। 

४) दशजनानां सा¢ा×कारं िवधाय वत[माने तेलंगानाĤाÛते िवɮयालयीयपाɫयĐमेषु 

सèंकृतͧश¢णèय िèथतेः अपेͯ¢तायाæच िèथतेः िववरणं Ĥèतोतåयम।् 

५) भारते िवɮयालयीयपाɫयĐमेषु सèंकृतͧश¢णिèथतेः समुƨरणिवषयम ्आͬĮ×य वादĤǓतवादानां 

सगंोçठȤनां च आयोजन ंिवधेयम।् 
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REFERENCE BOOKS (सÛदभ[ĒÛथसूची) 

१) सèंकृतͧश¢णĤͧश¢णे सêूमͧश¢णम ् - डां. वी. मरुलȣधरशमा[ 

२) सèंकृतͧश¢णम ्    - डां. च.ल.ना. शमा[, डां. फतेहͧसहः 

३) åयाकरणͧश¢णĤिवधयः   - डां. रा. देवनाथः, डां. भवुनेश उपाÚयायः 

४) सफल ͧश¢णकला   - डां. िप.ͫड. पाठक, डां. िज.एस.्डी. ×यागी 

५) शैͯ¢क तकनीकȧ के मलू आधार  - डां. एम.्िप. कुलĮेçठ 

६) शैͯ¢क तकनीकȧ   - डां. आर.्एस.् शमा[ 

७) सèंकृत सêूमͧश¢ण Ĥािवͬधकȧ  - Ĥो. राजेæवर उपाÚयाय, Ĥो. Įीधर वͧशçठ 

८) ͧश¢ा मनोिव£ान   - डां. एस.्एस.् माथुर 

९) पाɫयĐम ͧश¢णकला एवं मãूयांकन - डां. रामपाल ͧसहं शमा[, डां. रमेश शमा[ 

१०) Educational Technology  - Dr. S.R. Sharma 

११) Advanced Educational Technology - R.S. Yadav 
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FIRST YEAR    
PAPER-VIII (EPC -1) 

Self Development (Communicative English, Life Skills & Yoga) 

Practicum                                                            

Internal Assessment:  15 Marks        
External Assessment: 35                 Total marks: 50 
Objectives: 

 The student teachers will be able to: 

1. Explore ways of understanding one’s self 
2. Develop skills required to practice yoga 
3. Understand the importance of yoga for peaceful human life 
4. Develop ability to communicate 
5. Understand intricate issues related to various skills of communication 
6. Develop life skills to deal with various situations in life 

Content 

Unit-1: Yoga and Self development 

1. Understanding the importance and benefits of Yoga in human life. 
2. Misconceptions about yoga practice. 
3. Asana – Classification, Precautions, Benefits of practicing asana  
4. Different types of Pranayama & Benefits 
5. Different types of Meditation & Benefits 
6. Practice of yoga for an integrated personality 
7. Therapeutic value of yoga  
8. Regular practice of Yoga for happy & healthy integrated personality 

Unit-2: Communicative English 

1. Conversation Skills:  
Listening :to practice listening; Listening to Radio; audio lectures; News,   

Exercises: discussions, Radio interviews and so on. 

2. Speaking: Events & situations 
Exercises: Speaking topics related to: home; school; college; classroom; market; shopping mall; 
restaurant and so on. Friends & employee of the company; 

Describing pictures; mobiles; pollution; politics; quality of education; and so on. 

Narrating an event. 

Story-telling; debates / elocution on given topics. 

One minute speaking instantly on a topic.  

Conversation, dialogue, role play; Drama and so on. 
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3. Reading: Newspaper articles; advertisements related to recruitment; admission / entrance 
notifications; stories, education related articles, fiction, novels and so on. 
Books; reading passages; reading dictionary; playing vocabulary games; Scramble; Exploring 
websites and collecting relevant information; reading mails. 

4. Writing: Sending e-mails; posting on face book & whatsapp; writing resume online & offline to 
schools, colleges & other organizations. 
Writing about family; selected small themes. 

Note: All these activities can be planned by integrating them with life skill activities. 

Unit-3: Life Skills 

1. Importance of Life Skills for a balanced complete human being 
2. Life Skills 

a. Self  Awareness 
b. Empathy 
c. Interpersonal Relationship  and Friendships 
d. Conflict Management 
e. Time management  
f. Goal setting 
g. Coping with pressure and standing strong 
h. Decision making 
i. Critical thinking 
j. Creative thinking 

3. What is the importance of life skills 
4. Benefits of life skills 
5. Practice of life skills for a successful life 

Mode of transaction: 

Lecture cum demonstration, seminar presentations, self practicing and sharing the benefits with 
the group. Displaying the pictures, viewing videos, practicing and participation in the individual and 
group activities 

Engagement: 

1. Each student has to participate actively and conduct activities related all the language skills. It 
should become their regular practice not only in the allotted slot but also during their routine 
schedule. 

2. They should listen carefully and try to understand and imitate and use all the vocabulary and 
converse with everybody .likewise speaking reading and writing a regular concerted effort should be 
made by each and every student to acquire the skills with adequate practice.  

3. Each student has to learn yoga asana, pranayama, meditation through practice after experts 
demonstration and training in a one week workshop. All the students should practice everyday & 
share their experiences & benefits / insights. 

4. Each student has to participate and conduct activities in group covering all the life skills and 
understand the importance life skill in creating a happy and peaceful life without any conflicts. After 
each activity, they should reflect on their experiences. 

5. Various incidences, classroom, hostel, library, play field, laboratory, etc. should be created & a 
conversation on the theme should be conducted. 
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6. Students should speak about their family, friends, hobbies, interests, books they read & stories & life 
stories, oral histories related to their village / district. 
 

Format for Reporting the Life Skills activities   

S.No. Activity 

undertaken 

Individual/Group Skills identified Your role in it Learning 

outcomes 

1.      

2.      

3.      

4.      

5.      

 

Note: Mentors should integrate life skills with communicative skills to enable the student to 

learn together. 

References: 

1. http://www.who.int/mental_health/media/en/30.pdf 

2. http://www.joe.org/joe/2004june/rb6.php 

3. www.lifeskillsed.com/ 

4. Coveys – 7 habits of most successful people  

5. Coveys – 8th habit of most successful people  

6. UNESCO – Module on life skills  

7. WHO – Module on life skills  

8. CBSE – Module on life skills 

9. Bharathiya Yog Sansthan (Regd) (1968)   Asan & Yog Vigyan, Bharathiya Yog Sansthan, Delhi. 

10. Chatterjee Tulsidas (1970), Sri Aurobindo’s Integral Yoga, Sri Aurobindo Ashram, Author from 
22, Bajuhibpur Road, W.Bangal. 

11. Haridas Chaudhri (1965), Integral Yoga, the concept of Harmonious & Creative living, George 
Allen & Onwin Ltd. London. 

12. I.K.Taimini (1973), Glimpses into Psychology of Yoga, Theosophical publishing house, Adyar, 
Madras, India. 

13. Satishchandra Chatterjee, Dhirendra Mohan Datta (1984) An introduction to Indian Philosophy, 
University of Calcutta, Calcutta. 

14. Sivananda Swami (1984) Yoga Samhitha, the Divine Life society, U.P. Himalayas, India. 
15. Sri Ananda (2001) the complete Book of Yoga – Harmony of Body, Yog Vigyan, Bharathiya 

Yog Sansthan, Delhi. 
16. Yardi M.R. (1979) The Yoga of Patanjali, Bhandarkar, Oriental Research Institute Poona, India. 
17. Sunanda Rao, et. al. (2008): Communicative English and Personality Development, Telugu 

Academy Publications, Hyderabad. 
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 Self Development 

Time: 1 ½ hours                                  Practical Examination                            Max. Marks:  35                          

I. Each student teacher has to record the activities conducted in yoga. Communicative English 

and life skills and should record the reflection of their learning outcomes and other aspects. 

They should be in the form of e-portfolio. It will be evaluated by internal and external 

examiners for 15 marks. 

II.  a. The recorded e-Portfolio should be reviewed by the external examiner and 5 marks are 

awarded. 

b. Student teachers have to demonstrate the asanas; pranayamas & meditation and other related 

activities and write the therapeutic value of each one of   them and their self-reflections. 

          10 marks 

a. Examiner will give any two activities related to communication (Listening, speaking, 

reading and writing skill.            10 marks. 

b. Examiner will give Two activities related to Life skills and the same may be demonstrated & 

should record reflections in a written form.               10 marks. 
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FIRST YEAR  
PAPER-IX (EPC-2) 

ICT Mediation in Teaching Learning 

 Practicum                                                                            

Internal Assessment:  15 Marks              
External Assessment: 35                            Total marks:  50 
Objectives: 

 The student teacher s will be able to: 

1. Develop the competencies defined in national policy on ICT 
2. Understand the capacities to handle today’s and tomorrow’s technologies. 
3. Utilize ICT tools, software applications and digital resources 
4. Integrate ICT into teaching-learning process 
5. Participate in activities of teacher networks 

Content: 

Unit -1: Conceptual Framework for ICT Mediation in teaching learning                   12 Hours 

1. Objectives of ICT mediation in teaching – learning 
2. Underlying principles guiding ICT mediation in teaching – learning 
3. Constructivist  possibilities for student teachers 
4. Policy on ICT mediation in teaching – learning 
5. Competencies defined in the National Policy on ICT in School Education – Basic, Intermediate 

& Advanced 
6. Capacities to handle today’s and tomorrow’s technologies –  

i. Connecting with the world 
ii. Connecting with each other 
iii. Creating with ICT 
iv. Interacting with ICT 
v. Possibilities in Education 
vi. Reaching out and Bridging Divides 

Unit -2: Organizing Learning through ICT      36 Hours 

1. Accessing the Web; Familiarity with the ICT environment; Working with data; e-mail and web 
based forums. 

2. Internet as a Learning Resource – Documenting different types of websites to show possibilities  
for personal learning; Web based learning objects, simulations & Tutorials; Participating in 
forums for identifying learning resources, teaching-learning ideas; Software applications and 
tools as and for using teaching learning resources; Evaluating internet resources in terms of 
relevance, ease of use and context. 

3. Digital story telling; Combining media to tell a story – scripting; Creating photo essays and 
video documentation as a source of information and a learning process. 

4. Data analysis – Look at data, read, and make meaning; Graphs; Exploring sources of data, 
Evaluation of Data; Communicating data and data analysis. 

5. Framework for creation of learning resources – Concept mapping; Developing a topic for a 
classroom; learning outcomes; Activity based learning. 
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Unit-3: ICT for Teaching – Learning                 12 Hours 

1. Curriculum analysis to determine content (what do I need to teach and what do I need to know); 
Determine the resources for teaching-learning; Determine appropriate ICT infusion and design a 
learning plan for a given topic: Identify and add metadata for ICT resources that can be used. 

2. Exploring ICT for teaching-learning, curriculum analysis to determine methods of transacting 
(how do I teach it); Using appropriate hardware (CD / DVD, projectors, Interactive white boards 
and so on); Classroom organization for ICT infused lessons (teacher led instruction, self-learning 
and group activities) 

3. ICT for evaluation – Evaluation of ICT for Evaluation – purposes and techniques of evaluation, 
scope of ICT for evaluation. 

4. Gaming environments for education – range and scope. 
5. Online communities – analyzing interactions; Sharing thoughts and ideas – blogs, forums and 

mailing lists; Collaborative creations – online documents & wiki as collective. 
6. Role of ICT in educational administration and management – role of information management, 

process and tools; creating databases for educational administration. 
7. First generation ICT models – technology driven; Second generation ICT models – Pedagogy 

driven. 

References 
 

1. Agarwal, J.P. (2013). Modern Educational Technology. Delhi: Black Prints. 
2. Barton, R.(2004).Teaching Secondary Science with ICT. McGraw-Hill International  
3. Ramakrishna. A, Mrunalini, T, Nagarjuna & Srilatha, G (2014): ICT in Education, Telugu 

Academy, Hyderabad. 
4. Mrunalini, T. & Ramakrishna, A.(2014): ICT in Education. Neelkamal Publications, Hyderabad. 
5. Cambridge, D. (2010). E-Portfolios for Lifelong Learning and Assessment. John Wiley and Sons  
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ICT Mediation in Teaching Learning 

Time: 1 ½ hours                           Practical Examination                              Max. Marks:  35 

I. Each student should place the following from the works done in EPC 2 in an e-portfolio for assessment 

(Internal assessment enhanced work) for 15 marks: 

1. Create an e-mail id and create a group and a blog. 

2. Five digital lessons in each methodology – 5 +5. 

3. Database of school allotted to the student using MS Access. 

4. Preparing timetables of the school 

5. Select and download 5 YouTube lectures related to the methodologies. 

II. The above work should be enhanced by the students to present before the jury for assessment for 15 

marks. 

a. Preparation of one digital lesson - 10 marks.  

b. Internet Resources related tasks – 10 marks. 

Note: Jury includes one internal examiner and one external examiner. 

 
  



84 
 

FIRST YEAR  

Paper – X / XI  Microteaching & Reflective Teaching 

Microteaching (Method I / II) 

Practicum                                                                       

Internal Assessment:  25 + 25 Marks             Total marks:  50 

Each student teacher has to teach 2 skills / sessions. It is a peer group teaching each of 6 minutes 
duration. Each session focuses on a specific behavior / skill of teaching. 

 Student teachers have to write micro lesson plans and observe peer micro lessons as per the 
proforma given below: 

1. Lesson Plan Format 
2. Microteaching Preparation Form 
3. Teaching Evaluation Form – Teacher Educator 
4. Microteaching Evaluation Form – Peer observers / Student teachers 
5. Microteaching Self – Analysis Form – Practicing Student teacher 

Marks / Grades are awarded on the basis of the proformas 3, 4 & 5. 

6. Learner Satisfaction Form. 
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LESSON PLAN FORMAT -     Format -1 
 

Teacher:   ___________________________    Date: 

Course  Title:   ______________________________  

Topic:        _________________________________  

Instructional objective(s):  _____________________  
 
 
 
 

Focusing activity:  

Content Instructional Procedures 
 a.  
 b.  
 c.  
 d.  
 e.  
 f.  

 

Closure: 
 
 
 
 

Evaluation procedure: 
 
 
 
 

Instructional materials: 
 
 
 
 

    Notes and comments: 
  



86 
 

MICROTEACHING PREPARATION FORM     Format - 2 
 
 

 Name of the teacher: _______________  Date:  ___________  
 
Course Title:  ______________________________________  

Use this form for preparation of your lesson. Prepare a copy for your instructor. 

1. Concept to teach: ____________________________________________  

2. Skill(s) or behavior(s) to demonstrate: ___________________________  

3. Specific instructional objective(s): ______________________________  

 
 
 

        4 . Focusing activity: 
 
 
 
 
 

5. Instructional procedure: 
 
 
 
 
 

6. Closure: 
 
 
 
 
 

7. Audiovisual materials and equipment needed:. 
 
 
 
 
 

8. Notes and comments: 
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TEACHING EVALUATION FORM    Format - 3 

 

Teacher: ________________________ Date:      _______  

Subject: __________     _______________ Tape No.: ___  

Rate the teacher trainee on each skill area. Code: 5 or 4, mastery of skill demonstrated; 3 or 2, some 
skill refinement needed; or 1 or 0, much skill refinement needed. 

Organization of Lesson 

5  4  3  2  1 0  Lesson preparation 

5  4  3  2  1 0  Focusing activity 

5  4   3   2    1   0 Closure 

5  4  3  2  1 0  Subject-matter knowledge 
 

 

 

Lesson Presentation  
5 4 3 2 0 Audience contact 
5 4 3 2 0 Enthusiasm 
5 4 3 2 0 Speech quality and delivery 
5 4 3 2 0 Audience involvement 
5 4 3 2 0 Verbal behaviors 
5 4 3 2 0 Nonverbal behaviors 
5 4 3 2 0 Use of questions and questioning 

techniques 
5 4 3 2 0 Directions and pacing 
5 4 3 2 0 Use of reinforcement 
5 4 3 2 0 Use of aids and materials 
 

Comments: 
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MICROTEACHINC EVALUATION FORM               Format - 4 

 
 
Name of the teacher: _________________ Date: 
 

Subject: _____________________________ Tape No.: 
 
 
Rate the teacher trainee on each skill area. Code: 5 or 4, mastery of skill demonstrated; 3 or 2, some 
skill refinement needed; or 1 or 0, much skill refinement needed. 
 
 

Organization of Lesson 
 
 

5     4     3    2   1   0  Lesson preparation 
 

5   4   3    2  1 0  Focusing activity 
 

5    4     3    2  1   0 First skill/Behavior 
 

5    4     3    2  1   0 Second skill/Behavior 
 

5  4    3    2  1 0  Closure 
 

5  4  3      2  1 0  Subject-matter knowledge 
 
 

Comments: 
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MICROTEACHINC SELF-ANALYSIS FORM       Format - 5

Name of the teacher: Date: 

 

Concept taught: Roll  No.: 
 

Replay the DVD of your microteaching session as needed to collect data for the 
following items. Analyze the collected data and draw conclusions with respect to 
the behavior addressed in each item. 

 

1. Teacher talk versus student talk. Set up a small chart as follows: 
 
 
Teacher talk: __________________________  
 
 
Student talk: ________________________  
 

Silence or confusion: __________________  
 

2. As you view your microteaching tape, place a tally on the chart to represent who was talking 
approximately every 3 seconds. If no one was talking or if many people were talking 
simultaneously, then place a tally in the silence or confusion category. When you have 
finished, count the number of tallies in each category as well as the total number of tallies in 
the categories teacher talk and student talk combined. Use the following formulas to 
determine the percentage of teacher talk and student talk: 

 

Tallies in teacher talk category 
Percentage of teacher talk =       X100 

Total tallies in teacher talk + student talk categories 
 
 

Tallies in student talk category 
Percentage of student talk =       X 100 

Total tallies in teacher talk + student talk categories 
 

3. Filler words. Record the filler words or sounds ("okay," "you know," or "uh") and the   number of 
times each was used: 

4. Questions. Record the number of questions asked: 

Convergent: ___________________________________  
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Divergent: ____________________________________  

5. Student names. Record the number of times students are addressed by name': 
 
 
 
 
 
 
 
 
 
 
 
 
 
6. Pauses. Record the number of times pauses are used to give students time to think: 
 
 
 
 
 
 
 
 
 
 
 
 
 
7. Reinforcement. Record the number of times reinforcement is used: 

Verbal Reinforcement:  _____________________________  

Nonverbal Reinforcement: __________________________________  

8. Sensory channels. Record the number of times students are required to change sensory channels: 
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LEARNER SATISFACTION FORM           Format - 6 
 
 

Teacher: ________________________      Date:      ________________________  
 

Subject: ___________________________ Tape No.: ________________________  
 

1. During the lesson, how satisfied were you as a learner (Rate your satisfaction 
by placing an X on the following scale)? 

 

Very satisfied Satisfied Very unsatisfied 
 
 
<--------------------------------------------------------------------------------- > 

 
 

2.      What would have increased your satisfaction?  
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FIRST YEAR 

Paper – X / XI  Microteaching & Reflective Teaching 

Reflective Teaching (Method I / II) 

Practicum                                                                              

Internal Assessment:  25 + 25 Marks                             Total marks:  50 

The objective of reflective teaching is to equip and empower the student teachers with the skills, 
competencies required to handle a real classroom. Period plan is prepared with all the required procedures 
and practiced before their peers and teacher educators. Peer group act as students and also give feedback. 
Student teachers will develop clear understanding & competencies to transact curriculum in a desirable 
procedure by practicing in a simulated situation. 

Each student teacher has to teach 2 sessions of 20 minutes duration of each session. It is a peer 
group teaching. Each session focuses on whole teaching behaviours. 

The format of lessons for Reflective Teaching is similar to the Period plan used in the school. 
Formats are given below: 

1. Period Plan 
2. Teaching Evaluation Form – Teacher Educator 
3. Teaching Evaluation Form – Peer observers / Student teachers 
4. Teaching Self – Analysis Form – Practicing Student teacher 

 

Marks / Grades are awarded on the basis of proformas 2, 3 & 4 from Microteaching. 

 

Period Plan - Format (For all Subjects)        - Format - 1 

I. Name of the Lesson : 

II.No. of the Period .....  Duration/ Time : 
 

III.Teaching Item/ Topic/ Sub Topic : 

IV.Expected Learning Out comes/ Competencies : 1. 2. 3. 

V. Teaching Learning Strategies 

Steps Teacher Activity     Black Board Work TLM 
 

VI.Evaluation    Semester – II, III & IV 
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FIRST YEAR 

PAPER-XII  
Observation Record  

Practicum                                             

Internal Assessment:  50 Marks                                                                    Total marks: 50 

 
Every student teacher has to observe 5 lessons of a regular teacher working in school. This is a 

component of Pre-internship so that the intern would get acquaintance with the nature of teaching duties.  
The format for recording their observations is given below: 

Proforma of Observation 

Name of the Teacher:     Name of the School: 

Subject:     Class:  Medium:  Period:  Date: 

S.No. Aspects Criteria Rating 

 

I. 

 

 

Period plan 
& 
Preparation 

Statement of Academic 
standards 

• Appropriateness 
• Attainability 
• Adequacy 
• Clarity  

1  2  3  4  5  6  7  8  9 

 

Marks awarded out of               

       5 

Selection of topic • Adequacy 
• Organization 
• Relevance 
• Accuracy 
• Richness (Depth) 

 

 

 

 

 

1  2  3  4  5  6  7  8  9 

 

Marks awarded out of    

                                        10 

 

 

Selection of activity • Appropriateness  
• Adequacy 
• Effectiveness 
• Originality (Novelty) 
• Variety  

Teaching aids • Appropriateness 
• Innovation 

(Originality) 

Previous knowledge • Relevance  
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• Sufficiency   

1  2  3  4  5  6  7  8  9 

 

Marks awarded out of    

                                        5 

Output procedure • Structuring 
• Accuracy 
• Brevity  

Evaluation • Suitability of the 
tool 

• Continuity  sequence 
• Comprehensiveness  

 

 

 

 

II.  

Execution 

 

Subject competence Teacher 
behavior) 

• Accuracy 
• Relevance to the 

need of the situation 
• Richness (Depth) 

1  2  3  4  5  6  7  8  9 

 

Marks awarded out of    

                                        10 

Communication  • Expression 
• Language 
• Speech 
• Voice (Modulation, 

Audibility) 

1  2  3  4  5  6  7  8  9 

 

Marks awarded out of    

                                        15 

Questions & Answers 

 

Questions ( Teacher behavior) 

 

 

 

Answers 

• Simple 
• Precise 
• Relevant 
• Thought provoking 
• Distribution 

 

Effective dealing with 
pupils answers 

1  2  3  4  5  6  7  8  9 

 

Marks awarded out of     

                                        10 

Class management • Interaction 
• Cooperativeness 
• Handling of pupils 
• Sympathy 
• Budgeting of time 

1  2  3  4  5  6  7  8  9 

 

Marks awarded out of  

                                        20 

Participation of students • Active 
• Minimum 
• Passive 

1  2  3  4  5  6  7  8  9 
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• Suitable to situation Marks awarded out of  

                                        10 

Use of aids • Handling  
• Effectiveness  

1  2  3  4  5  6  7  8  9 

Marks awarded out of  

                                        5 

Teacher • Appearance 
• Movements 
• Manners  

1  2  3  4  5  6  7  8  9 

Marks awarded out of  

                                        10 

Note: Example for figural conversion of rating: Aspect – Communication , Rating = 4, Maximum marks 
for the aspect is 15;  Marks awarded 4 / 9  x 15 = 6.6   If there is no scope for the use of teaching aids in 
lesson, the marks may be added to methods of teaching i.e., 10 + 5 = 15.                                 

       Signature of the Teacher Educator 

 Reflect and Narrate your Experiences 

1. What did I observe the best in the Teacher?  
2. What do I want Teacher to continue?  
3. What do I feel needs to be changed in teaching in the classroom?  
4. How do children enjoy teaching in a classroom?  
5. What did I learn from the classroom teaching?  
6. How do I want to teach? 
7. Am I capable of teaching now? 
8. What to do, if I need to teach effectively? 
9. What are the issues which I need to attend to teach effectively? 
10. Am I confident to teach? How do I plan to teach effectively? 
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SECOND YEAR 
PAPER – VI (b)    

Method I / II - Pedagogy of Mathematics 

 Theory                                                     

Internal Assessment:  30 Marks         
External Assessment: 70                                                                               Total marks:  100 
Objectives: 

 The student teachers will be able to: 

1. Analyse various approaches to curriculum designing in Mathematics 

2. Develop critical reflections on position papers on Mathematics 

3. Develop insights into curriculum frameworks 

4. Design relevant approaches and strategies in learning Mathematics 

5. Utilize community resources in teaching Mathematics 

6. Devise various plans strategically for the academic programme 

7. Plan and utilize various resources suitable for teaching –learning Mathematics  

8. Develop skills to devise tools for assessment. 

 

Content: 

Unit-6: School Curriculum in Mathematics  

1. History of Development of Curriculum Framework 

2. Curriculum Framework, Curriculum and Syllabus 

3. From Subject-centred to Behaviourist to Constructivist Approach, to Curriculum Development. 

4. Recommendations of NCF-2005 and APSCF-2011 on Mathematics Curriculum-National focus 

Group position paper on Mathematics and State position paper (2011) on Mathematics 

5. Trends of Mathematics Curriculum / Syllabus 

6. Moving from Textbook to Teaching-learning Materials, Going beyond the Textbook 

7. Print Resources- Textbooks, Popular Mathematics book, Journals and magazines 

8. Dale’s Cone of Experience- Using the Cone of Experience 

9. Teacher as Curriculum Developer- Localized curriculum, Place for Artisans, Knowledge Systems 

in Curriculum, Local Innovators and Innovative practices in Mathematics. 

Unit-7: Approaches and Strategies for Learning Mathematics  

1. Scenario from 1950–1980 

2. Post 1980 Scenario 

3. Approaches and Strategies for Learning Mathematics-,Difference between approach and strategy, 

Different approaches and strategies of learning, Selecting appropriate approach and strategy, 

Essential components of all approaches and strategies 
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4. Constructivist Approach – State developed Model of Teaching Mathematics Strategies 

5. 5 E Learning Model 

6. Collaborative Learning Approach (CLA)-, Steps of collaborative approach, Ensuring meaningful 

learning through CLA, Ways of applying collaborative learning approach,  Limitations of 

collaborative learning approach 

7. Problem Solving Approach (PSA)- Steps in problem solving approach, Teacher’s role in problem 

solving approach, Problem solving approach: an example 

8. Concept Mapping- Phases of the concept mapping, Uses of concept maps 

9. Experiential Learning- Abilities of an experiential learner 

Unit-8: Community Resources and Laboratory 

1. Learning Resources from Immediate Environment  

2. Using Community Resources- Bringing community to the class, Taking class to the community: 

Field visit 

3. Pooling of Learning Resources 

4. Improvisation of Apparatus 

5. Mathematics Kits 

6. Laboratory as a Learning Resource- Approaches to laboratory work, Planning and organising 

laboratory work, Working in group in the laboratory, Motivating students to maintain the regular 

record of laboratory work 

7. Handling Hurdles in Utilization of Resources – Addressing under utilization of resources. 

Unit-9:  Planning for Teaching-learning of Mathematics 

1. Why Planning Teaching-Learning? 

2. Planning - An Example: Annual Plan, Unit Plan, Lesson Plan, Period plan 

3. Inquiring for Planning Lesson Design (Transaction of Lesson SCERT model) 

4. Identification and Organisation of Concepts for teaching -learning of Mathematics (Algebra, 

Geometry, Trigonometry, Coordinate Geometry, Statistics and Probability) 

5. Elements of a Mathematics Lesson- Learning objectives and key concepts, Pre-existing 

knowledge, Teaching-learning materials and involving learners in arranging them; Introduction, 

Presentation/Development,  Assessment : Acceptable evidences that show learners understand (i) 

Determining learning evidences (ii) Planning of the acceptable evidences of learning for 

assessment;  Extended learning/assignment 

6. Making Groups-Why group learning? Facilitating formation of groups 

7. Planning and Organizing Activities in Mathematics 

8. Planning Laboratory Work – State commitments in Organizing Laboratory work – Textbook 

orientation 

9. Planning ICT Applications in teaching learning of Mathematics 
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Unit-10: Tools and Techniques of Assessment for Learning: Mathematics 

1. Test, Examination, Measurement, Assessment and Evaluation 

2. Continuous and Comprehensive Evaluation (CCE)-  Educational assessment and educational 

evaluation, Performance-based assessment: A flexible way of school based assessment 

3. Assessment Framework, (A) Purpose of assessment 

(B) Learning Indicators (i) Assessment of activity,(ii) Assessment of presentation, (iii) 

Assessment of group work, (iv) Assessment of collaborative learning 

(C) Tools and Techniques of Assessment: (i) Written test,(ii) Project work,(iii) Field trips and 

field diary,(iv) Laboratory work,(v) Interview/Oral test(C).(6) Journal writing.  

(D) Recording and Reporting: (i) Measurement of students’ achievements,(ii) What is grading 

system?(iii) Measurement of process skills, (iv) Portfolio: Its role in evaluating students’ 

performance, (v) Assessment as a reflecting process 

4. Assessment of Learning of Students With Special Needs 

     Engagement: 

1. Students should be guided to fill in all the formats related to Internship (Observation, e-Portfolio, 
Microteaching, Reflective teaching, CCE, Reflective journal). 

2. Seminar presentations on Position Papers NCF, 2005 & SCF, 2011. 
3. Prepare rubrics for various aspects of assessment. 
4. Visit your college mathematics laboratory & set up the laboratory with resources as per the new 

curriculum 
5. Prepare a Mathematics Kit to enable the teacher to use in the classroom teaching covering 

different concepts with local material. 
6. Identify lessons suitable for digital lessons & innovative lessons. 
7. Prepare different period plans. 
8. How do you plan CCE? 
9. Take a marks list & convert them into grades. 

References: 
1. Benjamin, S. Bloom, Ed. (1958). Taxonomy of Educational Objectives - Handbook I - 

Cognitive Domain. New York: Harcourt Brace & World Inc. 
2. Mallikarjuna Reddy, M. (2013). Ganitasastra Bodhana Padhatulu (Methods  

Teaching of Mathematics). Guntur: master minds, Sri Nagarjuna Publishers. 
3. Mangal, S.K. (1993). Teaching of Mathematics. New Delhi: Arya Book Depot. 
4. NCERT (2000). National Curriculum Framework for Teacher Education. New Delhi: 

NCERT. 
5. NCERT (2005). National Curriculum Framework. New Delhi: NCERT. 
6. NCERT (2012). Pedagogy of Mathematics, New Delhi: NCERT. 
7. NCTM (1970).  The Teaching of Secondary School Mathematics, XXXIII   

Yearbook. Washington: NCTM. 
8 .  SCERT (2011). AP State Curriculum Framework. Hyderabad: SCERT,  
9.  SCERT (2011). Position Papers for Mathematics. Hyderabad: SCERT,  
10. Siddu, K.S. (1990). Teaching of Mathematics. New Delhi: Sterling Publishers. 
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Second Year  

PAPER – VI (b)  

Method I / II - Pedagogy of Social Sciences 

Theory                                                       

Internal Assessment:  30 Marks         
External Assessment: 70                 Total marks:  100 
Objectives: 

 The student teachers will be able to: 

1. Design suitable approaches and strategies to teach Social Sciences 

2. Develop insights into historical perspectives of History and Political science 

3. Utilize community resources in teaching  

4. Devise various plans strategically for the academic programme 

5. Plan and utilize various resources suitable for teaching –learning  

6. Develop skills to devise tools for assessment. 

Content: 

Unit-6: Approaches and Strategies for Learning Social Sciences  

1. Approaches and Strategies for Learning Social Sciences between 1950–1980 and 

Post 1980. 

2. Constructivist Approach- State developed Strategies for Teaching Social Science. 

3. 5 E Learning Model 

4. Collaborative Learning Approach (CLA)-, Steps of collaborative approach, Ensuring meaningful 

learning through CLA, Ways of applying collaborative learning approach,  Limitation of 

collaborative learning approach 

5. Problem Solving Approach (PSA)- Steps in problem solving approach, Teacher’s role in problem 

solving approach, Problem solving approach: an example 

6.  Annual Plan, Lesson Plan, Period plan (SCERT format) 

7. Concept Mapping- and its Uses. 

Unit-7: Teaching-Learning of History 

1. Continuity and Change over Time and Historical Construction 

2. Historical Methods 

3. Social Formations in History 

4. Select Issues of Social Change in Indian History 

5. Pedagogical Concerns Regarding Social History 
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Unit-8: Teaching-Learning of Political Science, Democracy and Development 

1. What is Politics? 

2. Constitutional vision for a Democratic India; The Working of the Government- Structure of 

Government at different levels- Union, State, Local-bodies. 

3. Society and Political Processes – Social movements, Elections, Political parties, Role of Media. 

4. Teaching-Learning Strategies – Self learning and Collaborative learning approaches.  

5. Teaching-Learning Materials 

Unit-9: Community Resources and Social Sciences Laboratory 

1. Learning Resources from Immediate Environment; Pooling of Resources 

2. Using Community Resources- Bringing community to the class, Taking class to the community: 

Field visit – Tourism as Pedagogic Experience 

3. Social Sciences Kit. 

4. Laboratory as a Learning Resource- Approaches to laboratory work, Planning and organizing 

laboratory work, Working in group in the laboratory, Motivating students to maintain the regular 

record of laboratory work, Cartography 

5. Handling Hurdles in Utilization of Resources – Overcoming Underutilization of Resources 

Unit-10: Tools and Techniques of Assessment for Learning: Social Sciences 

1. Test, Examination, Measurement, Assessment and Evaluation 

2. Continuous and Comprehensive Evaluation (CCE) in Social sciences- Formative evaluation and 

Summative evaluation.    

3. Assessment Framework, (A) Purpose of assessment 

(B) Learning Indicators (i) Assessment of activity,(ii) Assessment of presentation, (iii) 

Assessment of group work, (iv) Assessment of collaborative learning 

(C) Tools and Techniques of Assessment: (i) Written test,(ii) Project work,(iii) Field trips and 

field diary,(iv) Laboratory work,(v) Interview/Oral test(C).(6) Journal writing.  

(D) Recording and Reporting: (i) Measurement of students’ achievements,(ii) What is grading 

system?(iii) Measurement of process skills, (iv) Portfolio: Its role in evaluating students’ 

performance, (v) Assessment as a reflecting process 

4. Assessment of Learning of Students With Special Needs 

Engagement: 

1. Students should be guided to fill in all the formats related to Internship (Observation, e-Portfolio, 
Microteaching, Reflective teaching, CCE, Reflective journal). 

2. Subject specific group discussions, Mock parliament 
3. Visit to Telangana State assembly; Zill Parishad and Gram Panchayat. 
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4. Visit to Historical places; Museums. 
5. Prepare a Kit to teach various concepts of Social Sciences with locally available materials. 
6. Arrange college laboratory with the material suitable to the new curriculum. 
7. Collect Youtube lectures for any five topics of your choice. 
8. Collect resources from internet to teach any five lessons 
9. Prepare any five working models. 
10. Visit any two places of Tourist Importance and write your reflections. 
11. Prepare any five improvised teaching aids. 

 
References 

1. Agarwal, J.C. (1993). Teaching of Social Studies – A Practical Approach, Second Revised 
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Second Year  

PAPER – VI (b)   

Method I / II - Pedagogy of Biological Sciences 

Theory                                                        

Internal Assessment:  30 Marks     
External Assessment: 70                                                                              Total marks:  100 
Objectives: 

 The student teachers will be able to: 

1. Analyze various approaches to curriculum designing in Biological science 

2. Develop critical reflections on position papers on Biological science 

3. Develop insights into curriculum frameworks 

4. Design relevant approaches and strategies in learning Biological science 

5. Utilize community resources in teaching Biological science 

6. Devise various plans strategically for the academic programme 

7. Plan and utilize various resources suitable for teaching –learning Biological science 

8. Develop skills to devise tools for assessment. 

Content: 

Unit-6: School Curriculum in Biological Science  

1. History of Development of Curriculum Framework 

2. Curriculum Framework, Curriculum and Syllabus 

3. From Subject-centred to Behaviourist to Constructivist Approach, to Curriculum Development. 

4. Recommendations of NCF-2005 and APSCF-2011 on Science Curriculum-National focus Group 

position paper on Science and State position paper (2011) on Science 

5. Trends of Science Curriculum / Syllabus 

6. Moving from Textbook to Teaching-learning Materials, Going beyond the Textbook. 

7. Print Resources- Textbooks, Popular science books, Journals and magazines 

8. Dale’s Cone of Experience- Using the Cone of Experience 

9. Teacher as Curriculum Developer- Localized curriculum – Place for Artisans Knowledge systems 

in curriculum, Local Innovators and Innovative practices of Science. 

Unit-7: Approaches and Strategies for Learning Biological Science  

1. Scenario from 1950–1980 

2. Post 1980 Scenario 

3. 7.3 Approaches and Strategies for Learning Physical Science-,Difference between approach and 

strategy, Different approaches and strategies of learning, Selecting appropriate approach and 

strategy, Essential components of all approaches and strategies 

4. Constructivist Approach- State developed model of Science Teaching Strategies. 
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5. 5 E Learning Model 

6. Collaborative Learning Approach (CLA)-, Steps of collaborative approach, Ensuring meaningful 

learning through CLA, Ways of applying collaborative learning approach,  Limitation of 

collaborative learning approach 

7. Problem Solving Approach (PSA)- Steps in problem solving approach, Teacher’s role in problem 

solving approach, Problem solving approach: an example 

8. Concept Mapping- Phases of the concept mapping, Uses of concept maps 

9. Experiential Learning- Abilities of an experiential learner 

Unit-8: Community Resources and Laboratory 

1. Learning Resources from Immediate Environment  

2. Using Community Resources- Bringing community to the class, Taking class to the community: 

Field visit 

3. Pooling of Learning Resources 

4. Improvisation of Apparatus 

5. Science Kits 

6. Laboratory as a Learning Resource- Approaches to laboratory work, Planning and organising 

laboratory work, Working in group in the laboratory, Motivating students to maintain the regular 

record of laboratory work, Safety in laboratories 

7. Handling Hurdles in Utilization of Resources.- Addressing under utilization of resources. 

Unit-9: Planning for Teaching-learning of Biological science  

1. Why Planning Teaching-Learning? 

2. Planning - An Example: Annual Plan, Lesson Plan, Period plan 

3. Inquiring for Planning Lesson Design (Transaction of Lesson SCERT model) 

4. Identification and Organisation of Concepts for teaching -learning of Biological science 

(Structure and Function, molecular aspects, interaction between living and non-living, 

biodiversity, etc) 

5. Elements of a Biological Science Lesson- Learning objectives and key concepts, Pre-existing 

knowledge, Teaching-learning materials and involving learners in arranging them, 

Introduction, Presentation/Development,  Assessment : Acceptable evidences that show 

learners understand (i) Determining learning evidences (ii) Planning of the acceptable 

evidences of learning for assessment  Extended learning/assignment 

6. Making Groups-Why group learning? Facilitating formation of groups 

7. Planning and Organising Activities in Biological Science 

8. Planning Laboratory Work – State Commitments in organizing experiments – Textbook 

orientation. 

9. Planning ICT Applications 
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Unit-10: Tools and Techniques of Assessment for Learning: Biological Sciences  

1. Test, Examination, Measurement, Assessment and Evaluation 

2. Continuous and Comprehensive Evaluation (CCE)-  Educational assessment and educational 

evaluation, Performance-based assessment: A flexible way of school based assessment 

3. Assessment Framework, (A) Purpose of assessment 

(B) Learning Indicators (i) Assessment of activity,(ii) Assessment of presentation, (iii) 

Assessment of group work, (iv) Assessment of collaborative learning 

(C) Tools and Techniques of Assessment: (i) Written test,(ii) Project work,(iii) Field trips and 

field diary,(iv) Laboratory work,(v) Interview/Oral test(C).(6) Journal writing.  

(D) Recording and Reporting: (i) Measurement of students’ achievements,(ii) What is grading 

system?(iii) Measurement of process skills, (iv) Portfolio: Its role in evaluating students’ 

performance, (v) Assessment as a reflecting process 

4. Assessment of Learning of Students With Special Needs 

      Engagement: 

1. Students should be guided to fill in all the formats related to Internship (Observation, e-
Portfolio, Microteaching, Reflective teaching, CCE, Reflective journal). 

2. Seminar presentations on Position papers – NCF 2005 & SCF 2011. 
3. Collect any two innovations in science teaching from the local practices / artisans/ households 

-  to  show the local knowledge system. 
4. Discussions on historical lessons in science history & write your reflections 
5. Discussion on various learning resources from the locally available resources. 
6. Prepare any two working models for science concepts of high school science. 
7. Collect any five Youtube lectures suitable to the concepts of high school science. 
8. Organize your college laboratory with all the learning resources & material to suit the new 

curriculum 
9. Collect any five lectures from internet on topics related to high school science. 
10. Prepare rubrics for assessment. 

 References 
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2. Ahmad, J. (2011). Teaching of Biological Sciences. New Delhi: PHI Learning Pvt. Ltd. 
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Second Year  

PAPER – VII (b)   

Method I / II - Pedagogy of Physical Sciences 

Theory                                                

Internal Assessment:  30 Marks         
External Assessment: 70                                 Total marks:  100 
Objectives: 

 The student teachers will be able to: 

1. Analyse various approaches to curriculum designing in Physical science 

2. Develop critical reflections on position papers on Physical science  

3. Develop insights into curriculum frameworks 

4. Design relevant approaches and strategies in learning Physical science  

5. Utilize community resources in teaching Physical science 

6. Devise various plans strategically for the academic programme 

7. Plan and utilize various resources suitable for teaching –learning Physical science 

8. Develop skills to devise tools for assessment. 

Content: 

Unit-6: School Curriculum in Physical Science  

1. History of Development of Curriculum Framework 

2. Curriculum Framework, Curriculum and Syllabus 

3. From Subject-centred to Behaviourist to Constructivist Approach, to Curriculum Development. 

4. Recommendations of NCF-2005 and APSCF-2011 on Science Curriculum-National focus Group 

position paper on Science and State position paper (2011) on Science 

5. Trends of Science Curriculum / Syllabus 

6. Moving from Textbook to Teaching-learning Materials, Going beyond the textbook. 

7. Print Resources- Textbooks, Popular science book, Journals and magazines 

8. Dale’s Cone of Experience- Using the Cone of Experience 

9. Teacher as Curriculum Developer – Localized curriculum, place for Artisans knowledge systems 

in curriculum, local Innovators and Innovative Practices of science. 

Unit-7: Approaches and Strategies for Learning Physical Science  

1. Scenario from 1950–1980 

2. Post 1980 Scenario 

3. Approaches and Strategies for Learning Physical Science-,Difference between approach and 

strategy, Different approaches and strategies of learning, Selecting appropriate approach 

and strategy, Essential components of all approaches and strategies 

4. Constructivist Approach – Science teaching strategies – State developed model. 
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5. 5 E Learning Model 

6. Collaborative Learning Approach (CLA)-, Steps of collaborative approach, Ensuring meaningful 

learning through CLA, Ways of applying collaborative learning approach,  Limitation of 

collaborative learning approach 

7. Problem Solving Approach (PSA)- Steps in problem solving approach, Teacher’s role in problem 

solving approach, Problem solving approach: an example 

8. Concept Mapping- Phases of the concept mapping, Uses of concept maps 

9. Experiential Learning- Abilities of an experiential learner 

Unit-8: Community Resources and Laboratory 

1. Learning Resources from Immediate Environment (Natural pH indicators, Soaps and detergents, 

Baking soda, Washing soda, Common salt, Fruits, Fibre, Pulleys, Projectiles, Lenses and Mirrors, 

Interconversion of one form of energy to other, Propagation of waves in Solid, Liquid and Gas) 

2. Using Community Resources- Bringing community to the class, Taking class to the community: 

Field visit 

3. Pooling of Learning Resources 

4. Improvisation of Apparatus 

5. Some Inexpensive Sources of Chemicals 

6. Science Kits 

7. Laboratory as a Learning Resource- Approaches to laboratory work, Planning and organising 

laboratory work, Working in group in the laboratory, Motivating students to maintain the regular 

record of laboratory work, Safety in laboratories, Chemistry laboratory, Physics laboratory 

8. Handling Hurdles in Utilization of Resources – Addressing under utilization of resources. 

Unit-9: Planning for Teaching-learning of physical science  

1. Why Planning Teaching-Learning? 

2. Planning - An Example: Annual Plan, Lesson Plan, Period plan 

3. Inquiring for Planning Lesson Design (Transaction of Lesson SCERT model) 

4. Identification and Organisation of Concepts for teaching -learning of science / physics and 

chemistry (Motion, Work and Energy, Matter and their Measurements, Carbon and its 

Compounds, Periodic Properties of Elements, Atomic Structure, Dual Nature of Matter and 

Radiation) 

5. Elements of a Physical Science Lesson- Learning objectives and key concepts, Pre-existing 

knowledge, Teaching-learning materials and involving learners in arranging them, Introduction, 

Presentation/Development,  Assessment : Acceptable evidences that show learners understand (i) 

Determining learning evidences (ii) Planning of the acceptable evidences of learning for 

assessment  Extended learning/assignment 

6. Making Groups-Why group learning? Facilitating formation of groups 
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7. Planning and Organising Activities in Physical Science 

8. Planning Laboratory Work – State commitments in organizing experiments – Textbook 

orientation. 

9. Planning ICT Applications 

Unit-10: Tools and Techniques of Assessment for Learning: Physical Science  

1. Test, Examination, Measurement, Assessment and Evaluation 

2. Continuous and Comprehensive Evaluation (CCE)-  Educational assessment and educational 

evaluation, Performance-based assessment: A flexible way of school based assessment 

3. Assessment Framework, (A) Purpose of assessment 

(B) Learning Indicators (i) Assessment of activity,(ii) Assessment of presentation, (iii) 

Assessment of group work, (iv) Assessment of collaborative learning 

(C) Tools and Techniques of Assessment: (i) Written test,(ii) Project work,(iii) Field trips and 

field diary,(iv) Laboratory work,(v) Interview/Oral test(C).(6) Journal writing.  

(D) Recording and Reporting: (i) Measurement of students’ achievements,(ii) What is grading 

system?(iii) Measurement of process skills, (iv) Portfolio: Its role in evaluating students’ 

performance, (v) Assessment as a reflecting process 

4. Assessment of Learning of Students With Special Needs 

      Engagement: 

1. Students should be guided to fill in all the formats related to Internship (Observation, e-
Portfolio, Microteaching, Reflective teaching, CCE, Reflective journal). 

2. Seminar presentations on Position papers – NCF 2005 & SCF 2011. 
3. Collect any two innovations in science teaching from the local practices / artisans/ households 

-  to  show the local knowledge system. 
4. Discussions on historical lessons in science history & write your reflections 
5. Discussion on various learning resources from the locally available resources. 
6. Prepare any two working models for science concepts of high school science. 
7. Collect any five Youtube lectures suitable to the concepts of high school science. 
8. Organize your college laboratory with all the learning resources & material to suit the new 

curriculum 
9. Collect any five lectures from internet on topics related to high school science. 
10. Prepare rubrics for assessment. 
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1. Amit, Kumar (1999). Teaching of Physical Sciences. New Delhi: Anmol Publications Pvt. 
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4. Das, R.C. (1990). Science Teaching in Schools. New Delhi: Sterling Publications Pvt. Ltd. 
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Second Year  

PAPER – VII (b)  

Method I / II - Pedagogy of English 

Theory                                                                    

Internal Assessment:  30 Marks         
External Assessment: 70                                            Total marks:  100 
Objectives: 

1. To practice learner centered methods and techniques in the classroom. 
2. To enable teacher trainees to use technology to enrich language teaching. 
3. To facilitate the effective use of learning resources. 
4. To encourage continuous professional development. 
5. To develop an appreciation of the role of English in both academics and life. 
6.  To develop creativity among language learners 

Content: 

Unit-6: Approaches, Methods and Techniques of Teaching English 

1. Concept of approach ,methods, techniques 
2. A Survey of Methods of Teaching English: Grammar Translation Method, Direct 

Method, Dr. West’s Method and Bilingual Method 
3. Structural and Situational Approach in Teaching of English 
4. Communicative Approach in Teaching of English 
5. Constructivist approach  and Collaborative Approach and Eclectic Approaches  

 
Unit-7:  Planning the Classroom Transaction  

1. Academic standards, Competencies, and Discourses. 
2. Annual Plan, Lesson Plan, Period  plan  in Teaching English, 
3.  Developing Teaching Learning Material 
4. Developing  Period  Plan for the Lesson ( Face sheet, 

Pre-Reading, Reading, Post-Reading, written Discourse, Grammar, Vocabulary, Study-skills,) 
5. Guiding Project Work. Reporting and presenting 
6. Study Skills - Note Making and Note Taking, using SQ3R and Graphic Organizers 
7. Reference Skills - Use of Dictionary, Thesaurus and Encyclopedia  
8. The role of  library in developing   study and reference skills  
9. Using ICT  in Teaching  English Language                             

(Suggested Activities in Teaching of English: Situationalisation, Dramatization,   Language 
Games, Role Play, Soliloquy, Integration of English with other subjects, 
English Language Club, Simulation, Poster Making, Paper Folding, Field Trips, Holding 
Discussions / Conversations, Documentation.) 
 

 Unit-8:  Professional Growth of English teacher 
 

1. Concept of professional growth of English teacher: And its need  
2. Professional Growth of English Teacher: Language, Phonetics, Literature , ICT and personal 

library , 
3. NCFTE Recommendations for Professional  growth and competence 
4. Qualities of an English Teacher  
5. Integration of English with other subjects and with school activities   
6. Self  appraisal  of the teacher 
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Unit-9:  Curriculum  development  
 

1. Curriculum and Syllabus  
2. Curriculum Design - Principles of Curriculum Construction 
3. Philosophy and guiding principles for the development of English text books with reference to 

NCF2005, SCF 2011, NCFTE, RTE, The Position Papers 
4. Syllabus designing and Text book development process 
5. Reviewing Present English text books 

 
 Unit-10: Evaluation  

1. The concept of Evaluation and Types of Evaluation: Diagnostic, Formative and Summative 
2. Linking Evaluation with the concept of CCE 
3. Meaning and significance of CCE in English. 
4. Typology of questions 
5. Blue Print of a Question Paper, Preparation CCE Record,  
6. Analysis and Interpretation of Test Scores 
7. Identifying learning language difficulties and dealing with them of the learner 

 
Engagement: 

1. Students should be guided to fill in all the formats related to Internship (Observation, e-Portfolio, 
Microteaching, Reflective teaching, CCE, Reflective journal). 

2. Identify and list language (English) related errors common among students. 
3. Dealing with Language Learning Difficulties in Language  
4. Prepare a list of idioms, proverb in English 
5. Write a report on current practices of assessment and evaluation at the secondary level. 
6. Prepare a newsletter on the basis of your school experience programme (hand written). 
7. Reading passages and analyzing them to learn vocabulary and pedagogical grammar   
8. Grammar topics need to be recorded from the  secondary school  English  in the text books  
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Gillian Brown, Listening to spoken English, Longman, 1977 
10. Halbe Malati, (2005) :Methodology of English Teaching , Himalaya Publish House, 
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12. Johnson, K (1983): Communicative Syllabus Design and Methodology, Oxford, Pergamon 
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24. Tudor, Ian: Learner - Centeredness in Language Education, Cambridge University Press. 
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30. www.abcya.com 
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SECOND YEAR 

PAPER – VII (b)  
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Second Year  

PAPER – VII  

Method I/II 

PEDAGOGY OF HINDI  
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Second Year  

PAPER – VII  

Method I/II 

PEDAGOGY OF URDU  
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Paper – VII (b) 

SEMESTER – II 
METHOD – I/II 

PEDAGOGY OF SANSKRIT 
Theory                                              
Internal Assessment:  30 Marks         
External Assessment: 70                                                                        Total marks: 100 

 
OBJECTIVES 

(पाɫयĐममुÉयोƧेæयाǓन) 

 
     

1) To enable teacher trainees to use 
technology to enrich language teaching. 
 

2) To practice learner centered methods 
and techniques in the classroom. 
 

3) To develop the knowledge of micro 
teaching among the teacher trainees. 

 
4) To develop the knowledge of planning 

among the teacher trainees. 
 

5) To develop the knowledge about the 
concept of evaluation.   

१) सèंकृतͧश¢णे उपयुÈताना ंǺæयĮåयाǑद-

साधनानाम ्उपयोगलाभावबोधनम।् 
 

२) सèंकृतͧश¢णे िविवधभाषाͧश¢णकौशलानाम ्

अवबोधनम।् 
 

३) Ĥͧश¢णाͬथ[षु सूêमͧश¢णĤयोग-

सामØय[सàपादनम।् 
 

४) पाठयोजनाǑदपƨतीनाम ्अवबोधनम।् 
 

५) मãूयाकंनपƨतीनां ͧसƨाÛताना ंच अवबोधनम ्
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Paper – VII (b) 
PEDAGOGY SUBJECT 

SANSKRIT LANGUAGE METHODS 
 
 
 

Unit – I  ǺæयĮवणसाधनाǓन Audio-Visual Aids 

 
 
 1.सèंकृतͧश¢णे उपयÈुताǓन ǺæयĮåयसाधनाǓन 

  क.ǺæयसाधनाǓन  Visual Aids 

  ख.ĮåयसाधनाǓन  Audio Aids 

  ग.ǺæयĮवणसाधनाǓन  Audio Visual Aids 

 2.सèंकृतͧश¢णे ǺæयĮåयसाधनानां Ĥयोगः 

æयामप͠ः, ͬचğाͨण, रेखाͬचğाͨण, मानͬचğाͨण, Ĥ¢ेपकयÛğम,् ĤǓतकृतयः, 

आकाशवाणी, टेिĤकाड[र, नाटकम,् दरूदश[नम,् सगंणकयÛğम,् अÛतजा[लम,् भाषाĤयोगशाला 

इ×यादयः। 

 3.ससंकृतͧश¢णे ǺæयĮåयसाधनानां Ĥयोगèय लाभः। 

 4.सèंकृतͧश¢णे ǺæयĮåयसाधनानां Ĥयोगे उपयोͬगनः Ĥèतावाः। 

Unit – II ͧश¢णकौशलाǓन Teaching Skills 

 1.Ĥæनकौशलम ् Questioning Skills 

  1.कêयायां सÛदभा[नसुारं समुͬचतĤæनानां Ĥयोगाय अÚयापकèयापेͯ¢ताः योÊयताः। 

  2.Ĥæनकौशलघटकाः। 

  3.ĤæनèवǾपघटकाः। 

  4.ĤæनĤकाराः। 

  5.Ĥæनानां ĤयोजनाǓन 

 2.åयाÉयानकौशलम ् Lecture Skills 

  1.ĤͩĐया, 2.åयाÉयानĤकाराः, 3.åयाÉयानकौशलम,् 4.åयाÉयानकौशलघटकाः। 

 3.ǺçटाÛतकौशलम ्

4. 1.æयामप͠Ĥयोगः, 2.लेखनफलकèयोपयोगः, 3.लेखनकौशलèय घटकाः, 4.Ĥæनकौशलèय     

      िवकासः, 5.åयाÉयानकौशलèय िवकासः, 6.ǺçटाÛतकौशलèय िवकासः। 
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Unit – III सêूमͧश¢णम ्  Micro Teaching Method 

 1.सêूमͧश¢णèय Ǔनव[चनम ् Definition of micro teaching 

 2.सêूमͧश¢णèय ͧसƨाÛताः Principles of micro teaching 

 3.सêूमͧश¢णèय èवǾपम।् 

 4.सêूमͧश¢णĤͩĐया। 

 5.सêूमͧश¢णèय भारतीयĤǓतमानम ् Micro teaching – Indian standers 

 6.सêूमͧश¢णèय लाभाः Micro teaching – benefits  

 7.सêूमͧश¢णèय सीमाः। 

 8.सêूमͧश¢णèय उपयोगाः। 

Unit – IV पाठयोजना Planning  

 1.पाठयोजनाǓनमा[णèयोƧेæयाǓन Purpose of lesson planning 

 2.पाठयोजनाǓनव[चनम ्   Definition of lesson plan  

 3.पाठयोजनाǓनमा[णèय लाभाः  Benefits of lesson plan 

 4.उ×तमपाठयोजनाल¢णाǓन 

 5.पाठयोजनाǓनमा[णे Įƨेयाः िवषयाः 

 6.पाठयोजनायाः अगंाǓन 

  क.Ĥारिàभकं िववरणम ्  ख.उƧेæयानां िववरणम ्

  ग.सहायकोपकरणाǓन  घ.पूव[£ानम ्

 7.आदश[पाठयोजना  Model lesson plan 

Unit – V मãूयांकनम ् Evaluation 

 1.मãूयांनèय आवæयकता Need of Evaluation  

 2.मãूयांकनĤकाराः Types of evaluation 

 3.वत[मानसंèकृतपरȣ¢ाĤणाãयाः दोषाः Limitations of existing Sanskrit examination  

    methods 
 4.नवीनपरȣ¢ाĤणालȣ   5.मãूयांकने उपयÈुताः केचन Ĥèतावाः 

 

 

FIELD ENGAGEMENT 
 

१. ǺæयĮåयसाधनानाम ्उपयोगपूव[कं िविवधकêयाßयः पंचपाठयोजनाः Ǔनमा[तåयाः। 
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२. पंचिवɮयालयेषु संèकृतͧश¢णे ĤयुÏयमानानां ͧश¢णकौशलानां िववरणा×मकः लेखः लेͨखतåयः। 

 

३. िवɮयालयेषु िवɮयाͬथ[केिÛġतͧश¢णकौशलानां Ĥयोगाभावèय कारणानामÚययनं िवधाय िववरणा×मकः 

लेखः लेͨखतåयः। 

 

४. दशछाğाणां सा¢ा×कारं िवधाय संèकृतभाषाßयसने समु×पÛनान ् िवËनान,् तेषां Ǔनवारणोपायान ्चाͬĮ×य 

पǐरयोजनालेखः समप[णीयः। 

 

५. िवɮयालयेषु आधुǓनकमूãयांकनपƨतीनाम ्अनुपालनिèथǓतम ्आͬĮ×य वाता[व×ृतमेकं लेͨखतåयम।्   

 

REFERENCE BOOKS (सÛदभ[ĒÛथसूची) 

१२) सèंकृतͧश¢णĤͧश¢णे सêूमͧश¢णम ् - डां. वी. मरुलȣधरशमा[ 

१३) सèंकृतͧश¢णम ्    - डां. च.ल.ना. शमा[, डां. फतेहͧसहः 

१४) åयाकरणͧश¢णĤिवधयः   - डां. रा. देवनाथः, डां. भवुनेश उपाÚयायः 

१५) सफल ͧश¢णकला   - डां. िप.ͫड. पाठक, डां. िज.एस.्डी. ×यागी 

१६) शैͯ¢क तकनीकȧ के मलू आधार  - डां. एम.्िप. कुलĮेçठ 

१७) शैͯ¢क तकनीकȧ   - डां. आर.्एस.् शमा[ 

१८) सèंकृत सêूमͧश¢ण Ĥािवͬधकȧ  - Ĥो. राजेæवर उपाÚयाय, Ĥो. Įीधर वͧशçठ 

१९) ͧश¢ा मनोिव£ान   - डां. एस.्एस.् माथरु 

२०) पाɫयĐम ͧश¢णकला एवं मãूयांकन - डां. रामपाल ͧसहं शमा[, डां. रमेश शमा[ 
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२१) Educational Technology  - Dr. S.R. Sharma 

२२) Advanced Educational Technology - R.S. Yadav 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Second Year  
PAPER - XV     

School Organization and Management 
 
Theory                                             

Internal Assessment:  30 Marks         
External Assessment: 70                     Total marks:  100 
Objectives 

This course will enable the student teachers to: 

1. understand the basic concepts of educational management. 
2. understand different components of school management. 
3. realize the multifaceted role of a teacher/head teacher. 
4. understand and appreciate the process of becoming an effective teacher. 
5. realize the importance and goals of secondary education in India. 
6. imbibe and internalize right attitudes and values with respect to issues related to equity and 

equality in education. 
7. get a holistic view of quality in education and the agencies concerned with quality assurance. 
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8. develop an understanding of population concepts and the multi-dimensional nature of population 
education. 

9. understand the concept of environmental education and the role of school in the context of 
sustainable development. 

Content: 
Unit-1: Introduction to school organization and Management 

1. Meaning and Definition, Scope of School Organization and management 
2. Inter relationship between school management, administration and organization 
3. Aims, objectives and functions of school management 
4. Types and principles of school management 
5. Schools under different managements 

i. Central Government schools a) Navodaya  Vidyalayas b) Kendriya Vidyalayas c) Railway schools d) 
Sainik schools e) National Open Schools  

ii. State  Government schools–a) Residential schools-TSSWRS;TSTWRS;TSBCWRS;         TSRSS 
b) Day Scholar schools c) Open schools f)    Municipal Schools                                     g) Local 
Schools – Zilla parishad & Mandal Parishad schools 

iii. Private – Aided and unaided schools 

Unit-2: School as an organization 

1. Meaning, definition and functions of a school  
2. Role of the headmaster as an academician and administrator 
3. Qualities and competencies of teacher and professional ethics &Code of Conduct. 
4. Recommendations of various committees on professional development of teachers 
5. Action Research: Academic, Administration, Teacher & Classroom 

Unit-3: Institutional planning 

1. Characteristics of institutional planning 
2. Management and Administrative elements of school 
3. Management of Material & Human Resources 
4. School plant – location, building classroom, furniture, Sanitation and other Essentials 
5. School resources – a) Library b) laboratory c) Hostels  
6. Mobilization of resources – grants in aid, school budget 
7. School time tables – master time table, subject –wise time table, teacher-wise time table; school records 

and registers (Academic and Administrative) 

 Unit-4: Universalization of Secondary Education. 

1. Constitutional Provisions, policies and programmes of secondary education. 
2. Current status and problems of secondary education with special reference to:                              

1. Girl child education; Inclusive education; Vocationalisation of education 
3. Right to Education Act 2009 – Role of School in its implementation 
4. Policies and practices in teacher education 
5. Equality in education – gender and marginalized groups. 

 
Unit-5: Quality in Education 
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1. Quality – meaning and definition 
2. Tools and techniques of quality control in education / institutional evaluation 
3. Quality assurance in Education S.S.A. & RMSA, RUSA 
4. Regulatory Bodies in Quality Assurance in Education / NAAC, NCTE, NBA, RCI, AICTE  

and Quality Council  
5. National knowledge commission and University Education 

 
Engagement: 
 

1 Visit different types of schools & write a report on the Status of basic amenities available in 
schools and curriculum transaction in schools. 

2 Write a small report on professional ethics & code of conduct observed among present teachers in 
schools & teacher education institutions. 

3 Write a critical report on the teacher & student attendance in colleges of Education & provide 
some suggestions. 

4 Prepare different time tables & critically observe the same in the school & write a report. 
5 Collect the recommendations given by various commissions on professional development of 

teachers and critically view its implications. 
6 What are the funds provided by various funding agencies? What are their contributions to the 

development of quality of higher education? Critically write a report. 
7 Reflect on the research conducted by SSA. And write a report. 
8 How do you think NAAC is ensuring external & internal quality at higher education? 

 
 
References 
 

1. Aggarwal, J.C. (2007). School Management. New Delhi: Shipra publication. 
2. Famulavo, Joseph (1986). Hand Book of Human Resource Administration. New York: McGraw-

Hill. 
3. Haseen, Taj (2008). Current Challenges in Education. Hyderabad: Neelkamal Publications Pvt. 

Ltd. 
4. http://mhrd.gov.in/inclusive education 
5. http://mhrd.gov.in/rashtriya-madhyamik-shiksha-abhiyan 
6. Mohanthy, Jagannath (2007). Educational Management Supervision School Organization. 

Hyderabad: Neelkamal Publications Pvt. Ltd. 
7. Mohd., Akhtar Siddiqui (1991). Inservice Teacher Education. New Delhi: Sterling Publishers 

Pvt. Ltd.  
8. Naik, J.P. (1976). Equality, Quality and Quantity - The Elusive Triangle in Indian Education. 

Bombay: Allied Publishers. 
9. National Curriculum Framework for Teachers (2009). New Delhi: NCTE. 
10. National Curriculum Framework (2005). New Delhi: NCERT. 
11. Tilak, Jandhyala B.G. (1992.) Educational Planning at Grass Roots. New Delhi: Ashish 

Publishing House. 
12. Total Quality Management for Tertiary Education (2003). Bangalore: NAAC. 
13. Walia, J.S. (2004). Education in Emerging Indian Society. Paul Publishers. 
14. Walker, James W. (1980). Human Resource Planning. New York: McGraw-Hill. 
15. www.censusindia.gov.in 
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16. www.naac-india.com 
17. www.ncte-india.org 
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Second Year  
PAPER- XVI  

Inclusive Practices  

Theory                                             

Internal Assessment:  15 Marks         
External Assessment: 35                                                                                Total marks:  50 
 

Objectives: 

 The student teachers will be able to: 

1. Understand the construct of inclusive education & the progression from segregation towards 

valuing & appreciating diversity in inclusive education 

2. Understand the national & key international policies & frameworks facilitating inclusive 

education 

3. Develop skills in adapting instructional strategies for teaching in mainstream classrooms 

4. Understand the inclusive practices & its relation to good teaching 

5. Understand strategies for collaborative working and stakeholders support in implementing 

inclusive education. 

Content: 

Unit-1: Introduction to Inclusive education 

1. Marginalization vs. Inclusion: Meaning and definition 

2. Changing practices in Education of children with Disabilities: Segregation, Integration and 

Inclusion 

3. Diversity in classrooms: Learning styles, Linguistic & Socio-cultural Multiplicity 

4. Principles in Inclusive Education: Access, Equity, Relevance, Participation & Empowerment 

5. Barriers to Inclusive Education: Attitudinal, Physical & Instructional. 

Unit -2: Policies & Frameworks facilitating Inclusive education 

1. International Declarations: Universal Declaration of Human Rights (1948), World Declaration for 

Education For All (1990) 

2. International Conventions: Convention against Discrimination (1960), Convention on Rights of a 

Child (1989), United Nations Convention of Rights of Persons with Disabilities (UNCRPD), 

2006. 

3. International Frameworks: Salamanca Framework (1994), Biwako Millennium Framework for 

Action (2002) 
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4. National Commissions & Policies: Kothari Commission (1964), National Education Policy 

(1968), National Policy on Education (1986), Revised National Policy of Education (1992), 

National Curriculum Framework (2005), national policy for Persons with Disabilities (2006) 

5. National Acts & Programmes: IEDC (1974), RCI Act (1992), PWD Act (1995), National Trust 

(1999), SSA (2000), RTE (2006), RMSA (2009), IEDSS (2013) 

Unit-3: Supports and Collaborations for Inclusive Education 

1. Stakeholders of Inclusive education & their responsibilities 

2. Advocacy & Leadership for Inclusion in Education 

3. Family support & Involvement for Inclusion 

4. Community involvement for inclusion 

5. Resource mobilization for Inclusive education. 

 
Engagement: 

1. Collect a list of inclusive schools from Department of school education and map their area. 
2. Visit inclusive schools and observe practices and report 
3. Observe classroom transaction in any inclusive classroom 
4. Prepare a blueprint to create an inclusive school 
5. Critically review the policy documents and write about the recommendations related to inclusion: 

i. NPE, 1986 
ii. CRC UNESCO, 1989 
iii. UN convention on Rights of Persons with Disabilities , UNESCO, 2006 
iv. RTE Act, GOI, 2009 
v. UNESCO, 2009 – Policy guidelines on inclusion in education. 

6. Make a collage on an inclusive school 
7. Interview some teachers working at inclusive schools and report the practices. 
8. Assess and prepare Five children’s profiles. 
9. List out barrier free environment related structures. 
10. Interact with parents, Teachers from regular school and collect feedback on initiating an inclusive 

school. 
References: 

1. Clough, P., & Corbett, J. (2000). Theories of Inclusive Education. Paul Chapman Publishing, 

London.  

2. Constitution of India (1950). Article 41, Ministry of Law and Justice, New Delhi.  

3. Jha, M. M. (2002). School without Walls: Inclusive Education for All. Oxford, Heinemann.  

4. Jorgensen, C. M., Mc Sheehan, M., & Sonnenmeier, R. M. (2009). Essential best practices in 

inclusive school. Institute on Disability/UCE, University of New Hampshire  

5. Mukhopadhyay, S., & Mani, M. N. G. (2002). Education of Children with Special Needs, in Govinda, 

R. (2002) (Ed) India Education Report. Oxford University Press, New Delhi.  

6. Peterson, M., & Hittie, M. (2009). Inclusive teaching: The journey towards creating effective schools 

for all learners. Merrill, New Jersery.  

7. Skidmore, D. (2004) Inclusion: The Dynamic of School Development, Open University Press, 

Buckingham.  
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8. Villa, R. A., & Thousand, J. S. (2005) Creating An Inclusive School, Association for Supervision and 

Curriculum Development. ASCD, Alexandria.  

9. Wade, S. E. (2000). Inclusive Education: A Casebook and Readings for Prospective and Practicing 

Teachers. Lawrence Erlbaum Associates, New Jersery.  

10. Berry, B., Daughtrey, A., & Weider, A. (2010). Teacher leadership: Leading the way to effective 

teaching and learning. Centre for Teaching Quality, Washington, DC.  

11. Carr, J. F., Herman, N., & Harris, D. E. (2005) Creating Dynamic Schools through Mentoring, 

Coaching, and Collaboration. ASCD, Alexandria.  

12. Carter, E. W., Cushing, L. S., & Kennedy, C. H. (2009). Peer support strategies: Improving all 

students’ social lives and learning. Paul H. Brookes, Baltimore.  

13. Kunc, N. (2000). Rediscovering the right to belong. In R. A. Villa & J. Thousand  

14. (Eds.), Restructuring for caring and effective education: Piecing the puzzle together Brookes. 

Baltimore. 

15. Mastropieri, M. A., & Scruggs, T. E. (2006). The inclusive classroom: Strategies for effective 

instruction. Prentice-Hall, New Jersery.  

16. Odom, S. L., McConnell, S. R., Ostrosky, M., Peterson, C., Skellenger, A., Spicuzza, R., Chandler, L. 

K., McEvoy, C. A., & Favazza, P. C. (1993). Play time/social time: Organizing your classroom to 

build interaction skills. Communication Skill Builders, Tucson, AZ.  

17. UNESCO (1994). The Salamanca statement and framework for action on special needs education. 

Paris.  

18. Sharma P.L (2003) Planning Inclusive Education in Small Schools, R .I E. Mysore 

19. Jha. M.( 2002) Inclusive Education for All: Schools Without Walls, Heinemann Educational 

publishers, Multivista Global Ltd, Chennai, 600042, India. 

20. Ainscow, M., Booth. T (2003): The Index for Inclusion: Developing Learning and Participation in 

Schools. Bristol: Center for Studies in Inclusive Education.  
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Second Year  
PAPER- XVII  

Contemporary Education in India 
Theory                                                

Internal Assessment:  15 Marks         
External Assessment: 35                                                                                               Total marks:  50 
Objectives: 

 The student teachers will be able to: 

1. Engage with studies on Indian Society and education 
2. Analyze social issues 
3. Engage with diverse communities, children and schools 
4. Understand diversity, inequality and marginalization in Indian context. 
5. Understand policy frameworks & public education in India. 

Content: 

Unit-1: An overview of Education in India – Ancient, Medieval and Pre-independent India. 

1. Understand the concept & functions of education 
2. Discuss critically the major systems of education during ancient period: Residential schools, 

Gurukula, Vedic schools, Jaina & Buddha educational practices 
3. Critical understanding on socio-political context of education during Medieval period: 

Pataskala’s, Madarsas, Maktabs, Monitorial system 
4. Understand the politically dominant colonial influence on the system of education – 

Missionary English education 
5. Tracing historical experiments on Indigenous experiences: Jyothibha Rao Phule 

Unit-2: Diversity, Inequality, Marginalization in Indian Social Context 

1. Critical study of Indian Constitution to understand the Fundamental Rights & Duties of 
citizens 

2. Directive principles of State policy 
3. Constitutional values and aims of Education 
4. Critical understanding of inequality, discrimination & marginalization in Indian social 

context as impediments for constitutional promise (freedom, justice, equality & fraternity) 
5. Exploration of social evils to achieve Universalization of elementary education 

Unit-3: Status of Education in Indian Society 

1. Exploring the educational status, issues and concerns of Dalits, Tribes & Women 
2. University Education Commission – Higher Education Perspective,-Secondary Education 

Commission – Vocationalization of Education 
3. Indian Education Commission (1964 – 66) as a Comprehensive Commission and its major 

recommendations – Planned Industrialization 
4. National Policy on Education, NPE (1986) and Programme of Action, POA (1992) – Major 

recommendations 
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5. Review on POA, Janardhan Reddy Committee, Ramamurthy Committee and Yashpal 
Committee 

6. Policy Frameworks for Public Education in India & Educational Interventions – a.Indian 
Education System – Different levels, Pre-primary, Primary, Secondary, Higher Secondary 
and Higher Education – RTE (2009). 
b.Universalization of Elementary Education – Nayee Taleem; Sayaji Rao Gaikwad; UEE & 
EFA, APPEP, DPEP, SSA. 

Engagement 

1. The student teachers will appraise and trace out the emergence of nationalistic and indigenous 
educational interventions made by Jyotiba Phule, Gokhale along with regional popular 
educationists such as Bhagya Reddy Verma, Madapati Hanumantha Rao. 

2. Indigenous Educational Practices  in Telangana in the Contemporary times 
3. Institutional Study visits to Maktabs, Madrasas & other organizations 
4. Conducting Interviews veterans in different fields like Education, Art & Archeology 
5. Studies on vocationalization of Education 
6. Readings on historical texts like collecting history of Telangana educators 
7. Visit to various research libraries 
8. Visit to Pranganas, Anganwadis, Village primary Schools, child labourers, Marginalized groups – 

Educational status & parental occupation 
9. National movements  
10. Historical documents, policy texts 
11. Bridge courses, room to read 
12. Innovations from the field  
13. Debate / Seminar on framework of Indian constitution 
14. Documenting classroom interactions,  
15. Prep. Of child profiles, case studies, case stories 
16. Reading policy  documents like reports of commission, recommendation  
17. Review of paper New, articles, Editorials, reflective, critiques on government programmes, policy 

documents 
18. Preparation of a child profile profiles of Ist year learner / School Child / Special  Child / Socially 

backward child 
19. S.E.S of neighborhood community 

References: 
1. NCERT. (2006). Position paper-National focus group on education with special needs 

(NCF2005). New Delhi: NCERT. 
2. NCERT. (2006). Position paper-National focus group on gender issues in the 
3. curriculum (NCF 2005). NCERT. 
4. NCERT. (2006). Position paper-National focus group on problems of scheduled caste and 

scheduled tribe children (NCF2005). New Delhi: NCERT. 
5. NCERT. (2006). Position paper-National focus group on teaching of Indian language 
6. (NCF 2005). New Delhi: NCERT. 
7. Govinda, R. (2011). Who goes to school?: Exploring exclusion in Indian education. Oxford 

University Press. 
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8. De, A., Khera, R., Samson, M., & Shiva Kumar, A.K. (2011). PROBE revisited: A report on 
elementary education in India. New Delhi: Oxford University Press. 

9. Pathak, A. (2013). Social implications of schooling: Knowledge, pedagogy and consciousness. 
Aakar Books. 

10. GOI. (2009). The right of children to free and compulsory education act, 2009. Retrieved from 
http://mhrd.gov.in/sites/upload_files/mhrd/files/rte.pdf 

11. Hindustani Talimi Sangh. (1938). Basic national education: Report of the Zakir Hussain 
committee. Sagaon, Wardha: Hindustani Talimi Sangh. 

12. Chakravarti, U. (1998). Rewriting history: The life and times of Pandita Ramabai. Zubaan. 
13. Kumar, K. (2013). Politics of education in colonial India. India: Routledge. 
14. Ghosh, S.C. (2007). History of education in India. Rawat Publications. 
15. Zastoupil, L., & Moir, M. (1999). The great Indian education debate: Documents relating to the 

Orientalist-Anglicist controversy, 1781-1843. Psychology Press. 
16. Naik, J.P., & Nurullah, S. (1974). A students' history of education in India (1800-1973). 

Macmillan. 
17. The PROBE Team. (1999). Public report on basic education in India. Delhi: Oxford University 

Press. 
18. Right to Education, 2010, GOI, New Delhi. 
19. Scrase, T.J. (2002). Globalisation and the cultural politics of educational change: The controversy 

over teaching of English in West Bengal. International Review of Education, 48(5), 361-375. 
20. GOI. (1992, 1998). National policy on education, 1986 (As modified in 1992). Retrieved from 

http://mhrd.gov.in/sites/upload_files/mhrd/files/NPE86-mod92.pdf 
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Second Year 
PAPER – XVIII  

Environmental Education: Issues and Concerns 
 

Theory                                                                       

Internal Assessment:  15 Marks         
External Assessment: 35                                                                                               Total marks:  50 
 
Objectives: 
 The student teachers will be able to: 
1. Understand environmental education and the link between environmental education and climate 

change 
2. Appreciate the role of environmental education in promoting clean and green schools and 

communities 
3. Understand scarcity of natural resources 
4. Understand the concept and strategies of sustainable resource use 
5. Understand the school level environment protection 
 
Content 
 
Unit-1: Understanding Environment, Weather, Climate, Agriculture & Health 

1. Need and importance of Environmental education - Understanding the Concepts: Temperature, 
rainfall, wind speed, wind direction, clouds, monsoons in India 

2. Cold Wave, Fog, Snow Storms, Hailstorm, Thunderstorm, Dust storm, Heat Wave, Tropical 
Cyclones and Tidal waves, Floods, Heavy Rain, landslides and Droughts. 

3. Conservation agriculture for sustainable land use, Mitigate soil and water loss through runoff with 
suitable control measures 

4. Hot and cold weather, unseasonal and irregular rains causing diseases, infection, loss of life, 
vulnerable areas, vulnerable groups 

5. Health risks, control measures for food and water-borne, and vector-borne diseases effect on 
infrastructure to face natural disasters.  

 
Unit-2: Environmental issues & Concerns  

1. Global warming, effects on melting ice caps, greenhouse effect. 
2.  Earth as a greenhouse, role of carbon, fossil fuels, carbon in and out of living things. 
3. Ozone layer depletion, Climate change causes -  human and natural, mitigation and adaptation, 

effect on animals, plants, insects and humans 
4. Energy conservation, reduce, reuse, recycle material, energy and water 
5. Planting and biodiversity conservation, climate change and disasters. 

 
Unit-3: Environmental pollution, Ecosystem & Human Impacts on Environment 

1. Biotic: flora, fauna and microbes in a given ecosystem, Abiotic: air, water and soil.  Vegetation,  
microclimate and biodiversity 

2. Agriculture, Industry, Transportation 
3. Water Bodies and Forestry. Mitigation methods 
4. Mission Kakatiya - Water Bodies and Haritha Haram - Plantation 
5. Food, Consumption, Recreation, Housing and Indoor temperature and Green Buildings  

             Engagement 
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Environmental 

Issues & concerns 
Mode of Transaction & Engagement 

1 Haritha Haram: 
Tree-planting and 
Tree Survival 
Monitoring 

Let the students plant a sapling under Haritha Haram Programme and monitor 
its growth every week for one year. Students are asked to adopt a tree in and 
around the school/Residence and maintain a tree diary to note their periodical 
observations on tree ecology: Birds, Flowers, Fruits, Insects and Seasonal 
Changes in Leaves. 

Explain the medicinal values and importance of trees in eco system. 

2 Mission Kakatiya: 
Community-Based 
Water Body 
Monitoring: 

Take the students to a water body which is being covered for restoration under 
Mission Kakatiya. Let students test the water quality and estimate the water 
quantity by taking the length, breadth, depth and calculate the water holding in 
the area.  

3 Schools raising  
awareness about 
mosquito breeding 
sites 

Identifying  the stagnant water in the school which causes the development of 
larva which leads to mosquitoes 

Identify the sources(fresh water or used water) of stagnant water and work on 
it 

Schools raise awareness about mosquito breeding sites, eliminating standing 
water. 

4 School gardening 
programmes 
supporting 

nutrition. 

Motivate the students to grow different plants in school premises ask them to 
use only organic manure.  

Plant those trees which yield fruits and vegetables to feed the school Students  

4 Project works to the 
students 

Ask the students to make projects on biodiversity, pollution and deforestation 
and come out with options through group discussion, role plays and 
presentations 

Students in school adopted at least one environmentally-friendly behaviour at 
home and make a presentation on it. 

5 Biodiversity 
handbook 

Student is asked to observe the Biodiversity in the school/Parks/Nearby Water 
bodies and maintain a record which is to be updated once in a month. 

Maintain the biodiversity handbook(register) of their Town/City/State/Country 

6 Carbon footprint As carbon footprint is a measure of the impact our activities have on the 
environment, and in particular climate change. It relates to the amount of 
greenhouse gases produced in our day-to-day lives through burning fossil fuels 
for electricity, heating and transportation. Based on this students are asked to 
develop projects on this topic and implement it in the school campus and 
observe it in regular intervals and project developed by senior students to be 



 

151 
 

explained to their juniors 

7 Climate change 
handbook:  

Create a folder on climate change and human health 

Students are asked to involve their family members by asking them what the 
weather was like at their age when they were of your age, and compare it 
Record the difference between climate and weather 

Ask the students to analyse the reasons for climate change and solutions to 
overcome it 

8 Global warming:  

 

Students are asked to develop the projects on Global Warming and implement 
the project in the school. 

To stress the issue update the  information once in 3 months like as follows: 

Gradual increase, observed or projected, in global surface temperature. 

Consequences of the enhanced greenhouse effect, which is induced by 
anthropogenic emissions of greenhouse gases into the atmosphere. 

Greenhouse effect: A term describing the role the earth’s atmosphere plays in 
insulating and warming the earth’s surface. Without this effect the earth would 
be a frozen planet with an average temperature on the surface of about -18°C 
(about 0°F) 

9 Field trips Provide opportunities for Students to interact with their environment through 
field trips like visiting community parks, nearby water bodies, Sanctuaries, 
National Parks, and Organic Fields. After-school they are allowed to develop 
projects on research and action projects, and to practically apply what they 
have learned. 

10 Climate adoption Have to be take up the project which are focused on climate science, 
mitigation and adaptation. Adaptation research focuses on understanding how 
the world will respond to a warmer future, moderating the damage, and 
exploring opportunities. Specific topics have included crops, pests, birds, 
corral, and human health. 

Ask the students to observe the behaviour of the animals , birds and their pets 
depending on the climate changes and maintain a record of it and which is to 
updated once in 3months (Season change) 

11 Impacts of  climate 
change on health 

We need to ask the students to identify the impacts of climate change on 
human body and how it would affect the water bodies the Extreme weather 
events such as cyclones, floods and droughts which diminish the water 
resources, causing increased malnutrition, waterborne diseases such as 
diarrhea, and vector-borne diseases such as malaria. 



 

152 
 

12 Activities Ask the students to make posters and slogans on Impact and effects of climate 
change on human body, solid waste surveys, and local food production. 

14 Community 
Projects:  

 

Students are asked to observe and listen to community debates, interviews of 
professionals and politicians in a newspaper and maintain a record of that. 
Observing laying of water carrying pipes for a new water system. 

15 Surrounding 
Mapping 

Mapping the surrounding pollution and the traffic jams 

Students can develop maps that identify dangerous and safe locations in their 
community, best routes for safe evacuation, and environmental hazards such as 
garbage, quicksand and wells. Maps can also show locations of play areas and 
highlight different types of play. 

16 Item rating and card 
sorting. 

 

Boys and girls can make clear judgments about the quality of their 
environment by rating the features that are important to them, individually or 
as a group. 

Many techniques can be used, from card sorting, using markers or stickers to 
other conventional rating methodologies 

17 Drawings Asking Students to draw pictures of things is tricky and should be used 
carefully. Adults usually do not interpret Students’ drawings accurately 
without help. Students themselves should explain their drawings and annotate 
them. 
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Second Year  

Paper – XIX– Elective (1)  
Peace Education  

Theory                                                                     

Internal Assessment:  15 Marks         
External Assessment: 35                       Total marks:  50 
Objectives: 
 The student teachers will be able to: 

1. Understand the relevance of Peace Education and its connection to inner harmony. 
2. Understand individual & social relationships based on constitutional values. 
3. Reflect on attitudes that generate conflicts at personal & social levels. 
4. Learn skills & strategies to resolve conflicts. 

 
Content: 
 
Unit-1: Foundations of Peace: 

1. Pre-requisites to peace in the society:  Compassionate, ethical decision-making, intercultural and 
cultural harmony 

2. Responsible citizenship, respect for secular and democratic ideals based on non-violence 
3. Respect for differences - socio-economic, gender and life style in harmony with sustainable 

development. 
4. Approaches to peace education 
5. Peace Prize winners: The Dalai Lama, Malala Yousafzai & Sathyarth Prakash 

 
Unit-2: Understanding conflicts, underlying personal-social Processes and mediation,    

       and transformation of conflict 
 

1. Peace contexts; underlying assumptions, processes and imperatives; Peace is a dynamic reality. It 
involves acknowledgement and Redressal of the concerns of various groups and reconciliation of 
the conflicts, if any. The individuals, groups and societies have needs and concerns which are 
urgent. There is need for and their fulfillment. Negative peace is repression of these, while 
fulfillment builds peace within individuals as well as, in the society. 

2. Peace values vis-à-vis Constitutional values: Importance of the attitudes, beliefs and values of 
peace viz., compassion, cooperation, love, etc. that foster inner peace and Constitutional values of 
justice, equality, freedom, respect for differences and ecological resources that ensure peace in 
society. 

3. Nature of conflict – Incompatibility of needs, aspirations, desires and resulting conflicts at 
different levels in society: intrapersonal, interpersonal, organisational, interstate and global. 

4. Understanding the role of social conditions and processes that sustain conflict: limited resources, 
poverty, political, economic, socio-cultural and ecological conditions, environmental resources 
viz., water, forests, energy, etc.  

5. Developing capabilities for mediation and conflict transformation: 
i. Skills and strategies needed for conflict resolution 

ii. Listening to the conflicting parties 
iii. Awareness of own identity, cultural underpinning, and communication skills 
iv. Awareness of context of the conflict 
v. Commitment to mediate 

vi. Looking for alternative strategies and creative solutions to overcome/transform conflicts. 
 
Unit-3: Critical pedagogy of peace education 

1. Challenging the traditional models of learning to constructivist approaches in teaching 



 

154 
 

2. Rethinking authority relations from democratic perspective: promoting dialoging, and, 
developing capabilities for decision-making;  

3. Understanding social justice in local context – its implications for beliefs, attitudes, and values 
and school/social practices and conflict resolution at all levels  

4. Awareness of pedagogical skills and strategies for removing tensions, examination fear, stress, 
corporal punishment, violence and conflicts at school level;  

5. Compassion, love and caring, mindfulness in all transaction of avoid hurt, humiliation, 
degrading over academic, personal, social and culture matters. Non-evaluative  orientation 
empathetic founding academic and discipline problems  

6. Becoming peace teacher–acquisition of relevant knowledge, attitudes, values and skills. 
 
Engagement: 

1. Visits to organizations connected with peace and intercultural harmony, and aesthetic 
appreciation to experience peace as reality submission of reports on experiences. 

2. Approaches to peace education – case studies of local and international. 
3. Role plays to enact situations involving conflict, corporal punishment, discrimination, and 

domestic violence in day-to-day life. 
4. Film clips displaying concerns of peace, good intercultural relationships, environmental 

presentation and other key ideas and discussions thereon, like – Doha debates, Sadako, etc. 
5. Preparation of collage from newspapers, etc. to highlight issues and challenges to peace or 

positive response to them. 
6. Developing an action plan for peace in school and local community. 
7. Visiting websites on peace education to become familiar with National and International 

Initiatives, approaches and strategies of peace, case studies of conflict in the region. 
8. Guest lectures from Yoga and Peace Organizations. 
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Second Year  
Paper – XIX – Elective – (2) 
Guidance and Counseling 

 
Theory                                                

Internal Assessment:  15 Marks         
External Assessment: 35                                                                                       Total marks:  50 
Objectives: 

The Student teachers will be able to: 

1. understand the concept of Guidance & counseling and its nature and scope. 
2. extend services for  Educational, vocational and personal guidance. 
3. acquaint with the organizational aspects of guidance services. 
4. acquaint with the tools and techniques of guidance services. 
5. diagnose the problems of children and to extend guidance and counselling services. 
6. acquaint with service agencies of guidance and counselling centres. 

 

Content: 

Unit-1:   Introduction to guidance and counseling  

1. Guidance – Concept, need and principles  
2. Counseling – Concept, need and principles. 
3. Counseling approaches – directive and Non-Directive; Group and individual counselling. 
4. Characteristics of good counselor and counselling. 
5. Role of the Teacher in guidance and counselling. 

 

 Unit-2: Types of guidance in Schools  

1. Types of guidance –Educational, Vocational and Personal. 
2. Educational guidance – nature, scope, curricular choices, and problems of Students related to 

Educational guidance. 
3. Vocational guidance – nature, scope, approaches to career guidance, Employment trends and 

vocational guidance, Vocationalization of Secondary Education. 
4. Personal guidance – nature, scope, problems of Students which need personal guidance, Role of 

counseling personal guidance. 
5. Factors influencing choice of course and vocation-Interest, Aptitude, Intelligence,    personality 

and family background. 
 

Unit-3: Organization of guidance Programme and Tools &Techniques of Guidance 

1. Principles for organizing guidance programme  
2. Guidance services – Orientation, pupil inventory, occupational information,          Counselling, 

placement and follow-up services.  
3. Personnel in the guidance programme-Counselor, career and teacher. 
4. Organization of School guidance Programme-Pre-requisites, planning and guidance activities. 
5. Evaluation of guidance programme. 
6. Tools &Techniques of Guidance: Standardized & Non-standardized 
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7. Non-Standardised Techniques- Questionnaire, Observation, Sociometry Autobiography, rating 
scales, anecdotal record, case study, cumulative record and interviews. 

8. Standardised tools-Aptitude, Achievement, Interest and personality tests  
9. Role of standardised and Non-Developing Students profile and providing guidance. 

 

Engagement: 

1. Development of Non-Standardised tools. 
2. Field visit to various agencies of guidance and counseling centers and study its Organizational 

structure, functions and achievements. 
3.  Development of Students profile by using Standardised and Non-Standardised tools and 

techniques. 
4. Workings in the Guidance/Counselling center i.e., take up one case and prepare a report under the 

guidance of professional in the center. 
5. Conducting awareness programmes and submitting a report on Educational Vocational and 

personal guidance/Counselling services to Secondary/Intermediate/Degree Students. 
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          Second Year  

Paper – XIX – Elective – (3) 
            Disaster Management Education 

Theory                                                                     

Internal Assessment:  15 Marks          
External Assessment: 35                                                                                        Total marks:  50 
Objectives: 

1. To provide an overview of Disaster Management as a multidisciplinary subject area 
2. To create awareness on the Disaster Management cycle (Preparedness, Prevention/Investigation, 

Response, Rehabilitation and Recovery) 
3. To develop understanding about disaster response, relief, rehabilitation & reconstruction 

Content: 

UNIT-1: Introduction to Disaster Management                                         
1. Concept and definitions of Disaster; Types of Disaster – natural and man-made disasters 
2. Consequences of Disaster; Overview of Disaster scenes world over, in India and Telangana 

Understanding of Disaster cycle of natural disasters; prevention, preparedness, mitigation, search, 
rescue, relief, rehabilitation and reconstruction 

3. Role of education in Disaster management 
4. India Disaster Report: Government policy 

 

UNIT-2: Disaster Preparedness          

1.  Vulnerability profile of India 
2. Approaches/Initiatives of Government of India in strengthening, preparedness; revamping civil 

defense, fire services and home guards; CBDP 
3. Role of NGOs 
4. Role of Corporate sector 
5. Forecasting and Early warning 

 

UNIT-3: Disaster Response             

1. Search and Rescue; evacuation 
2. Temporary relief camps; sectoral concerns in health, safe drinking water, sanitation, community 

kitchen 
3. Rehabilitation; physical, social, economic and psychological aspects 
4. Reconstruction; role of enforcement of techno-legal regime with illustrations 
5. Human resource management/ Capacity development 

 
 Engagement                                                                        

I. Case Studies in Disaster Management 

1. Visit the Institutions such as NGRI, NIRD and prepare a list of natural disaster-prone areas in 
India & Telangana. 

2. Conduct a study (interview officials & people) about the consequences of natural disasters and 
prepare a comprehensive report with a list of pictures/ photographs and clippings showing the 
damage caused by disasters 
 

II. Educational design in Disaster Management, learning & instructional materials 
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1. Celebration of landmark days such as IDNDR day to create awareness among school children 
about the different aspects of disaster management 

2. Study the role of any one of the Newspapers of your locality and write a report as to how it is 
contributing in awareness raising, education & opinion building to save human lives and protect 
property 

References: 
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Second Year 
Paper-XX  

Nai- Talim – Experiential Learning and Community Engagement 
 
Practicum:                                                                                                     
Internal Assessment:                                                                                    50 Marks  
 
Evaluation a Jury of two Examiners (one mentor & other teacher) will be appointed by the principal of 
the college will evaluate the work done by the student teachers related to Nai- Talim – Experiential 
Learning and Community Engagement.  
 
Objectives: 
 

• Enabling and empowering in Community Engagement  
• Mapping resources for sustainable model village 
• Engaging with rural occupations. Marketing and Entrepreneurship training  
• Engaging to community school relationships  

 
I. Gandhian Philosophy  
 

• Nai talim – community centered curriculum and experiential learning  
• School – community – Engagement role of SMC’s PTA’s SHG’s Panchyaths 
• Resource mapping – Schools, Community /  Village 
• Local occupations – local artisans occupations data, Entrepreneurship training  

  
 II.  Constructivism – Contextualized learning  
 

• Tagore Philosophy   -- Rural reconstruction  
• Shyama Prasad Mukerjee -- Ruraban mission 
• Paulo Freire   -- Critical Pedagogy and Praxis 
• Gramsci   -- Organic Intellectual approach  

 
III.  Community Engagement – Case Study  

•  Economic Development activities –student interaction and internship 
 (School students and student skills 0 

• Village governance- sustainable development – critical analysis – Transparency in 
Governance – finding etc.  

• Resource Mobilization and Utilization / sharing student community engagement.  Creating a 
model village – sustainable model  

  
METHODOLOGY  
 
 Dialogue, Discussion, Seminars, FGD’s PRA’s, Field Visits, observations, Reflective Journals 
 
 
 
ACTIVITIES DURING INTERNSHIP  
  

 Visiting the community around the school writing a report and a data base abut people – resources, 
occupations.  Artisans’ life – problem , Involving Parents, SMC’s community in school Activities. 

 Mapping resources in the community / village, planning tool kits in respective pedagogies contextualizing 
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 Planning need based programs, using community Resources for the school developmental activities and 
Teaching at least 5 lessons in each method, lessons with contextual related experiences .   

 Conductinig action research projects  
 Designing model for sustainable village/ community activities,  action plan at village / community level- to  

create model village/ community  
 Going around village / community contextually designing need based programmes  
 Conducting rallies, awareness programmes, taking adult literacy camps, health camps, environment, 

renewable waste material out of waste,  reporting unique cases etc.,  
 
 
 
 
Note: along with internship record the report of activities of Nai-Talim should be submitted 
 
  
 
 

        Second Year  

    Paper-XX    
Nai- Talim – Experiential Learning and Community Engagement 

 
Time: 1 ½ Hours        Practical Examination   Max. Marks: 50    

 

1. Marks should be awarded by the Jury of examiners to the document prepared during the 
course: – 
i. curriculum based seminar presentations - 5 Marks 

       ii. Field based report writing and presentations - 5 Marks 

iii. Preparing the list of activities – Community based, Artisans and other related     
resources -5 Marks 
iv. Internship related activities -  Nai-talim methodology  based lesson plans (five)  - 
   5 Marks 

2. Exam: – i. Preparing a lesson with Nai-talim methodology – contextual based – 10 Marks 

     ii.  Designing community related activities – 10 Marks 

     iii. Curriculum based topic Presentation – 10 Marks  

 

Note: Jury includes two examiners (one mentor & other teacher) will be appointed by the  
          principal of the college. 
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Second Year 
PAPER – XXI  (EPC-3) 

Drama and Art in Education 
Practicum                                                                           

Internal Assessment:  15 Marks         

External Assessment: 35                                                                                       Total marks:  50 

Objectives: 

To enable the student teachers to: 

1. Develop an awareness and appreciation of various art forms and their cultural and draw linkages 
between various art forms 

2.  Appreciate cultural and learning diversity in the classroom and community through sensitization 
through arts  

3.  Develop a sense of “how learning happens” and the applicability of the arts in creating learning 
situations contextually in schools  

4.  Involve local artist resources in the classroom and bring multiple stakeholders of education 
together into the classroom 

5. Discover their own artistic preferences through exposure to a variety of materials and various 
means of art communication (verbal and non-verbal)  

6.  To understand the value of team work and group 

Content: 
 
UNIT -1: AESTHETICS and ARTS (THEORY)                      

 
1. Meaning and concepts of Arts and aesthetics 
2. Knowledge of Indian Arts and Artists – (Classical, folk and contemporary) 
3. Knowledge of Indian Craft Traditions  
4. Visual Arts ,Performing Art forms and  their educational implications 
5.  Indian festivals and its artistic significance. 

 
UNIT - 2: VISUAL ARTS AND CRAFTS                                

1. Experimentation with different materials of Visual Art, such as  rangoli ,pastel, poster, pen 
and ink, materials, clay, Nirmal  paintings of Adilabad, Golkonda style of paintings, Nakashi 
painting 

2. Exploration and experimentation with different methods of Visual Arts, like Painting, block 
printing, collage, clay modelling, paper cutting and folding.  

3. Display of Art works 
 

UNIT - 3: PERFORMING ARTS: DANCE, MUSIC, THEATRE AND PUPPETRY 

1. Listening/viewing and exploring Regional Art forms of music, dance, theatre and puppetry: 
Folk songs set tune for ‘T’ struggle, Bathukamma festivities, cultural sites of Telangana 

2. Viewing/listening to live and recorded performances of Classical and Regional Art forms : 
Oggukatha,Sarada kala,Perini sivathandavam, Mathuri dance 

3. Participation and performance in any one of the Regional Arts forms keeping in mind the 
integrated approach :Bonalu, sammakka saralamma jatara, Edupayala 
 

4. Display of organizing skills for a performance/presentation by the Student teacher : Stage 
decoration, organizing a  cultural event, anchoring /compeering a programme  
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Mode of Transaction: 
 Workshops; demonstration- cum- lecture; Role-play; Resource lectures. 
 
 

1. Working on theme-based projects  on various art forms to understand the value of integrating 
various Arts and Craft forms;  

2. Textbook analysis to identify topics to integrate Art forms in classroom transaction. 
3. Exploring various sources of art forms and sharing with the peer group 
4. Documentation of the processes of any one Art or Craft form with the pedagogical basis (weaving 

or printing of textiles, making of musical instruments, folk performances in the community, etc.) 
5. Designing the art  and craft products,  
6. Managing resources, including raw materials, its marketing, problems they face, to make them 

aware of these aspects. 
7.  Student-teacher should prepare at least ten lesson plans in their respective streams of subjects ( 

Science/Maths /Social Sciences/Languages etc.) while integrating different art forms 
8. Organising talent shows in their interest areas of art.: Telangana cuisine 
9. Arranging shows on dance ,music concerts, folk art forms, mime  and drama 
10. Visual displays on art forms and artists, musical instruments. 
11. Field visits to National and state level art academies, universities, colleges. 
12. Visit places of arts/see performances/exhibitions/art and craft fairs/local craft bazaars.  
13. Artists and artisans may be invited for demonstrations and interactions from the community. 
14. Student-teachers should be encouraged to maintain their diary on art interactions to enhance their 

knowledge and awareness in this area.  
15. Student-teachers can also be motivated to interpret art works/commercials/events etc. to enhance 

their aesthetics sensibility. 

Internal assessment:  

Each student teacher has to complete the following for internal assessment (15 marks): 

1. List any five topics suitable to integrate drama and art from the respective pedagogy. 
2. Select any one topic of your choice and prepare a role play. 
3. Select locally available material suitable to prepare teaching learning material – to depict fine 

art forms – puppetry, nail art, rangoli, etc. 
4. Performing arts: Choose dance, theatre, or puppetry and prepare a lesson. 
5. Visual arts: Collect locally available visual arts and crafts and interview any one artist and 

report. 
6. The best tasks done by the student shall be placed on the e-Portfolio. 
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Second Year  

 Drama and Art in Education 
Time: 1 ½ Hours           Practical Examination   Max. marks: 35    
   

 
1. The internal assessment tasks placed on e-portfolio can be enhanced and presented before 

the external examiner.  – 5 marks 
2. Integrate visual arts and prepare a lesson. – 10 marks 
3. Using craft forms prepare teaching learning material to a topic of your choice. – 10 marks 
4. Integrate performing art forms and prepare a lesson.- 10 marks. 
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Second Year  
PAPER – XXII     (EPC-4) 

Reflective Reading 

Practicum                                                          

Internal Assessment:  15 Marks         
External Assessment: 35                 Total marks:  50 
Objectives: 

 The student teachers will be able to: 

1. Develop interest in reading texts related to traditions 
2. Comprehend the treasure in the tradition related texts. 
3. Develop skills to reflect on reading 
4. Develop insights into ideological texts and appreciate  
5. Develop sensitivity towards ideologies 
6. Develop taste for leisure time reading 
7. Get inspiration from readings  

Content: 

Unit-1: Reflections on Reading 

1. Understanding the process of reflective reading:  Learning through reflection, valuing reflection, 
setting the tone for reflection, guiding student    reflection, modeling  reflection, teaching students 
how to reflect. 

2. Gibbs’ (1988) reflective cycle 
3. Techniques of reflective reading-SQ3R-survey, question-read, recite and review. 
4. Strategies of reflective reading-making connections, understanding inferences. 
5. Metacognitive process of Reading and meaning making 

Unit-2: Reflections on different ideological texts. 

1. Indicators of Text comprehension: Retelling, Summarizing, Answering, Predicting, Commenting 
& Discussing. 

2. What insights does a student develop by reading? 
3. Texts- on feminist, leftist and rightist ideologies 
4. Texts related to  Indian History 
5. Religious texts, classical works of great authors- Shakespaere, Tagore, Aurobindo, Vivekananda 

complete works, Jataka stories. 

 Unit-3: Reflections on popular texts. 

1. Novels  
2. Fiction 
3. Life stories of scientists, philosophers, great personalities- Abdul Kalam , Amartya Sen. 
4. Biographies and Autobiographies. 
5. Popular science texts, policy documents, Reports, Plan documents 
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Engagement: 

  Group tasks, individual tasks. 

1. Each student has to read the texts at home and reflect in the class room and also record the same 
as a document. Teachers should guide them.  

2. Texts are suggested and provided to read and reflect by following different techniques (SQ3R), 
Gibbs, etc. 

References: 

1. Anderson, R.C. (1984). Role of the reader’s schema in comprehension, learning and memory. In 
R.C. Anderson, J. Osborn, & R.J. Tierney (Eds.), Learning to read in American schools: Basal 
readers and content texts. Psychology Press. 

2. Grellet, F. (1981). Developing reading skills: A practical guide to reading comprehension 
exercises. Cambridge University Press. 

Assessment: 

Internal assessment:  

1. Read any two traditional texts of wisdom and write your reflections and share them with the peer 
group. 

2. Select any two texts with different ideology & write your reflection and share with the peer 
group. 

3. Read any two novels / fiction/ biographies, etc. and write your reflection and share with the peer 
group. 

Note: The above three tasks should be documented for internal assessment and to present before the 
examination. 
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Second Year 
Reflective Reading 

 

Time: 1 ½ Hours          Practical Examination   Max. Marks: 35 

 

1.  Marks should be awarded by the external examiner to the document prepared during the course 
work. 5- marks. 

2. Read following traditional text and write your reflections. – 10 marks 
3. Read the text / article based on an ideology & write your reflections. – 10 marks 
4. Read a chapter from a novel / fiction/ biography, etc. and write your reflections – 10 marks. 
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Paper XXIII– 

Practicum                                                Internship related records 

Internal Assessment:                                       Total marks:  150 

 

Evaluation: 

A jury of two examiners (one mentor and other teacher) will be appointed by the Principal of the 
college. The jury will evaluate the work done by the student teachers related to Paper- XXIII,  related 
activities (Reflective journal; e-Portfolio; Community experience based report; Action research report; 
PTA & SMCs meeting report and CCE record). Each activity / report / record has to be evaluated for 25 
marks. 

I.  Reflective Journal - Internship 20 weeks (120 days) – 25 marks 

All the student teachers should write their reflections day wise after introspecting and viewing 
thoroughly their insights and realistic feelings that they get out of various experiences they undergo 
during internship of 20 weeks (120 days).it should reflect every days reflections of students. They may 
even record the images or any other kind of representation they like may go into their reflections. 
Students should give the abstract in the following format and the detailed description may be added 
below: 

S.no.   week/month/year Activities Reflections   Future promise 
to act/revise 

1 

 

 

 

2 

3 

4 

5 

- 

- 

- 

20 

Week/month/2015 Assembly/period 
plan/rally etc. 

A feeling of 
satisfaction. 

Am I cheating 
myself/escaping 
from work 
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 Detailed day wise narratives, pictures, stories, events, situations, incidences that made a dent in your 
personality and material, any other to say and record a document. What transformation it brought in you? 
What promise you made after the experience, how you experienced contentment after the activity?        

II. Electronic Portfolio Assessment – 25 marks 

  All the students should compile the works done during internship program all trough 120 days. 
What is that I liked the most, to say it is the excellent work I could perform and also some things to share 
with everybody? These things for instance a student must have prepared a good teaching aid, drama, 
observation, assembly activity, a rally, pictures or work done displayed in the school. Students should 
capture all the images electronically and create a digital e-portfolio to visualize the real field realities to 
understand the interwoven aesthetics hidden in the works done. It shows the creativity & ingenuity of the 
students and ingenuity of the student’s and their presence. All the excerpts they think good and their peer 
group feel it is well done such of the works can also be placed in the portfolio. Also student should show 
other works in a separate folder for the consumption of faculty to adjudicate the best from their point of 
view. 

This kind of compilation leads to self reflection, self analysis, self –judgment and self image and self 
confidence. It gives space for more transparency and visibility to the self and also to the teacher, parent 
and community.  Some of the best e-portfolios can be placed on the college websites to motivate other 
teachers and student-teachers. They also improve the skills of documentation, visualization of the work 
done to the self and others. Students develop skills and learn by sharing with others. This generates 
thinking self questioning and self motivation and a zeal to work. Colleges’ can select the best portfolios to 
encourage the quality of students work. 

Resources for creating effective teaching portfolios: 
a. PDF documents – Electronic version of the documents are prepared on the Adobe acrobat software 

which is easy to store and share them with others. 
b. Databases – Tracking students’ work is possible with FileMaker Pro. With this database, teacher can 

catalogue work and produce profiles across group of students. 
c. Multimedia authoring software – Hyper Studio is one of the early software while many teachers use 

advanced ones such as MS PowerPoint, Macromedia Director or eZedia’s eZediaQTI. 
d. Videos – Generally the videos in digital form have great flexibility and provide interactive elements 

displaying the elements of the portfolio. 
e. Websites – Sharing the portfolios easily is possible when they are placed on the internet as they have 

audio and video presentations. These are available on the website – 
http://electronicportfolios.com/portfolios/bookmarks.html#vendors. 

f. Ready-made software packages – My e-Portfolio is available Learning Quest while Learner profile 
can be accessed on Sunburst websites which are of database nature to build the portfolios with fields 
to attach files of written or video products. 

 

Steps in creating e-Portfolio for Internship and whole course: 
The manner in which electronic portfolios are created and used is given below: 

i. Determining the portfolio requirements: The essential aspects to consider here are - products, 
media for use and criteria. These are available on many of the rubrics for evaluating the 
quality of portfolio. 
Student teachers can create a layout creatively & present by utilizing different resources 
provided below to create their own e-Portfolios for assessment. There is no fixed sequence; 
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the student teacher has freedom to organize, theoretically, chronologically, event-wise, 
category-wise. This would enable each student to present their portfolios as per their criteria, 
interest & creativity. 

 

ii. Creating the structure: Different sections of the portfolio are presented on the medium by 
choosing the PowerPoint or other software. 
Students can design the sequence of their e-portfolio as per their work and quality of their 
work and the aspects they would like to present from the beginning to the end. Any unique 
experiences students want to highlight, such as lesson Plans, aids, reflections, children’s’ 
responses, teacher appreciation, classroom presentations, learning, and so on can form a part 
of their e-portfolios. 
 

iii. Adding and linking components: The media and products created need to be added to 
structure the portfolio. 
Since e-portfolio is open & flexible to keep on adding & enhancing till they present  for the 
final adjudication, it not only gives a grade / score but a kind of self-reflection and a great 
sense of achievement and accomplishment. When they look back it is great to see & share. 
 

iv. Monitoring the products and receiving feedback periodically: Products are reviewed by 
teachers to find out if criteria are met. 
Student teachers can have an opportunity for self monitoring & feedback from friends, peer 
group, school, supervisors, and mentors at the college / teacher educators to enhance the 
presentation and assessment. 
 

v. Reflecting on the products and make necessary revisions: Components of the portfolio are 
modified based on the feedback. 
Each and every item presented can be rated on a ten-point scale & rate where the student’s 
work stands and at the end of the each item that he / she places in the e- portfolio,  record 
your reflections on it. 
 

 Student teachers can share their e-portfolios in group & place them at their college’s 
website for review. 
 

 This e-portfolio makes a student teacher to not only reflect on their work transparently, 
but also helps them to learn many skills of compilation, pooling resources, organization, 
presentation and also technological skills and various e-resources, software, Open Education 
Resources and so on.  

 

The steps in the creation and the use of electronic teaching portfolios are schematically 
represented as shown below: 

 

 

 

 

 

 

Figure .1: Creation and use of Electronic Teaching Portfolio 

Determining the 
portfolio 
requirements 
1 

Creating the 
structure 
2 

Reflecting on the 
products and make 
necessary revisions 
5 

Monitoring the 
products and 
receiving 
feedback 
periodically 
4

Adding and 
linking 
components 
3 
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III. CCE Record   - 25 marks 

• Details of CCE 

• Details of Formative Assessment 

• Details of Assessment 

• Weightage Tables ( Competency wise, Difficulty level, Types of Questions etc.,) 

• Question Paper Details 

• Question Paper 

• Scoring Sheet/ Recording Format  
 
B. Summative Assessment  

Name of the C1 C2 C3 C4 C5 C6 Total Grade 
Child         

 
 
C. Final Result  

Name of Formative Summative Total Grade 
the Child   

• Analysis Tables (Formative, Summative -Competency Wise) 

• Statistical Tables 

• Learning Gaps 

• Strategies/Remedial for Improvement 

• Conclusion 

 

 

 
CONTINUOUS COMPREHENSIVE EVALUATION 

SUMMATIVE ASSESSMENT: 

• Testing tools: Written Exam for 100 marks. 

Name of the  Child  Written Project Slip Total  Grade 
Child  Participation  Works Works Test   

A. Formative Assessment 
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• Questions should be given on Academic Standards. 
• Types of Questions: Essay type, Short answer type, Very short answer type and Objective type 

 

Weightage table 

Sl.
No 

Academic 
Standard 

Essay 
type 

Short 
Answer 

Very 
Short 
Answer 

Objective 
Type 

Weightage 
percentage 

Total 
Marks 

1. Conceptual 
Understanding 

2q (10m) 

T: 20m 

 2 out of 4 

2q(5m) 

T: 10m 

2 out of 4 

5q(1m) 

T: 5m 

10q(1/2m) 

T: 5m 

 

40% 40m 

2. Reading the Text 
, understanding 
and interpretation 

1q.(10m) 

T: 10m 

    

10% 

10m 

3. Information skills 1q(10m) 

T: 10m 

1q(5m) 

T:5m 

  15% 15m 

4. Responding on 
social issues and 
questioning 

1q(10m) 

T: 10m 

1 out of 2 

   10% 10m 

5. Mapping skills 1q(10m) 
Drawing 
and 
pointing 

T:10m 

5q(1m) 

Reading 

T: 5m 

  15% 15m 

6. Appreciation and 
Sensitivity 

1q(10m) 

T: 10m 

1 out of 2 

   10% 10m 

                                                                                                     Total:             100m 

Grading:  

91 – 100m   A+        90 – 71m   A          70 -51m      B+           50 -41m     B       0 – 40m      C 

IV. Community Based Activity / Programme - 25 marks 
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Objectives: To sensitize the student teachers towards community issues and develop organic relations 
with community. 

 

 

Format: 

S. No. Activity / Programmes undertaken Group / Individual Learning outcome 

1. 

2. 

3. 

4. 

5. 

 

 

   

 Write a narrative about each activity / Programme listed above. 

1. Planning the activity / programme 
2. Organization of the activity / programme 
3. Conducting the activity / programme – process / procedure 
4. Narrate along with your experiences, feelings and reflections. 

Note: 

1. Add photographs and related material wherever necessary 
2. At least one individual and one group activity should be undertaken by every student. 
3. There is no restriction to number of activities. 
 

V.  Action Research - 25 marks 

Each Student teacher should identify one action research area / topic related to classroom 
problems and re[port as per the format given below: 

Format : 

1. Title page - Topic for the study 

2. Problem identified for the action research 

3. Introduction – Definition & Steps in Action Research 

4. Objectives of the action research 

5. Causes for the problem 

6. Formulation of Action hypotheses 
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7. Planning Intervention Strategy & Implementation 

8. Collection of data 

9. Analysis of data 

10. Verifying the action hypotheses 

11. Results 

12. Your reflections 

 

 

 

VI. PTA & SMCs meeting report (Group activity)  – 25 marks 

  Report separately for SMC & PTA meetings as per the guidelines given below: 

1. Preparing circular and informing parents / SMC members 
2. Planning for the meeting 
3. Recording the Attendance of the members  
4. Organizing the meeting 
5. Recording the minutes of the meeting  
6. Your reflections 

S. No. Role played by each member  Learning outcome Reflections  

1. 

2. 

3. 

4. 

5. 

 

-- 

--- 

---  

   

 

Prepare minutes of the meeting and circulate to the members. 
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Second Year  

PAPER – XII-d / XIII-d 

Practical Examination (Final Lesson) – Method I & II 

                                                                                   Method I & II – @50 Marks        

Objectives 

This Practical Examination (Final Lesson) will enable the student teachers to: 

1. Exhibit their teaching competencies in the classroom 

2. Be assessed by the examiners to certify the student teachers’ teaching competencies  

Course Content 

 Every student teacher shall prepare a period plan and teaching aids based on the topics listed for 

the high school. Practical examination schedule shall be prepared by the examination branch in 

consultation with the Dept. of Education. This schedule contains the subject – wise Internal & External 

examiners, Unit Coordinators, Chief Coordinators and the list of students scheduled for each sitting in a 

school. 

Unit Coordinators shall supervise in the smooth conduct of the practical examinations as per the 

schedule. Head Master / Head Mistress of the school shall be appointed as Coordinator.  

Evaluation 

 The student teacher will be permitted to appear for the practical examination (final lesson) only 

after completing the course practicum & internship. The practical examination of teaching a lesson of 

each candidate will be conducted by two independent examiners – one internal and one external.  
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